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EXPLANATIONS CF TERMS AND ACRONYNS

AFC Awraja Pedagogical Centre. A unit under the Awraja Education

Office of the Ministry o£ Education which serves as a

Teacher's Resource and Training Centre, a £ocal point for

local curriculum implementation and as an educational

research £acility.

ATC Appropriate Technology Centre. A unit under the Ministry

o£ Education, attached to the Adult Education Department,

which is responsible £or the'development o£ new technology

appropriate to a rural and urban needs and for its disse -

mination through formar and non-formal systems of education,

through demonstration and training. Located at Burayu On

the outskirts of Addis Ababa.

Awraja The Administrativa sub-division of a Region. There are

14 Administrativa Regions and a 15th represented by the

capital city, Addis Ababa. In all, there are 106 Awrajas.

This is the lowest level o£ administration in the Ministry

Structure.

COPWE The Commission for the Organisation of the Party of the

Working People of Ethiopia, created in 1979.

CPSC The Central Planning Supreme Council. The Central Planning

Organ of the government responsible for the National Economic

and Cultural Development Campaign.

CSTO Community Skilt Training Centre. A unit under the Adult
Education Departmenf Of the Ministry o£ Education concerned
with skill training and basic education.

EMMS The Educational Mass Media Services. A Department of the

Ministry of Education responsible £or Radio and Television

Services and Audio- visual Services.

EMPDA The Educational Materials Production and Distribution Agency.

An autonomous unit within the Ministry o£ Education responsible

£or the production, procurement and distribution o£ all educa-

tional materials.



IDRC

IIEP

Kebele

MOE

NLCCC

IN
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TTI

UPE

Woreda

VI

International Development Research Center (Ottawa).

International Institute £or Educational Planning (Paris).

A term originall* meaning "village". Now applied to Urban

Dwellers Associations. There are also Higher Kebeles which

are groups of Kebeles. The term Kebele is also sometimes

applied to the Farmers Associations i.e. Ye Kebele Geberioch
Mehaber.

Ministry of Education.

The National Literac* Campaign Coordinating Committee

(Chairman: Minister of Education).

Hat;onal Revol .9. T' ' ' ...1 -L
J @cHä J&mDalé~ .

Used in this text throuänout to mean an Administrative
Region (See Awraja above)

Pr;marv Villaäe Öe' "
Q 1 O O L .

Rural Project Agency.

O 'J J Li. ! . fi 7* -..J

Teacher Training Institute. Unit under the Ministry of
Education for the training of primary school teachers.

Universal Primary Education.

An administrative sub-division o£ an Awraja (see above)

The Ethionian Calender
Ethiooia fo1lows the Julian Calender, which begins on September

11 of the Gregorian Calender, and has 12 months of 30 days

followed by a 15th Month, Paäume, which is adjusted for leap
years. Thus

Ethionian Julian Calender Gregorian Calender

1975

1972

1971

1980-81

1979 -80

1978-79

etcetera.



FOREWORD

Cooperation between Ethiopia and Sweden has a long standing

tradition, so also in the field of education. It all began

almost 120 years age, in 1866, when three Swedish missionaries

arrived in Ethiopia to proselytjze, but also to educate and

train. The first gcvernmental development cooperation project.

with Ethiopia was an educational one: an agreement

was signed in 1954 for ;upport to the Ethio-swedish Institute

of Building Technolog*. A major part of Swedish assistance
has since 1965 gone to thp development of the education

sector.

During the annual joint Etniop;an - swedish sector review in

?ebri * 'OPTåar! t was agreed that an evaluat;on of the

development of the education sector should be carried out.

7. 3 - *1 fi
.J # J : 9

;wed;sn ass;stance and to Drovide a background to the

Drecaration of a new agreement.

U Ön .6 T T 1 [. 1;3C1 = *'*" OIZ;C'a£ GOGH

: 3 "
H ;n;crnat;o - made D;e to us, 19 QU~Hl= U;VE

owl = dée end er= = reence = = 'éd bv SIDA throu = h = le"'-v NJ L ö pl=

3 = "elotmert cDoerat€ = * * = 5 = "ov€*e =  *3r4- -
'1 £1 'TF' .3 FN' ' ' L.; ~ ri C 'J

@2r7 éaucat;on and telated supportiv = measures, as the

major éart Or the swedish supnort is alloöated tO this

area.

{"'re Ce 7- -vw { * " * vw L'- .L . ; ~ éth ough ol the stud = would not have been pos-

sible without tbe cooperation extended by the Ministr*
ol Education at both central and local levols. We would

r = to put on record our indebtness to the offic1a1s of

te var;ous units in the M;n1stry.in Darticular, we would

like to thank ato Tedla Yohannes of the Planning Services,

who was in overall charäe of our vis;t. We would also like
to express our appreciation to ato Mebrate of the SCMS,

to Tesamma of the Insnectorate and atQ.Admassu Fe tné C?SC
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who accompanied us on our field trip to Hararge Region. Further,
we would like to extend our gratitude to ato Tedla and his staff
of the Hararge Regional Education Office and in particular to ato
Tesfaye Tafara who was responsible for our programme. We are

also indebted to all others who, by o£Eering their time and know-

ledge, Öontributed to the realization of this report.

