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Education is a human right and SDG 4 aims 
to ensure inclusive and equitable quality 
education and promote lifelong learning 
opportunities for all. 

The purposes of this brief is to highlight the 
main connections between education inequality 
and poverty within the four dimensions in the 
multidimensional poverty analysis (MDPA)1. 
It also gives guidance and tools assessing 
education as a the key areas in the poverty 
analysis. The brief is based on the different 
MDPAs that have been prepared at country, 
regional and global level as part of the 
preparation of new cooperation strategies.2 

EDUCATION – HUMAN RIGHT PROMOTED  
BY SIDA
Sida applies a Human Rights Based approach. As 
per Article 26 of the Universal Declaration of Human 
Rights (1948), everyone has the right to education and 
article 13 of the International Covenant on Economic, 
Social and Cultural Rights (1966) four elements in the 
context of education: availability, accessibility, accept-
ability and adaptability. As per these articles, primary/
elementary education shall be free and compulsory. 
However, the right to education is far from reality for 
all, and there are close connections between poverty, 
inequality and education.

FOUR DIMENSIONS OF POVERTY
Sida’s view on poverty is anchored in the 2030 Agenda 
for Sustainable Development and aims to capture the 
complex nature of poverty. Sida’s conceptual frame-
work for multidimensional poverty recognises four 
dimensions of poverty namely resources, opportuni-
ties and choice, power and voice, and human security.

1 There are also other poverty analysis frameworks tools which can be used 
to draw conclusions about education inequality and education, such as 
the Multidimensional Poverty Index (MDPI). 

2 NIRAS Report Education in Multi-Dimension Poverty Analysis (MDPA)  
A summary of the links between Education and Poverty in Sida’s MDPAs, 
Nov 2022.
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THE FOUR DIMENSIONS OF POVERTY:

Being poor in terms of resources means not having access to or 
power over resources that can be used to sustain a decent living 
standard and improve one’s life. Resources can be both material 
and non-material: a decent income or physical and human capi-
tal, such as being educated or having professional skills, being 
healthy, having agricultural tools or a cart to transport goods.

Being poor in terms of opportunities and choice concerns what 
possibility you have to develop and/ or use your resources so as 
to move out of poverty. Access to productive employment, edu-
cation, health clinics, infrastructure, energy, markets and infor-
mation affect the choices available and opportunities to escape 
from poverty.

Being poor in power and voice relates to people’s ability to artic-
ulate their concerns, needs and rights in an informed way, and to 
take part in decision-making affecting these concerns inside the 
household, in local communities and at the national level. Dis-
crimination and violation of human rights are important aspects 
when analysing this dimension. Power is a relational concept 
that allows us to better understand socio-cultural hierarchies 
and relations of which gender is one. Others include age, caste, 
class, religion, ethnicity and sexual identity. Reinforcing forms 
of discrimination based on sociocultural relations may increase 
an individual’s poverty in this sense 

Being poor in terms of human security means that physical, 
sexual, and/or psychological violence and insecurity are con-
straints to different groups’ and individuals’ possibilities to 
 exercise their human rights and to find paths out of poverty. 

According to Sida, a person living in poverty is resource poor and 
poor in one or several other dimensions. 
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EDUCATION AND SKILLS – KEY RESOURCES
The Global MDPA 20203 highlights the connection 
between income poverty and level of education and 
draws the conclusion that those who live in extreme 
income poverty tend to be young, live in rural areas 
and have a low level of education. While extreme 
poverty has declined globally and in many countries,  
it has become more concentrated in rural areas 
– four out of five people in extreme poverty currently 
live in rural areas. 

Poverty is also disproportionally facing children and 
youth. Over half of the people in extreme poverty are 
below 15 years of age, representing 25% of the world 
population4. A majority live in Sub-Saharan Africa, 
followed by South Asia. Of the 1.3 billion people who 
live in multidimensional poverty today, 481 million 
people live with an out-of-school child, illustrating a 
strong correlation between deprivation of education 
and poverty.5 

Access to education, to be educated and having pro-
fessional skills also influences the ability to access 
other resources such as decent income and health-
care. Mutually reinforcing, people with material 
resources tend to have greater access to education, 
as education tends to be associated with school fees 
and other costs. 

A key dimension in the MDPAs is large disparities in 
access, attendance and quality of education between 
rural and urban areas. In general, the educational 
situation in these aspects are better in urban areas 
due to factors such as closer distance to school and 
higher affordability, which benefits both girls’ and 
boys’ enrollment. It also tends to be easier to attract 
teachers to urban based schools compared to rural. 

