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A good quality education, one that is inclusive, 
equitable and non-discriminatory and that 
equips learners with the knowledge, skills 
and attributes that will enable them to become 
responsible, active citizens with sustainable 
livelihoods and able to thrive in their societies, 
is a critical step for ensuring the reduction 
of multidimensional poverty and real gender 
inclusion. Sida has contributed to the provision 
of good quality education in multiple instances 
across countries supported and can take the 
lessons learned from those experiences and 
multiply them by ensuring that quality, along 
with access and management, is carefully 
aligned with contextual particularities and a 
central element of all support provided in future.

Access to education has dramatically increased over 
the last decades, and Sida has played an important 
role in supporting this effort. Sida has also focused 
considerable attention on improving management 
of education systems. However, the education pro-
vided across different contexts has yet to lead to the 
provision of quality education and positive learning 
outcomes. The evaluation has identified important 
examples of education approaches supported by Sida 
that have demonstrated that it is possible to provide 
good quality education that is context specific and 
can be integrated into educational systems. Moving 
forward, it is critical that Sida focus on efforts that 
integrate quality education as a critical component 
of its support, while continuing to ensure that efforts 
supported can be integrated into educational systems.

The education sector is composed of a multiplicity of 
inter-related and interdependent components that 
must be in place and operating effectively. Sida has 
the opportunity to identify bottlenecks and bespoke 
opportunities to contribute to strengthening education 
systems and access to quality education for all chil-
dren. This type of support must be carefully crafted 
and include the joint identification of achievable and 
tangible goalposts that are able to signal progress 
and that are locally specific and co-designed with  
host governments and other stakeholders. 

Has Sida’s support to education generated high-level 
effects in terms of positive or negative, intended or 
unintended, impacts?
Through its support, Sida has contributed to the 
increase in access to education facilities for children 
(boys and girls equally), both generally and for 
specific groups. Sida has also contributed to the 
increased access to quality education for children  
who have special requirements/needs; contributed  
to promoting the identification of linkages between 
education received and employment opportunities 
available for children/youth; and supported the 
improvement of transparency and accountability 
within the education system. However, despite all the 
gains made, and Sida’s continued effort to highlight 
the importance of quality education, most children 
across most countries do not have access to good 
quality education. Since a good quality education is 
critical to ensuring multidimensional poverty 
reduction and gender equality, a focus on quality 
needs to be the hallmark of future Sida support. 

Which groups living in poverty have been affected 
by Sida’s support to education, and in what way (with 
particular attention to be paid to marginalized and 
vulnerable groups)?
The support reviewed highlighted a number of 
instances where support provided to children who 
are particularly vulnerable has served to illustrate 
that the provision of quality education is possible. The 
data collected further illustrate the importance and 
value of good quality education. Indeed, instances 
where pupils received good quality education showed 
considerable promise in relation to improved gender 
equality and reduction of multidimensional poverty. 
Programmes to support the education of ethnic 
minorities, persons with disabilities and working 
children have been important examples. The use of 
conditions (goalposts to be met) as critical for contin-
ued support has also showed a more clear focus on 
quality education.

Which factors have constituted conditions for 
sustainable and resilient results of Sida’s support  
to education?
Sida’s systems approach provides a very strong and 
positive platform through which to support sustaina-
bility. At the same time, sustainability can be achieved 
at multiple levels – from continually replicating a 



single programme to changing the system as a whole. 
The latter requires a multifaceted approach to which 
Sida can effectively contribute if Sida identifies key 
opportunities (e.g. bottlenecks) and when there is a 
collective and consensus-based understanding of 
what the overall objective is and what goalposts are 
being pursued. 

Has Sida’s support to education helped education in 
partner countries live up to the demands of gender 
equality and fundamental human rights? To what 
degree have other stakeholders in the partner 
countries’ education sectors taken on gender 
equality and human rights?
Sida has been consistent in its position on and sup-
port for fundamental human rights and gender 
equality. The data show a tendency to focus on access 
to education for the general population and a stronger 
focus on quality for smaller interventions focused on 
specifically vulnerable groups. The results of both 
types of efforts suggest that there is considerable 
work to be done by host governments and donors, 
such as Sida, to ensure that all primary school chil-
dren, girls and boys, are able to access a good quality 
education (a fundamental human right). 

Recommendations
Recommendation 1 – Context and synergies: Before 
determining where and/or on what Sida should focus 
its attention, it is recommended that Sida engage in 
and encourage dialogue with the host government, 
other donors and civil society actors in an effort to 
identify discrete opportunities where Sida can fill 
gaps or dislodge bottlenecks through the provision of 
funding. This process should be central to identifying 
and determining where Sida is best able to generate 
change.

Recommendation 2 – System and synergies: It is 
recommended that Sida ensure that its efforts are 
well articulated at the following key levels: 
1. All Sida’s efforts should be integrated into a 

systems approach. This means that smaller 
interventions intended to test intervention modali-
ties should be designed in ways that permit their 
upscaling and integration into the education system 
if they prove successful. 