Stockholm. June 1983

Peter Gumbel Kjell Nyström Rolf Samuelsson

The views and interpretations expressed in this report are

those of the authors and do not necessarily Peflect thOSe

of SIDA.



1 SUMMARY

1.1

7
J

After the revolution in 1974, education has been given a new

and prominent role in the building of the nation. Education
is seen, in a wider socio -economic context, as a vehicle - for
economic development and as a driving force behind social
justice. Education is also viewed as an instrument for changing

attitudes and to inculcate "the young generation with Marxism-

Leninism, for promoting the knowledge of science and technology,

culture and fine arts and for developing research and creativity"

(COPWE, 1983, p 1). Through the integration of formal education
with research and production, a basis will have been established
for providing conditions £or coming generations to become produc-

tive members of society.

ie lceological basis £or the development of education is clearly

formulated in government policy guidelines and directives. These

guidelines and directives have been operationalized by the Mi-
nistry of Education in a consistent fashion. Although - initia11y the

:Jas;s qu1:e unfe;sLaniably was on lnvolving inc people in

the provision of education and in the educational process per se,

as well as diffusing educational services to hitherto deprived

areas,the import;ä é1 gr Qä itu 1 now receiving lncreased

atterfion.

The cooperation

The correspondence in objectives and values between Ethiopia
and Sweden concerning educational policy was a decisive factor,
when Sweden in 1980 changed from the form of project to sector
support. A joint Swedish-Ethiopian Study teéms WhiEh

analyzed the development of the educational sector and the
Pie-conditions o£ continued cooperation, concluded that many

of the sub-sectors could be supported.

Consequent1y, it was proposed that Swedish aid to the educational
sector should cover support to both primary énd Don- férmal

education. The building of primary schools and deliveries of
paper for school - books would continue and initially require most
of the resources. The investigation team, however, stressed that
this part of the Swedish support ought to be gradually reduced.
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Besides primary education, it was recommended to support non-

formar activities such as the literacy programme and the building

o£ Community Skill Training Centers.

During the present agreement period(198C/81 - €2/8}) the &llocations

of SIDA funds have been distributed as shown in the table be1Qw.

As can be seen, the school building programme takes the major

share of the allocated funds.

Allocation o£ SIDA £unds Birr
Programme Year

1. School building programme

2. CSTC

Jj!

~ 0

Faser

v ésée

80/81
EC 19

7.874.919

1.173.000
2.380.952

81/82
EC 1'

6. 578.800

82/83
EC 19 C

6.026.100

2.400.000
..J.8. - u

1 1 €8 In
0 ' '-ö 0 =..ö %n

1 1 0 fl IT ~ KA'+ n KJ Q J J

11.428.871 8.978.800 8.426.100

The dieficu1ty in restructurlng the prcgramme towards more

cualitative activities is mainly related to £inancial changes

during the agreement period. Though the support has been con-

tinuous and even somewhat increasing in Swedish Kronon changes

in the exchange late has lowered the real value of the support.

This tendency is shown in the table below.

Funds made available durin 1 80 81 - 1082 8

Year Swedish Kronor Exchange rate Ethiopian Birr
(miilions) (Kronor per Birr) (miliions)

19e0/81

1981/82

1982/83

22

22

24

1.92
2 - 45

? =
2.97

5 05

11.4
9.0

9 - 4

The number o£ schools to be built during the three year agree -

mont period have been set at 623, 625 and 496 respectively.

In February 1983, the number of constructed schools were 599,

561 and 10 respectively and £urniture had been delivered to

site for 608, 546 and 33 schools.
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The paper imported with Swedish £unds during the agreement period
has been used to produce around nine million textbooks. Origina11y,
the intention was to use Swedish funds to build 106 CSTCS. The

actual number built is however 52 due to reasons mentioned above.

1.2 Terms Q£= reeerence and methodolo

The purpose o£ the evaluation is to summarize and assess the deve-
lopment within the educational sector of Ethiopia. The impact of
Swedish assistance to this sector during the agreement period 1980/81 -

1982/63 is also assessed.

Initially an analysis of development trends and problems recently
faced in the sector is undertaken. Special emphasis is put on

qualitative improvements and constraining factors in the develop-
mont o£ the sector. The obJective of this analysis is to serve as
a basis for the assessment of Swedish assistance to the sector.
Achievements are related to both specieic goals of the sub-sectors
supported by Sweden and to overa11 objectives £cr development.
cooperation.

The evaluation was carriec out during four weeks in the period o£
January to February, 1965.