There is a correlation between the level of education 
of the head of the household to the overall level of 
poverty the family is experiencing. A young population 
presents challenges both in providing quality educa-
tion to a large section of the population and facilitat-
ing their transition to gainful employment as they get 
old enough to enter the work force. 

3 Global MDPA, Sida 2020.
4 Ibid.
5 UNDP & OPHI 2021: 2021 Global multidimensional poverty index: 

Unmasking disparities by ethnicity, caste and gender, UNDP and Oxford 
Poverty & Human Development Initiative. Education (years of schooling 
and school attendance) is in the global MPI one out of three dimensions 
of poverty. The other two dimensions are Health (nutrition and child mor-
tality) and Standard of living (cooking fuel, sanitation, drinking water, 
electricity, housing and assets).

The Cambodia MDPA6 puts forward that diversify-
ing the economy implies employment of people with 
technical skills, which in turn first requires a decent 
foundation of at least basic education in order to 
access technical education. Lack of qualified work-
ers is a major bottleneck in Cambodia and employers 
struggle to find qualified staff.7

The MDPAs are contributing to the evidence base of 
the importance of gender and social inclusion. Across 
the MDPAs, it is highlighted that women and girls 
tend to be less educated and literacy rates among 
women are significantly lower than for men, particu-
larly in Sub-Saharan Africa. Here, the mean years of 
schooling is 5.1 for women and 6.9 for men, followed 
by South Asia with 6.3 versus 7.3 for women and men 
respectively.8 

People with disabilities have less access to education 
compared to other groups. To a large extent, dispari-
ties are due to gender and societal norms. A striking 
two thirds of the Multi-Dimensional Poor – 836 million 
people – live in households in which no girl or woman 
has completed at least six years of schooling.9 There 
is a correlation between women’s education level and 
the welfare of the household. This implies that limited 
education of women is lost capability not only for the 
woman herself, but for the whole household. 

Infrastructure such as electricity, water and sani-
tation are resources which influence pupils’ and 
students’ access to education. During the COVID-19 
pandemic, pupils and students without electricity and 
assets such as TV and radio, had less opportunity to 
attend classes remotely than peers with access, as 
highlighted in the COVID-19 MDPA10. It is also a well-
established correlation between lack of sufficient 
toilet facilities in school is a deterrent factor, in par-
ticular for girls during menstruation.

The MDPAs commonly refer to malnourishment as 
an issue within communities suffering from poverty, 
which in turn can have adverse effects on stunting 
and children’s ability to perform in school. School 
feeding programmes, although they are few, increase 
the possibility for pupils to absorb knowledge and 
increases attendance. School feeding programmes 
have also played a role in lessening the burden of 

6 Cambodia MDPA, Sida, 2019.
7 Ibid.
8 UNDP 2022: Human Development Report 2021/2022.
9 UNDP & OPHI 2021.
10 Covid-19 and Dimensions of Poverty, Sida, 2020.
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parents having to worry about their children receiving 
enough nutrition. 

The COVID-19 pandemic and school closures put an 
even larger strain on resource poor, as children who 
usually got a meal in school through a school feeding 
mechanism no longer got this meal11.

LACK OF ACCESS TO EDUCATION AFFECTS 
OPPORTUNITIES AND CHOICE
Lack of access to education has a negative effect on 
a child’s opportunities to attain productive work and 
earn a living.12 Studies referred to in the Global MDPA 
have shown that on average, each additional school 
year increases an individual’s income by 8 to 10%, a 
number that is even higher for women. One reason for 
this is that people who have accessed education and 
skills tend to have greater agency to take advantage 
of the opportunities and choices that are presented to 
them. Also, jobs with higher wages are often associ-
ated with certain skills and capabilities.13 

There is moreover a correlation between education 
and a longer, healthier life, which could be explained 
by factors such as health and nutrition information 
and the possibility to pay for healthcare, which in turn 
is associated with greater earnings.14

Globally, girls have less access to education as com-
pared to boys. Moreover, ethnic minorities, people 
with disabilities and refugees have significantly less 
access to education. This affects their opportunities to 
sustainably change their circumstances and get out of 
poverty in the future because they have more limited 
skills and livelihood options than those who have been 
to school.15 

From secondary school onwards, there are large 
drop-out rates for both girls and boys, which means 
that many doors of opportunities and choice such as 
further education and a career are closed. 

It is frequently pointed out in the MDPAs that girls 
are less likely to attend school due to social norms 
requiring them to work in the home, particularly in 
poor households and in rural areas where it is com-
mon that girls and women are responsible for duties 
such as to fetch water. In circumstances of social 

11 Ibid.
12 Global MDPA 2020, Sida 2021.
13 Skills Development Information Brief, Sida 2018.
14 Global MDPA 2020, Sida 2021.
15 Ibid.

norms not supporting education of certain groups, it 
is extremely difficult for these groups to have the pos-
sibility to change their life course.