2. Sida should ensure that its activities in the edu-
cation sector are well articulated with existing 
activities in that sector (within the eco-system and 
relevant eco-subsystems). Specifically, this means 
that activities supported by Sida should feed into 
an aspect of the education system in ways that 
will enable their utility/value to be realized (See 
Recommendation 2).

3. Sida should also ensure that activities funded in 
the education sector are well articulated with its 

activities in other sectors – for example, Sida’s sup-
port to higher education (universities), support to 
TVET (when that is regarded as being outside the 
education system), and support to democratization, 
economic and market development, employment, 
etc.

Recommendation 3 – Key elements to ensure a 
working system: Lessons from different case-study 
countries highlight some aspects of the education 
system that are particularly critical and need to be 
taken into consideration when deciding to fund educa-
tion activities. It is recommended that Sida consider 
these lessons and experiences when determining 
where and on what it should focus its interventions 
across all countries it considers investing in:
1. Transparent and accountable planning, implemen-

tation and accountability systems are required to 
ensure transparent Public Financial Management, 
therefore Sida should ensure that these mecha-
nisms are put into place as part of funding provided 
or exist prior to funding.

2. An operational data collection, management and 
use system is critical to determining whether pro-
gress is being achieved.

3. There should be a clear, shared and concrete 
understanding regarding what quality of education 
means in the particular context in question (See 
Recommendation 6). The definition agreed upon 
locally must consider that there are a multiplicity 
of inter-related and interdependent prerequisites 
that must be in place and operating effectively for 
the realization of a quality education system. These 
relate to issues of: infrastructure; class size and 
times; teacher conditions, training and pedagogical 
effectiveness; curriculum and materials; assess-
ment regimes; management, administration and 
governance at national, regional, local and school 
levels; home and community conditions; learner 
accessibility (health, sanitation, safety and disad-
vantages faced by members of linguistic minorities, 
particular ethnicities, the disabled or working 
children, etc.); policies and legislative framework. 

Recommendation 4 – Conditions: There needs to be 
increased focus on what can be realistically meas-
ured and achieved. Goalposts should be clearly 
defined and framed within clear and realistic time-
frames. Conditions established to measure progress 
should be the product of a dialogue with the host 
government and should look at long-term objectives, 
but should also permit the visualization of progress. 
Examples of co-creation and systems-strengthening 
can be drawn from Sida’s experiences with result-
driven programmes, especially those where close 
collaboration with other stakeholders, along with 
partners’ expertise and commitment, has been key.



Recommendation 5 – Quality of education: It is rec-
ommended that Sida use a broad definition to frame 
what it means by quality of education. In addition, 
when work starts on an intervention in a particular 
country, Sida should recognize that each project is 
unique and is conducted in a specific context, and 
that what quality means for each intervention there-
fore also requires clear definitions. The complex and 
multifaceted concept of quality is often more easily 
approached in terms of more fine-grained precondi-
tions for quality. The following three steps be included 
to ensure a robust and collective understanding, and 
assurance of quality, from the start of any interven-
tion: (1) a consensus over all the relevant components 
of quality and its preconditions be clearly defined and 
integrated into the co-design of projects from the 
start; (2) that the definition of quality be well articu-
lated within other sectors and society at large; and 
(3) that the definition of quality be integrated into how 
Sida supports (support plan) the sector.  

Recommendation 6 – Gender transformation: It is 
recommended that Sida, within their work on educa-
tion, focus attention on the systematic introduction 
of a gender transformative approach across inter-
ventions. Specifically, this means ensuring that: a) 
Support for the development of policies and strategies 
place gender equality at the heart of the documents 
developed; b) Support for development of budgets and 
budget support includes clear gender equality mark-
ers; c) teaching practices/methods, promote gender 
equality in the classrooms and challenge gender 
inequalities; d) gender transformative modules are 
included in curricula; e) all teaching material pro-
motes gender equality; f) school environments are 
safe for all genders; g) health and protection services 
are considered a key element of education to promote 
safe and gender sensitive education facilities; h) sup-
port for grassroot efforts to transform local views 
and perspectives on gender to ensure that pupils go 
home to homes/communities that embrace gender 
equality. 

The evaluation was commissioned by Sida’s Policy 
Support Unit. It was carried out by NCG Consulting 
Group-NCG Sweden AB, Ananda S. Millard, PhD, 
May Pettigrew, Matti Tedre, PhD, Anka Kituzi, PhD, 
Suzana Zivkovic, Meghna Guhathakurta, Kenny 
Manara, PhD, Loeurt To, and Pilar Uriona, between 
May 2021 – September 2022. The evaluation 
included case studies in Afghanistan, Bangladesh, 
Bolivia, Cambodia, and Tanzania.

The full report is available here:  
Sida Evaluation 2022:3a

The annex is available here:  
Sida Evaluation 2022:3b

As part of this evaluation a case study report on the 
experience in Cambodia was prepared in 2022.  
The Cambodia report with Annex is available below. 

Sida Evaluation: 2022:1a Cambodia Case Study

Sida Evaluation: 2022:1b Annex Cambodia Case 
Study
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