1.3 The conclusions

1.3.1 The overall analysis

To implement its educational programme Ethiopia has established
an appropriate organization which is well functioning. The Mi-
nistry of Education has at its disposal a competent and dedicated
staff both at central, regional and awraja levels. Its work is
directed by detailed and ambitious long - term plans. Efeorts to
£urther decentralize the administration and to incorporate the
public in the local and regional school administration are also
being made. Examples o£ such efforts are the construction of local
work- shops for production o£ furniture and equipments for primary

schools within the EMPDA, the strengthening of the regional

branches o£ the SCM$, the establishment of local CSTCS and the
powers vested in school management committees.
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6.

?.

8

9 .

10.

10

The evaluation team supports an expansion of the current trend
o£ using the TTI'S £or in - service training during summer vaca-

lions and distance education methods for academie upgrading.

To further strengthen the capacity to meet the immediate training

needs as well as providing a means for dissemination of innova -

lions, ideas and guidelines and the introduction of new curricula

in a way that is both eeficient and cost - effective the £acilities

at the Awraja Pedagogical Centres should be expanded in combination

with a systematic use of distance education methods. It is recommen =

ded that APC'S are provided with necessary additional equipment and

suitable transport means.

The administrativa capacity and the professional capability

cf the Distance Education Division in the field o£ téacher trai-
ning snouic De .

-3 1 ;

technical assistance.
t - r = uEn the Drox~

1RW Ur ecllMé= 'Y'

~ 1'

DÅ'

The printing capacity o£ the Education Material Production and

Distribution reno; should be expanded tzrough the acquisitlon

of additional Drinting eouisment.

Contlnued deliveries of DaDer for the Droduction of Drimary school
text - books 'S eO =1 r 0 menaed.

To make the transition to Amharic smoother and to case the working

situation of the teachers in areas where the maJQrity speaks

other languages, the team supports the eeforts to introduce
vernaculars in the first three grades.

The evaluation team brings up the idea of multiple class teaching

in schools where the drop- our has substantially reduced the number

of students in the higher grades.

It it recommended that research is carried out into the problem

of drop- outs and into the e£Eects o£ the introduction o£ primary

schooling on the local community.
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161

11

The training at the CSTCS could be made more relevant by providing
the peasant communities with new knowledge about appropriate items
and their application for every day use as well as new and improved

methods in agriculture. The main rask of the CSTC should be to
serve as a centre for demonstration and innovation of appropriate

skills. Its training perspective should be broadened in order to
meet varied demands of the local - community.

It is recommended that activities are initiated to improve the
class registers and the individual school records, record main-
tenance, the design of the annual statistical questionnaire
(with computerization in mind) and the analyses carried out at
the Ministry of Education.

It seems that a profound analysis of the process of growth of
the education system for the period since 1978/79 would be appropri -

ate. To assist the Ministry with this tack, the evaluation team

proposes that a specialist in educational planning and statistics
is attached to the Planning Services for a duration o£ two months.

It is recommended that a Joint Ethiopian-swedish micro-study be

carried out during the next three year period, in order to iden-
tiey the causes for drop out and assess the effects on the local
community of the introduction of primary scbgoling.
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2

2.1

LIC.

INTRODUCTION

db Ii ective of the stwd)

The purpose of the evaluation of the education sector in Ethiopia

is to provide backgrcund information on the development of the
sector since the Ethicpian revolution in 1974. The information
is supposed to serve as a basis for decision about future Swedish

support within the field of education.

Besides giving an overview of the progress o£ the sector, the eva-

luation further summariLes the achievements of proJects and pro-

grammes supported

assistance ic the

under review will

by Sweden since 1974. The impact of Swedish

educational sector during the agreement period

also be assessed.

The evaluation was carried out during four weeks in the period

of Januar3 to February, 1983. Participants in the study team were

Peter Gumbel from the Educational Division of SIDA, Kjell Nyström,

Consultant and Rolf Samuelsson from the Evaluation unit of SIDA.

Terms of Reference for the study are presented in Appendix 21.

Metnodoloåv

Sector support differs from project support in - various respects.

Instead of supporting a clearly deeined project, sector support

is directed to the sector as a whole, or to some specified sub-

sectors as in the case o£ educational support to Ethiopia. The

sector agreement is further a long - term engagement. Within the
defined sub-sectors, the support may usually change to new activi -

lies during the agreement period.

Such differences between the two types of development assistance,
affect the choice of methodology when undertaking an evaluation.
While the evaluation o£ project support main1y is concerned with
the assessment of c1ear1y specified activities, the evaluation
of sector support also has to take into account the sector as a

whole.

In accordance with this method we start by analysing the develop-
mont trende and problems recently faced in the education sector
in Etniopia. The QbJect;ve of this analåsis is to serve as a Das;s
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for the assessment of Swedish assistance to the sector. Thus,

it is important to find out if the supported activities still
are in line with the objectives and present priorities of the
recipient country.