Populations in rural areas face difficulties with access 
to education due to distance to school. It is considered 
unsafe especially for young children and girls to walk 
or travel long distances to school. As highlighted e.g. 
in the MDPA for Liberia, the quality of education in 
remote rural schools is also affected since many of 
these schools have difficulties attracting qualified 
teachers. 

Many countries have made primary school free of 
charge, in line with education as a human right. 
However, there is a reoccurring theme in many 
MDPAs highlighting that availability of fee based 
private alternatives undermines the perception of the 
quality of the public schools, further disadvantag-
ing students who attend the public schools as they 
are struggling more to attain qualified teachers.16 
As reported for Mozambique, the lack of quality 
education influences parents decision of whether to 
send their children to school, as education without 
meaningful content makes the opportunity cost too 
high and therefore often let the children contribute 
to household tasks and income generating activities 
such as farming17. 

When it comes to opportunities and choice, access 
to food and basic amenities such as water, sanitation 
and electricity becomes crucial for quality education. 
Lack of sanitation facilities, and access to water in 
schools are a major obstacle for girls’ school attend-
ance, as highlighted in the thematic MDPA on gender 
equality.18 Girls who go to school and have access to 
education, may be absent during menstruation and 
miss out on significant learning opportunities. 

Access to electricity and facilities such as radio, TV, 
a computer and internet played an important role for 
the opportunity to continue to study during the COVID-
19 pandemic, which was largely a privilege in middle-
income countries and urban middle-class families. 
Many schools were closed for several months at the 
time and without digital equipment, distance learning 
was not a viable option. 

16 Liberia MDPA, Sida, 2019.
17 Mozambique MDPA, Sida 2019.
18 Gender Equality and Dimensions of Poverty, Sida, 2020.
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While middle-class families had the opportunity for 
home schooling and /or distance online learning, 
these opportunities were not available for poorer 
families. 

Another poverty aspect in this regard is that children 
who were already struggling with the national curric-
ulum will be badly hit by lack of schooling as they fall 
even further behind. As a result of the COVID-19 pan-
demic up to 11 million girls will not return to school 
and children who were already struggling in school 
will be badly hit by lack of schooling as they fall even 
further behind.19  

The school closures due to COVID-19 have also illus-
trated that disruption in education have lifelong con-
sequences for opportunities and choice as millions of 
girls will never go back to school. Instead, they may 
e.g. be married off earlier than planned or undergo 
Female Genital Mutilation (FGM). Many have also been 
targeted of Sexual and Gender Based Violence (SGBV) 
and sexual abuse during the school closure, causing 
trauma, early pregnancies and HIV/AIDS.20

There is a clear link between education and a produc-
tive work life in adulthood as education is a prereq-
uisite for qualified employment. At the same time, 
there is a tendency for highly educated persons to be 
either unemployed or under employed, explained by 
that those with e.g. university degrees are not willing 
to take any job, but rather wait until a suitable oppor-
tunity comes along. Yet, it is common that employers 
cannot find enough qualified staff. 

This indicates that there sometimes is a mismatch 
between the type of skills and quality of education 
offered and the expectations by the graduates on the 
one hand, and the qualifications on demand by the 
industry.21

Provision of opportunities can be restricted by lack 
of knowledge and information, relevant for issues 
ranging from environmental degradation to access 
to finance.22 It could be argued that acquired basic 
literacy and numeracy helps entrepreneurs in their 
record keeping and facilitates the process of making 
informed decisions and finding out about different 
opportunities such as financial services. 

19 Covid-19 and Dimensions of Poverty, Sida, 2020.
20 Addressing the gender dimensions of COVID-19 related school closures, 

UNESCO, 2020.
21 Cambodia, MDPA, Sida, 2019.
22 Environment & Climate Change and Dimensions of Poverty, Sida 2019.

There is a correlation between education level and 
financial inclusion.23 Girls, women and rural popula-
tions are disproportionately financially excluded.24

MISSING OUT ON EDUCATION AFFECTS 
POWER AND VOICE
People who have missed out on education or are 
illiterate, lack access to information through certain 
channels and may be challenge to fully obtain the 
information they have access to. As such, they have 
limited power and voice as their situation prevents 
them from participating in society in an informed 
manner. 