Next an analysis of the Swedish assistance to'the educational
sector is undertaken. Initial1y Swedish objectives - Eor develop-

mont assistance and the Ethiopian goals for development of the
sector are compared. Only general goals for development support
are outlined in the agreement for the period under review. There-

fore, in order to assess the general impact of Swedish support to
the educational sector,some criteria had to be established.

This analysis is, hcwever, limited in a number o£ ways. First of all
it is difficu1t, in a social sector like education, to distinguish
the direct effects of foreign support, as the @oal = a: u i - - rSi ej 7 1 !

expresseQ ;n cual;:at;ve t =- However, in the case cL ; iop;e,

the quantitative targets o£ the school building programme are well
defined and agreed upon in sector reviews. dn the other hand, the
effecte are also to a

sure. dn the basis Qi

g;ea, extent indirect and d;iiicult to moa-* +

set standards, i.e. number oz pupils per

classroom, it is certainly possib1e to assess, at least in theory,
for how many children schcoling has been made available through
the Swedish assistance 'nt å - '. nJJev - :, the effects of schcoling
ve = Little "Fåi;Jn an = should De = ? !

'
1- - ;l - y Lucien Z'x

future.

Another constraining factor is the short period of time prescribed
for the evaluation. In order to undertake the tasks outlined in the
terms of reference we had to be satisfied with a limited number ci
sources of information. The stud* in thus mainly based on

official documents and on interviews with officia1s at various level
Of the Ministry o£ Education (NOE). Selected £ield - visits were also
undertaken in order to obtain a better and fuller understanding of
issues raised at central level and by literature studies.

Finally, we feel that a word of caution about the statistical data
is justified. Although the education data per se appear to depict
the prevailing situation in the sector with sufficient accuracy for
the purpose of this evaluation, any comparison or computation in-
volving other statistical data should be treated with care.
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3 ETHIOPIA - A BACKGROUND

In order to provide the leader with an Ethiopian context,
we will in this chapter brief1y describe the country and

its development. The main sources o£ information have been

SIDA (1980 a ånöU1982), Assaye (1981), Halldin (1975) and

Valdelin (1979).

5.1 Gecgraphv -

Ethiopia has an area of approximately 1.2 million square
KWS and is the eighth largest country on the African con -

tinent. Tbe elevation ranges from a low 100 meters below
sea level to mountain peaks over 4 000 meters high,"giving

cultural hirh * = + :ii.ea;s and fert;1e Dlains E well = s

semi -cesert lowlanis and rain forests. The country is di -

vided into three major natural climatic areas: the dega,
=- high cold region the northern plateau; the woina ÖEåa,

a lower, cold region in the south; and the kolla, a low
not region in south - east. Rain usuall = falls from June
to September.

Q 1~ 7*: 1 7 1 *

?he population was in 1981 estimated iQ be 33 million,giving

a population density o£ 27 per Kms. Some 13 ~ are estimated1)

to live in urban areas, mainly in the capital Addis Ababa and in
the regional capital Asmara. Around 45 % are below 15 years ci
age - The population gruwth late is about 2.5 % per annum.

There are over one hundred ethnic groups in Ethiopia with the

Amharas, the Tigreans and the Oromos being the most popu1ucus.

Some 40 ~ of the population are Christians. Another 40 ~ coneess
to Islam and the remaining 20 % to other religions.

1) A census has never been carried out, but preparatory work of
the census to be undertaken towards the end of 1983 indicates
that a population figure in the range of 40- 42 million is more
likely.
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3.5 Prerevolutionarv history

Ethiopia has been the place for human habitation for more

than two million years. Already 500 B.C. was the first

state established in northern Ethiopia and the country has

since then known many different dynasties and principalities.

The modern Ethiopian state was'Eounded towards the end of the

19th century after a process lasting for a quartet of a

century. This process had three main elements. one was the

last, big oolonization taking place around Ethiopia, which

managed to preserve its independence amongst other things

through a famous victor* over the Italian arm* in Adua in

1896. Italy nevertheless managed to colonize Eritrea. A

second element was the ambitions o£ the Ab = ssinian dynasties

to expand to new areas south of the traditional high plateau.

This read to the third element, nanely internal cont - ove.sies

oetween the Abyssinian warlords and ccnquests oz new areas,

resulting in Menelik being granted sovereignty over the

state of Ethiopia.
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the 1970's. Tée capital Addis ibaba was 'ounded ahl

oecame the centre DE the country. Dosta ] em, electricit" J '

roads and scnools startei to ce ;ntroduoec. railway D;as = 'ltu;

between Addis Ababa and Djibouti. The isolation of Ethiopia

was broken and foreign advisors were engaged.

A centralized economic modernisation was set in motion with a

unilateral foreign dependence and regionalimbalance oonoentra-

ted to urban growth and investements along the Addis Ababa-

Djibouti railwa*. Eaileselassie I (1950-1974) continued on

the road embarked upon b* Menelik II.

After the 2nd world war and the Italian occupation, the economic

and political development became even more biased. The new

alliance with imperialistic forces, the growth of a modern

and unproportional bureaucracy and the expansion o£ capitalism

withinaericulture and industry created a situation that threate -

ned the old feuda1 s = stem and oonfronted the traditional economic

and social conditions. The development in post - war 3thiopia,
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benefitting only a few, led to a worsening of the living

conditions of the majority of the people especially in the

rural areas. The late 60's and early 70's saw a growing dis -

content with the regime and popular risings against the
exploitatiQn.. The regime showed to be increasingly incapable

and unwilling to tackle the iris of the country and enact even the

most necessary reforms. The unrest culminated in the 1974

revolution.

the revolution

The removal of the emperor and his government look place with

surprising case. But there was no organised group that was
Här

strong enough to take the read and coordinate the revolting

forces. Dtruggles between classes continued through 1974 and
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5.3 Reforms

.3

Doc

Several important reforms have been introduced since the 1974
revolution. of paramount imDortanbe was

the land reform, sustained by the National Development through

ÖOOPeration Campaign, which guaranteed the land to those
cultivating t. Uf equäl ;mDortance was the organisation of
the PEOPlE into Peasant Associations and Urban Dwellers Associa -

tions, which provided a new form of an extended and locall*
Organised base for the government.

Guerillas and refuaees

The period after the 1974 revolution has also seen the £€3WG

ken;ng of two nistoricall* based conflicts. The war ;n Eritrea
was again escalated after some 1n;tial attempts to find a Deace-

ful solution. The longest war in Africa still continues.
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The civilian populationis herdest hit and over 300 000 refugees

are to be found in southern Sudan. Somalia has since her inde-

pendence in 1960 made claims on the Ogaden. An unsucoessfu1 military
attempt was made in 1964 to incorporate Ogaden with Somalia.
The guerilla activities in the area increased dramatically

in 1976 and the Somalian army started an attack in 1977 that
penetrated deep into Ethiopia. The Somalian forces were re -

pelled with the help of the Soviet Union and Cuba. The guerilla
warfare in the Ogaden continues and, as in Eritrea, it'is the civi -

lian population that is sufféring most. More than 1.5 million
people are now living in refugee camps.

3.7 Economg

The - economy of Ethiopia 1 = basically agricultural with some 85 %

oz the employed DcDulation engaged in agriculture. Almost half
oz the GE? is generated by :28 agricultural sectcr. The most
important export goods are coffee,oi1seeds and oilcakes,
pulses, hides and skins. The mager imported goods are machinery,
transportation eou; =ment, cnemicals and oil DrDducts. The ma;n
++1..- .
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Partners are the TEA, Japan, West Germany, Ita1* and

1976 the reims ö£ trade (1970= 100) was a7. The öebt
WaS 7.5 % in 1978. The GN? per capita was estimated iQ

2 197Q/€0 Dlac*" =  * ' =in eD 2 mongst the pcQrest

'ib

Of the world. Annual GN? growth late was 1.8 ~ :n 1976.

5.8 Foreign Affairs

Ethiopia, being the oldest independent country in Africa, has
a high international standing. She became a member of the United
Nations already in November 1945. The Organisation of African
Unity and the UN Economic Commission for Africa have their
heaéquarters in Addis Ababa. Officially, the foreign pOliCY Of

Ethiopia is non-aligned. From having been western- oriented,
Ethiopia has since 1974 come increasingly closer to the Sovjet

Union.

> .9 Social indicators

The literac* late was in 1982 estimated to be some 55 % of the
population of ten years and older. In the same *ear, over 47 %
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of the school age population was enrolled in primary schools.
There are about 75 000 inhabitants per doctor. Life expectancy

is around 45 years and infant mortality some 150 promille.

3.10 Administration

Administratively Ethiopia is divided into 14 regions.

These are divided into 106 provinces (awraja), which in turn
are divided into 594 districts (woredas). Smaller administra -

live units are peasant associations in rural areas and urban

dwellers associations (kebele) in urban areas.
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The Ethiopian Birr is pegged to the American dollar at a value

of 2.07 Birr/5. With the exchange late existing in June 1983

for the dollar, this translates to 0.28 3irr /SEK or 3.60 SEK/BIrr.



4

4.1

19

OBJECTIVES oF AND STRATEGIES FOR THE DEVELOPMENT oF THE EDUCATION SECTOR

General idelines

After the revolution, the new government declared

that the basis for building a socialist Ethiopia

was Marxism- Leninism. Consequently, it also stated
that the ownership and control of resources vital to

economic development and to social services would

be transferred to the government.

A series of reeorms were introduced in 1975 and 1976

with the alm of eradicating "the old and backward

bureaucratic administrative system..... which had been

bottlenecks and hindrance to progress and to the
planning and administration of various projects in

all national development sectors, including education"
(Ministry or Education, 1983, p 2).