Gender and societal norms play a significant role in 
how women across the world are able to exercise 
their power and voice and participate in society in 
general. Women and girls who have gone to school 
tend to have a larger space to exercise their power 
and voice, as learned and practiced in school.25

Although this is not always the case, higher levels 
of education increase the likelihood that someone 
will be an active citizen and even politically active.26 
In DRC, many adolescents lack education and power 
to influence social change, despite the fact that they 
constitute roughly 25% of the population.27 

If these adolescents and youth had better access to 
quality education, through which they would acquire 
skills and additional information about rights, they 
would be better equipped to hold duty bearers 
accountable, challenge harmful social norms and 
demand e.g. access to higher further education and 
education of higher quality.   

HUMAN SECURITY – CONFLICT AND 
VIOLENCE CLOSES THE DOOR TO EDUCATION
Lack of human security affects access to education, 
quality of education, as well as the ability to retain the 
information being taught. Human security pertains 
both to how armed conflicts influences access to edu-
cation, and how other types of violence and threats 
to security impact vulnerable populations. Children 
in fragile states are up to three times less likely to 
attend school than children in other contexts and 
refugees have significantly less access to education.28

23 The Global Findex Database 2017, World Bank 2017.
24 Gender Equality and Dimensions of Poverty, Sida 2020.
25 Global MDPA 2020, Sida, 2021.
26 Ibid.
27 Democratic Republic of Congo MDPA, Sida, 2018.
28 Ibid.
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Lack of monetary resources has a negative effect on 
human security and access to education. Girls from 
poor households in rural areas are more vulnerable 
to sexual abuse as they don’t have the resources to 
pay for transport to schools, as in rural Tanzania were 
girls often are sexually abused by motorcycle taxi 
drivers.

As reported in the DRC and Mali MDPAs, there is a 
risk of children being recruited as soldiers in armed 
conflicts, which keeps them from school and which 
might also affect their likelihood to access and absorb 
education once the conflict is over. 29 

The global MDPA highlights how in Yemen, one of the 
worst hit countries when it comes to attacks against 
the education sector, during a five year period saw 
2,000 attacks against education institutions, an aver-
age of almost one attack per day. 

In Burkina Faso, Niger and Mali, the UN reported a 
six-fold increase in school closures between April 
2017 and December 2019 due to conflict, affecting 
16,000 teachers and almost 650,000 children30. 

Education can have a protective effect as the school 
may function as a safe space, provide structure in 
a chaotic environment, be a place where you get a 
meal, and where social cohesion is fostered. A gender 
analysis gives at hand that boys who are out of school 
may be subject for recruitment as soldiers. 

Looking beyond armed conflicts and fragile states, 
many MDPAs highlight how child refugees, LGBTQI+ 
people, minorities, and women face threats to their 
security which in turn might affect their access to 
quality education. Globally, girls have less access to 
education than boys, particularly if they live in envi-
ronments with high levels of violence and insecurity.31 

For girls, early and forced marriages pose a signifi-
cant risk to their access to education. Girls out of 
school risk SGBV, early marriage, FGM, unwanted 
pregnancy and HIV-infection, which have been on the 
rise during COVID-19 when the schools have been 
closed. On the other hand, girls with access to educa-
tion are less likely to be forced into early marriage.32 

29 Ibid; MDPA of Mali, Sida, 2016.
30 Global MDPA 2020, Sida, 2021.
31 Ibid.
32 Covid-19 and Dimensions of Poverty, Sida, 2020; Addressing the gender 

dimensions of COVID-19 related school closures, UNESCO, 2020.

The use of corporal punishment in schools can 
impede learning and contribute to school drop-out 
and it even contributes to violence as an acceptable 
way to resolve conflict.33  

Sextortion is also a form if violence and in compari-
son to boys and young men, girls and young women 
are more exposed to sexual violence and exploita-
tion in schools. Referring to a study conducted in 
Mozambique, 70% of schoolgirls know of cases 
of teachers having sex with girls in exchange for 
grades.34

THE DEVELOPMENT CONTEXT
To understand the structural causes of poverty, the 
available opportunities to escape poverty and the 
risks of increased poverty, we also need to analyse 
the development context that shapes the living condi-
tions of all rights holders who live in poverty. 

Sida analyses four aspects of the development 
 context: political and institutional, environmental, 
conflict, and economic and social. These four aspects 
are closely interconnected and may be mutually rein-
forcing. The following sections focus on the develop-
ment context in relation to education, mainly based on 
Sida’s geographic and thematic MDPAs.

ECONOMIC AND SOCIAL CONTEXT
The economic and social context covers the composition 
and growth rate of the economy, as well as the systems 
that deliver social services including education, and 
demographic developments.

The economic and social contextual framing has a 
significant bearing on the correlation between poverty 
and education and many of the MDPA reports offer 
insights on this matter. 

A reoccurring topic in the MDPAs is the challenge 
posed by large and continuously growing populations 
with unmet needs for education, learning and employ-
ment opportunities. There are large regional differ-
ences in population growth and it is expected that by 
2100, 80% of the global population will reside in Africa 
and Asia. This implies that extreme income poverty 

33 UNESCO GEM report blog: https://world-education-blog.org/2021/04/30/
accelerating-the-universal-prohibition-of-corporal-punishment-in-edu-
cational-settings/ 

34 Mozambique MDPA, Sida, 2019.

https://world-education-blog.org/2021/04/30/accelerating-the-universal-prohibition-of-corporal-punishment-in-educational-settings/
https://world-education-blog.org/2021/04/30/accelerating-the-universal-prohibition-of-corporal-punishment-in-educational-settings/
https://world-education-blog.org/2021/04/30/accelerating-the-universal-prohibition-of-corporal-punishment-in-educational-settings/
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will become even more concentrated to these regions 
over the coming decades.35 

In many of Sida’s partner countries there is a mis-
match between labor opportunities and education and 
training.36 Young populations put substantial pressure 
on the government to keep up with providing basic 
public services, including education. A large young 
population is an asset if the economic and social con-
text allows them to be productive and participate. 

However, if this is not the case, a large, young demo-
graphic group can also be a destabilizing force which 
poses further threats to the achievement of devel-
opment.37 A key feature of the economic and social 
context is keeping up with rapid urbanization. 

In Bangladesh, the urban population is expected to 
double by 2050, and people, especially the poorest, 
migrants and slum-dwellers are at risk of being left 
behind in terms of their rights to access services, 
including education.38 The untapped potential of 
investment in education offers a significant mitigation 
strategy to this challenge and for the reduction  
of poverty. 

Burkina Faso’s young population has great potential 
to boost future socio-economic growth as well as to 
strengthen democratic consolidation if included to 
drive development through access to education and 
productive jobs.39 

A disheartening example of economic and social 
context influencing education is from Mozambique 
illustrating a challenge where, despite the existence 
of school buildings, these are in some instances 
not being used at all. The reason is that many have 
lost faith in education as a way out of poverty and 
that children are instead obliged to e.g. work in the 
fields.40

Education is chronically underfunded in the Global 
South. Low public spending is many times a result of 
a generally low revenue level which limits the govern-
ment’s ability to invest in different sectors. A low tax 
base due to a large informal economy is part of this 
problem. Mismanagement, corruption, lacking effi-
ciency in public agencies and financial management 
add to the challenges of lacking funding. 

35 Ibid.
36 DRC MDPA, Sida, 2018; Tanzania MDPA, Sida, 2018.
37 MDPA for the Middle East and North Africa, Sida 2019.
38 Bangladesh MDPA, Sida 2020.
39 Burkina Faso MDPA updated, Sida, 2021.
40 Mozambique MDPA, Sida 2019.

Investing in infrastructure, teacher training, WASH 
facilities, teacher salaries, school books etc. are key 
to ensure provision of quality education.41 Uneven and 
insufficient spending prompts low quality education 
but also inequalities in societies – poor people are left 
with limited opportunities and wealthier persons are 
better positioned to afford private and higher quality 
education.42 

Low-income countries which have transitioned into 
lower-middle income countries (such as Tanzania) 
will increasingly need to finance development through 
domestic finance because soft loans from interna-
tional finance institutions such as the World Bank 
and the IMF become more restricted with the status 
change. It is estimated that developing countries will 
need a tax-to-GDP ratio of at least 15% in order to 
achieve the SDGs.43 

The MDPA for Mozambique shows that education is a 
priority sector for the government, with high spend-
ing of 6–7% of GDP, which is higher than the average 
for Sub-Saharan Africa at 4%.44 Social safety net 
programmes in e.g. Mozambique and Tanzania are 
conditional, with school attendance of children in the 
household being among the conditions for the cash 
transfer, illustrating the prioritization of education for 
poverty reduction among governments and develop-
ment agencies.

Far from all of Sida’s partner countries have the 
capacity to increase public spending on education in a 
noteworthy way. In Tanzania, the number of enrolled 
children has increased significantly from 2015 and 
onwards, investments in schools are made and steps 
are taken in policy reforms. Yet, it is challenging to 
catch up with the huge backlog of needs. The young 
population also means that the number of children 
enrolling in school is increasing rapidly.45 This implies 
that the level of financing needs to be increased even 
to maintain the current standard.