$everal of the reforms had a direct bearing of the

formation of the education system. The Rural Lands

Proclamation of April 1975 and the Urban Lands Proc -

lamation of July 1975, which provided for public

ownership of rural and urban lands and Dronerties,

contained provisions for building, operating and co-
ordinating social services, including education, in
cooperation with concerned government offices and

agencies.

The general policy for the development of the educa-

tion system is sDelled out in the Programme of the

National Democratic Revolution of April 1976. This
govenment guideline States that

"There will be an educational programme
that will provide free education, step by
step, to the broad masses. Such a programme
will alm at intensifying the struggle against
feudalism, imperalism and bureaucratic capi-
talism. All necessary measures to eliminate
illiteracy will be undertaken. All necessary
encouragement will be given for the develop-
mont of science, technology, the arts and
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literature. All necessary effort will be made
to free the diversified cultures of Ethiopia
from imperialist cultural domination and from
their own reactionary characteristics. Opportu-
nities will be provided to allow them to develop,
advance and grow with the aid of modern means
and resources" (Ministry of Education, 1981,
p 7) -

Building on the policy guidelines cited above and the
organisation of the Ethiopian people into Peasant and

Urban Dwellers' Associations, the government promulga-
ted the Proclamation for Administration and Control of

the Schools by the People ( Proclamation No. 103 of 1976),

also called the "Education Proclamation" This procla-

mation firmly put school management committees in charge

of schools at local level. It also emphasized the impor-

tance of parents and communities to become engaged in
the sphere of education, which was made possible the

decentralization of administration. This measure, direct -
ry in line with the general objective of transferring

ownership and control to the public, has had a proeound
impact on the running and financing of education. has

also, together with the nationalization of private schools
through the Proclamation to Provide for Public Ownership
of Private schools of 1975, facilitated the allocation
of land for educational projects and provided "an olga-

nisation frameworK......for community support in cash

and kind for a range of educational programmes ! !

(Ibm., p 10).

in education

In 1976 and 1977, Ethionia was rocked by internal
turmoil and external threats. Much of the development
that had been initiated shortly after the revolution came

to a standstill. Production stagnated and GDP per capita

declined by 2 % on an annual basis. The education sector
was also affected. Primary schools were closed on*and off,
making schooling sporadic. Secondary schools were closed
£or an extended period. Teacher training institutions
stoDped producing teachers during the second half of the
1970's. In short, many aspects of administration and
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organisation of services and production were in

shambles.

By the second half of 1978, much of the situation
was in the hands of the government and the security

problems were contained. The government and the people

could once again concentrate on the transition from

one Socio-economic system to another, a formidable rask
in itself. The first step which the government look in
this direction was the establishment of the National
Revolutionary Development Campaign (NRDC) and the
Central Planning Supreme Council (CPSC), which is the
highest planning authority in EthioDia. The Congress

of CPSC is "the highest policy body, which approves

final plans and issues general guidelines concerning

Lee DreDaration of plans and ne countr7'* zenera

development strategi" (Government of Socialist Ethiopia,

1982, p 4). However, with the formation of the Commission

for the Organisation of the Party o£ the Working People ci

Ethiooia (COPWE) in FG70 F " t; - n na*Å e h: J s re " fast teen- / l / !

translerred to "e C = ntr = Committee o COPWE.

Che of the four main objectives of the BEDC is the
development ar erte=z;c: of social services. These

services include the provision Of eduQational facilities
and related inputs. The First Year Programme 1978/79 of
the NRDC had as one objective to Tlay the foundation
for alleviating the country's social problems, i.e.
unemployment and inadequacy of essential social services"
(SIDA, 1980, p 4). The second Year Programme 1979/e0
had two objectives pertaining to education. one was

to "distribute economic and social benefits in an

equitable way to the people" (Ibid., p 5) and the
other to "accelerate the socialization process"
(Ibid., p 5).

In general, an eefective mobilization of existing

manpower resources is seen as a prerequisite to de-
velopment. Furthermore, "real development" hinges
on mass participation and contribution as well as
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the quality of human resources. As has been implied

earlier, cooperation between government and Community

is emphasized. Indeed, it is the basis £or mass

participation, which is seen as intrinsic to the
process of raising the quality o£ human resources. The

education system is thus seen as " an instrument for rai -

sing the general cultural level of our people and as a

democratic process ( Government of Socialist Ethio-
pia, 1982, p 1).

In coneormity with this philosophy, the two foremost
priorities in education in Ethiopia are the eradication
o£ illiteracy together with the provision of a programme
of basic education and the establishment of a system of

" Jenerai ezucation. E Qhest pr;ority is also
to the development o£ higher and extended polytechnic
schools on a limited scale and to the creation ci
training centres for the adult population.

In line with mass participation, priority is also given
to the development of educational facilities in rural
areas. ?urthermore, the education oefered has to mirror
the needs and immediate problems of each community and
prcviae the knowledge and skiljs required for increased
productivity and improved standard of living. Much effort
is directed towards developing a curriculum that will
emphasize "education £or production, research and a new
way of live" (Ministry of Education, 1981, p 17) and
towards elaborating programmes that will combine "learning
with doing, and theoretical knowledge with practical
activities" (Ibid., p 17).

4.3 Future educa tion lans

dn the basis of a general assessment of the national
economy, the Central Committee of COPWE arrived at major
policy guidelines £or the development of Ethiopia during
its second Session in 1981. The Central Committee also
called for the elaboration o£ a Ten-Year Perspective Plan
on the basis of these policy directives.
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of the major objectives put forward, two are related to
education. one concerns the raising of "the standard of
living of the population by gradual stages" (Government

of Socialist Ethiopia, 1982 6, pl7) and the other "to
raise the capacity of human resources and maximise
employment" (Ibid., p 7). To meet these objectives,

and to permit mass participation in the development

efforts, the advancement ofa broad education and

training sector is seen as a basic element of the
Perspective Plan. The Central Committee o£ COPWB did
also approve two resolutions laying the foundation
for the development of the education system:

"Parallel to the objective o£ complete eradication
of illiteracy from our country, a strategy which
will permit all primary school-age children to
have access to school must be elaborated and
implemented as soon as possible" and

"SO that the produots of the education system can
contribute effectively to the economic growth of
the nation, and to the implementation of the stra -
tegy for development, more emphasis must be placed
in the education system on science and technology,
and technical and vocational training must be de- -

veloped in an intensive way" (Ibid., p 8).

Purthermore, in his central report to the Second Congress of
CO?ML in January 1983, Chairman Mengistu declared that,
although impressive quantitative results have been obtained,
"the uneven growth of educational services .......has inevitably

led to a relative decline in the quality of education" (COPWE,

1983, p 2). He went on by saying that the qualitative aspects
of education required special attention. The resolutions that
were passed by the Congress built, as previously, on the mass

education approach and the enhancement of technical and voca-
tional training, but also included a passage on the quality
of education.
mont, states:

"TO
of
in

Resolution 3.2, that deals with social develop-

meet the demand for the eradication of one
the most obvious but transitional problems
the Social sector:

The formal education sector expanded rapidly
after the Revolution, but the £act that there
are some weaknesses in the quality of education
must now be recognised. The content and the
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quality of education must fu11y prepare students to
meet the objective demands of fhe nation and the
ideological needs of our society.

Steps should be taken without delay to implement
the programme for expansion of technical and voca-
tional education in line with the manpower demands
of the country.

To fulfill the objectives of the Literacy Campaign
which has gained international acclaim, and to
further develop the knowledge of the new literates,
the struggle against illiteracy shall continue. All
government institutions, mass organisations, and
supporters os the Revolution should make maximum
efforts for the immediate eradication of illiteracy
from the urban areas." (Ibid., p 3).

dn the basis o£ the general policy given by the Programme of
the National Democratic Revolution and the policy directives
issued by COPWE, the Ministry of Education has developed new

directives for education in Ethiopia and proposed targets fors
the development of the education sector. The major constraints
which affected the expansion of education programmes in the
years immediately after the revolution have now to some ex-
rent been overcome. The constraints included the absence
appropriate curricLla and teaching materials, the involvement
of communities in education, the acute shortage of teachers
and the highly centralized nature o£ educational administration.

The coming programmes for the development and expansion of
educational services can now be carried out with a concentra-
tion on the remaining problems, the most important of which
are:

the eradication of illiteracy and the creation of the

conditions for a literate society in which new skiljs

are £ully utilized;

the nationalisation, coordination and integration of
services for formar and non-formal education with par-
ticular emphasis on education in rural areas;

the continued progress towards a higher degree of
equity in the distribution of education;

the continuing process of upgrading the quality of

educational personnel in schools and in administration
to meet the requirements of devolution o£ responsibilityi
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the raising o£ the level of efficiency Particularly in
the lower levels of primary education;

the upgrading of schools which are still poorly equipped;

the creation Q£ a regionally distributed system of speci-

fic technical/vocational education for grades 11 and 12.

4 - 4 uantitative tar etst

dn this basis, educational proposals have been drawn up

for inclusion in the National Economic and Cultural Ten

Year Development Plan. The major elements in these
proposals are:

iii T , e änhe imnl m tation of the ten year programme is
assumed toöstart in 1983/84 and to be completed in

1993 .

(ii) To eradicate iiliteraey and to establish 29 000

reading rooms with sufeicient stock of reading

materials for newly literates by 1987.

iiii) Te establish community Skilt Training Cenrres

(cSTcs) in all 594 wQredas in order te link
the Literacy Campaign and the Basic Development

Education programme to other non-formal education
programmes.