However, increased funding alone is not a silver 
 bullet. Education is a sector that has received the 
largest increase in national budget from 2013 to 2018 
in Cambodia. Yet, while educational attainment is 
increasing, the poor-quality is eroding the gains and 
one third of Cambodia’s second graders cannot read  
a single word. 

41 Mali MDPA, Sida, 2016.
42 Iraq MDPA, Sida, 2020.
43 Global MDPA, Sida, 2021.
44 Mozambique MDPA, Sida, 2019.
45 Tanzania MDPA Future scenarios, Sida 2018.
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Moreover, public funding for education is distributed 
unevenly in low- and middle-income countries and 
often funding primarily benefits the most affluent 
students.46 Public spending differs significantly geo-
graphically within countries. For example some of the 
poorest counties in Kenya receive the least funding.47 

Education facilities (both public and private) tend to be 
well accessible in urban areas. Distribution of trained 
teachers is an example where huge geographical 
discrepancies exist and this type of challenge often 
remains despite public efforts to fund schools and 
teacher salaries in rural areas.48

Policies and statistical assessments of national edu-
cation sector progress tend to place emphasis on 
primary school enrollment. Although enrolment has 
increased, compulsory primary education policies do 
not ensure completion of the school cycle. 

School drop-out and lack of quality education with 
very low learning outcomes stipulate big challenges. 
Higher education and TVET is critically underfunded 
in many countries, which gives only a fraction of stu-
dents the chance to continue to study and this reduces 
the motivation to complete the lower levels.49 

Low teacher salaries pose a significant obstacle for 
fair and quality education with symptoms such as cor-
ruption, absenteeism and poor performance among 
teachers as a result. In many countries, there is lit-
tle incentive for teachers to invest in training and to 
upgrade their skills, as long as parallel jobs prove 
more lucrative.50 One of the reasons behind low edu-
cational completion is the high drop-out rate for girls 
due to teenage pregnancies and/or early marriages. 

The informal economy is a key sources of income 
generation and livelihood in many of Sida’s partner 
countries and the mismatch between labor mar-
ket opportunities and education does not make it 
worthwhile for many to attempt changing this real-
ity. In Liberia, 75% of the workforce operate in the 
informal sector.51 The informal sector undermines 
government’s ability to generate the taxes and funds 
required for public education investment. While 
the informal sector often offers income generating 
opportunities, many jobs are unpaid. 

46 Global MDPA, Sida, 2020; Cambodia MDPA, Sida, 2019.
47 Kenya MDPA, Sida 2018; Mozambique MDPA, Sida, 2019.
48 Mozambique MDPA, Sida 2019; MDPA in Ethiopia, Sida 2019; Mali MDPA, 

Sida, 2016; Afghanistan MDPA, Sida 2017.
49 Uganda MDPA, Sida 2017; Cambodia MDPA, Sida, 2019.
50 Cambodia MDPA, Sida, 2019.
51 Liberia MDPA, Sida 2019.

Particularly women and youth tend to undertake 
unpaid work and there is a significant gender compo-
nent in the division of labor between the formal and 
informal economy, both paid and unpaid.52 Women are 
overrepresented in the informal sector as well as in 
agriculture and they spend more time doing unpaid 
domestic work. Men are more likely to work in formal 
wage jobs, i.e. higher earning jobs. One underlying 
reason for this is likely to be related to the sharp 
difference in access to education between men and 
women, where men are studying to a much greater 
extent. Moreover, informal child labor deprives many 
children of the opportunity to go to school.53 

Access to Comprehensive Sexuality Education (CSE) 
poses challenges to global obtainment of Sexual 
and Reproductive Health and Rights. Teaching CSE 
in schools is a sensitive matter in many countries 
and this stigma deprives rights holders of important 
learning opportunities that may assist them in e.g. 
preventing unwanted pregnancies, contracting HIV 
etc. 

CSE is therefore also a means to enabling more girls 
and women to stay in school.54 The sensitive nature of 
CSE often means that LGBTQI+ aspects are excluded 
from the curriculum and conservative, gender dis-
criminatory content is taught in the cases where any 
sexuality education is held.55 

POLITICAL AND INSTITUTIONAL CONTEXT
The political and institutional context refers to the formal 
and informal political institutions, norms, rule of law and 
human rights.

The political and institutional climate is a key area 
of analysis to ensure quality education. Political will, 
commitment to human rights, policy and funding 
initiatives set important prerequisites. Providing basic 
infrastructure and ensuring effective systems for 
delivering health and education are crucial for an ena-
bling environment for growth. Several MDPA reports 
either imply this in generic terms when speaking of 
social services or briefly mentions education explic-
itly in this context. MDPAs of MENA, Myanmar, DRC, 
Ethiopia, Kenya, Liberia, Mali, Mozambique, Tanzania, 
and Uganda are all examples that raise aspects of the 

52 Burkina Faso MDPA updated, Sida 2021.
53 Liberia MDPA, Sida 2019; MDPA in Ethiopia, Sida 2019; Mali MDPA, Sida, 

2016; Afghanistan MDPA, Sida 2017.
54 Bangladesh MDPA, Sida 2020.
55 Ibid. 
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political and institutional dimensions of development 
that influences education. 

The political climate sets the scene for supply and 
demand of public, but also private education oppor-
tunities. The balance between public and private 
educational institutions has a significant bearing on 
inequalities, inclusion and exclusion in societies as 
there is a risk that private schools crowd out public 
schools and exclude those who cannot afford private 
education and tuition. 

Increasing private provision and financing of educa-
tion is a current trend in many parts of the world. It 
is likely that this will pose additional challenges for 
marginalized communities to hold duty-bearers to 
account, demanding their right to education.56 Another 
political aspect of relevance for education is corrup-
tion and nepotism on different societal levels, from 
the top political layers to the every-day kick-backs 
required in some schools, as highlighted in the 
Uganda MDPA.57 

Both formal and informal institutions offer barriers 
to girls and women’s access to education, as well as 
ethnic minorities, people with disabilities (PwD) and 
LGBTQI+ persons.58 Girls are the first to be taken out 
of school when faced with challenges of poverty, as 
has been seen e.g. in Afghanistan.59 In Central and 
Eastern European countries, Roma children are often 
segregated when attending public schools. 

Many countries have also enacted legislation that 
restricts women’s access to the labor market and giv-
ing husbands the right to decide whether their wives 
or daughters are permitted to work and/or study and 
there are countries with deficient legislation prohib-
iting sexual harassment, as illustrated in the Mali 
and Kenya MDPAs.60 Several African countries have 
legislation excluding pregnant girls and adolescent 
mothers from school. While certain countries, most 
recently Sierra Leone, have relaxed this legislation, 
tens of thousands of pregnant girls and adolescent 
mothers each year are in practice still denied their 
right to education.61 

FGM practice is identified as another key social chal-
lenge. FGM is an informal institution that prevails 
in many countries with the argument that it is an 

56 Kenya MDPA, Sida 2018.
57 Uganda MDPA, Sida 2017.
58 Ethiopia MDPA, Sida 2019; Mozambique MDPA, Sida 2019.
59 Afghanistan MDPA, Sida 2017.
60 Mali MDPA, Sida 2016; Global MDPA, Sida, 2021; Kenya MDPA, Sida 2018.
61 Global MDPA, Sida, 2021.

important cultural tradition, despite prohibiting legis-
lations, as is the case e.g. in Liberia. Liberia is among 
the countries where ensuring girl’s schooling is iden-
tified as an important mitigation strategy to prevent 
such harmful practices.62 

Generally, the lack of enforcement of existing leg-
islations and signed conventions and commitment 
also pose significant obstacles – if all laws and com-
mitments were upheld, including the ratification of 
conventions relevant for a rights based approach 
to education, great strides would be made towards 
equal and higher quality education.63 

ENVIRONMENT AND CLIMATE CONTEXT
The environmental context includes the need to 
understand the environmental situation, trends and 
consequences in the country of region – e.g. climate 
change, loss of biodiversity and ecosystems services, 
pollution, water quality – and the causes and drivers 
of degradation.

LMIC countries suffer more from the effects of cli-
mate change and people living in poverty most of 
all. People living in poverty are more dependent on 
natural resources and the degradation of ecosystems 
undermines sustainable and equitable development. 

Countless people will be displaced as a result of 
climate change and significant population movements 
are to be expected, particularly in areas of the Global 
South. 64 Climate change and environmental degrada-
tion pose serious threats to education provision and 
access and increases frequency of negative coping 
mechanisms, including taking children out of school 
to support the family with e.g. income generating 
activities or subsistence farming. 

Naturally, when families are forced to migrate, edu-
cation is disrupted. For many families living in poor 
and disaster-prone areas of e.g. Bangladesh, marry-
ing off young daughters is used as a survival strategy 
for parents who feel unable to care for their children 
e.g. after heavy cyclones, denying them access to 
education and as a result, affecting opportunities and 
choice.65 

62 Liberia MDPA, Sida 2019.
63 Iraq MDPA, Sida 2020.
64 Global MDPA, Sida, 2021.
65 Bangladesh MDPA, Sida 2020.
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Access to clean water is a prerequisite for human 
life and severely threatened by climate change and 
environmental degradation. Huge inequalities exist 
between and within countries. 

Without safe, accessible water, sanitation and hygiene 
(WASH), residents are likely to face numerous chal-
lenges, including poor health and living conditions, 
malnutrition and lack of opportunities for education 
and employment, as well as social unrest and con-
flict.66 Having to fetch water further and further away 
due to water scarcity affect in particular girls’ possi-
bilities to go to school. 

Malnutrition due to poor harvests cause stunting of 
children and thereby their ability to develop to their 
fullest potential and learn in school. Hunger in school 
influences concentration and ability to retain knowl-
edge. Education will be imperative to equip people 
with the knowledge required to design prevention, 
adaptation and mitigation strategies of different sorts 
including e.g. early warning systems for extreme 
weather events. 

PEACE AND CONFLICT CONTEXT
The peace and conflict context refers to factors such as 
social cohesion, trust, conflict resolution mechanisms, 
justice, and arms control on the one hand and violence, 
tensions, grievances and conflicting interests on the 
other.

Conflict is a prime cause of poverty in many areas and 
armed conflict is the single largest factor underly-
ing hunger globally. The Global MDPA 2020 report 
explores the impact of armed conflicts in terms of 
lower levels of education and deteriorating physical 
and mental health and malnutrition.67 

This may cause trauma, affects the ability to learn, 
schools may no longer be functioning and school 
children may be required to contribute to generating 
income rather than attending school. 

With the examples of Myanmar and Liberia, conflict 
also undermines the security of communities and 
makes the provision and access to basic services 
such as education and health extremely difficult. It 
also generates large numbers of internally displaced 
people as well as cross border refugees.68 

66 MENA MDPA, Sida 2017.
67 Global MDPA, Sida, 2021.
68 Myanmar MDPA, Sida 2017; Liberia MDPA, Sida 2019.

When vital functions of the society are destroyed, 
including severe damage to its social fabric, as well 
as to its economic activities, infrastructure and the 
education system, this prevents generations from 
obtaining fundamental education.

While accessing learning opportunities is significantly 
more difficult in conflict settings, a lack of or unequal 
provision of social services and public expenditure on 
e.g. education can also instigate conflict. 

At the grassroots level, masses of uneducated and 
unemployed youth frustrated with their limited and/
or unfair opportunities also offer a fertile breed-
ing ground for flourishing extremist ideologies.69 
Inequality and discrimination constitute underlying 
stress that can contribute to conflict. 

Discrimination and feelings of marginalization of 
ethnical groups in certain countries are key features 
of e.g. the conflict context in Mali where less invest-
ment from the government and development partners 
are perceived to be mainly directed towards the north 
while the south is disregarded.70 

It could be argued that provision of equitable learning 
opportunities is a potent defusing strategy for discon-
tent citizens, especially youth and can have a positive 
impact on conflict prevention. During and after con-
flict, rights holders often miss out on education which 
can hamper their entire future. 

The school in e.g. a refugee camp is one of the few 
places where children can get catch a break from 
their situation of hardship and concentrate on learn-
ing instead. The school is also a place where, if chil-
dren and youth from different sides of the conflict 
coexist, foster social cohesion.

69 Afghanistan, MDPA, Sida 2017.
70 Mali MDPA, Sida 2016.
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TOOLS AND METHODS
Please visit Sida’s Poverty Toolbox for further infor-
mation about Sida’s approach to multidimensional 
poverty, how to analyse it and how to base strategic 
decisions on conclusions about multidimensional 
poverty. 

A useful source for multidimensional poverty analysis 
is the Global Multidimensional Poverty Index (MDPI) 
developed by UNDP and OPHI, which measures three 
dimensions of poverty (health, education and living 
standards) in more than 100 countries.

In-depth analysis offered on Education from differ-
ent perspective is offered in the Global Education 
Monitoring Report (GRM) which is published every 
year by UNESCO. The 2017 theme was Reducing 
Global Poverty Through Universal Primary and 
Secondary Education.

https://inside.sida.se/guider/cooperation-methods/thematic-method-support/SitePages/Poverty%20Toolbox.aspx
https://hdr.undp.org/content/2021-global-multidimensional-poverty-index-mpi#/indicies/MPI
https://en.unesco.org/gem-report/reducing-global-poverty-through-universal-primary-and-secondary-education-0
https://en.unesco.org/gem-report/reducing-global-poverty-through-universal-primary-and-secondary-education-0
https://en.unesco.org/gem-report/reducing-global-poverty-through-universal-primary-and-secondary-education-0
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