(iv) To universalise glade one entry by 1987 and the ge-

neral polytechnical education to glade six by 1992/93;
by a yearly enrolment increase late of 10.4 %.

cv) To raise the annual output of primary school teachers
tO 9 000 by increasing the number of Teacher Training

Institutes from 11 to 16 by 1989.

(vi) To provide in-service training programmes for all
educational personnel.



(vii)

- (viii)

(ix)

IX)

2 6

It is expected that general polytechnic education
up to glade eight will be universalised by the

year 2000.

Extended polytechnic education will continue
with the present number of students. Eowever,
eefective 1985/86 the number of students will
gradually be increased on the manpower need of
higher education.

Extended technica1 and vocational education will
be given by phase in the extended twenty-six

technical Schools according to the need for
trained manDower.

Within the plan period, at all levels promotion
from one class to another is assumed to be auto-

matic unless otherwise personal problems, be-
yond the control of the student, arise. dn

these assumptions, student enrolment by glade
and level has been projected in the ten year
education plan. These projections have in turn
formed the basis for planning the number of
schools to be built, the numberöbf teachers
to be trained etc. (See Appendix 1).
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STRUCTURE AND ORGANISATION oF EDUCATION IN ETEIOPIA

Structure of education

5.1.1 The formar system

The formar education system is divided into three
levels. The first one, primary level, covers grades

one through six. The second, secondary level, covers
grades seven through twelwe. This level is sub-divided
into two cycles, i.e. the junior secondar* level (gra-

des seven and eight) and the senior secondar* level
(grades nine through twelwe). The third level covers
tertiar* education in universities and various insti -

tutiöns. (see Figure 1).

Ofeicially, entrance age to first glade is seven years.

In realit* however, older children are allowed to enter
school and entrance is also allowed into other grades

than glade one. In addition to the three levels, there
i3 also a pre-primary programme for children aged four
to six. This programme is now hecoming a regular Level
within the £orma1 education system.

Än examinatiQn, lQcally developed, takes place at the
end of each glade and will to a large extent decide
whether a child will be promoted or will have to repeat.
A national examination takes place upon completion of

€rade Six. This examinatiQn acts as an instrument o£ selectio
o£ students who will continue in seoondary sohools ( a varietL
of selection procedures operate however on the majority
of students before this examination takes place reading
to high rates of dropouts and repeaters). At the end

o£ glade ten there is a further selection of students
into the various streams of grades eleven and twelwe.
A third national examination is given at the'end of the
senior secondary c*cle. This examination also serves as
the entrance examination to the university.

There are also technical and vocational schools offering
courses of 2 to 4 *ears duration aiming at middle level



Fig.1 Structure of the Government Education System, Ethiopizi 1U232/83.

PRIMARY SECONDARY HIGHER

UNIVERSITIES
Junior(Lower) Sonior(Higher)
Secondary '{ 'Secondarv

6 8 [{>3-[@<>
1

: l2

I Academic

l stream

[
, iii 12

l Agriculture
I

l

l
- - "ll?} - ~
l

Froductive
technology

I
II li).

I
Home
OCOIlOIlHCS

l

I
* " - ED- @- =

[ Commerce

I
Business Economics

Medicine

Architecture, Engineering

Arts, Science, Law, Agriculture, Business,
Public mgm ] , Social work, Theology. IX)

CO

I

SI-:lOiZliOn

Teclmicul -

> Vocatlonal
training

M$lIIUlGS & Post Secondary Teacher training

Commercial Schools

Junior Collegies

O Examinaition / Selective test i
" "

"Öl JOBS

I
l

fhe cumpruhensive courses with straaming from Glade 9 or 10
I { in some schools during transitional period in schools which are not

[ lully equipped for teclrnical/vocational training.



5.1. 2 Supporting p

29

technicians. Training of primary school teachers
takes place in one-year courses, generally upon

completion of glade twelwe, in teacher training

institutes. The training of secondary school tea-
chers is carried out in tertiary level institutions
like the university and the Academy of Pedagogy in

Bahar Dar, where also teacher educators are trained.
There is also a variety of courses of a vocational
nature offered by' ministries and organisations other

than the Ministry of Education.

In view of the new objectives o£ education mentioned

in the previous chapter, the Ministry o£ Education is

at present engaged in the elaboration of a new struc -

ture of the education system. Figure 2 gives the
general outline of the proposed educational structure,

which already is in the process of being introduced.

rogrammes

The Ministry of Education is also operating a series

of supporting programmes. There are the Awraja Peda-

gogical Centres, whose functions are to assist teachers
in the development of audiovisual aids, provide in-
Service training and upgrading of teachers and disse-

minate educational innovations and ideas.

There is also a national network of educational
radio transmitters broadcasting programmes for students,
teachers and adults. The Educational Materials Pro-
duction and Distribution Agency is responsible for
text -books and other printed material as well as a

range of school supplies, equipment and furniture.
Furthermore, to put innovations and ideas into prac-

rice and to experiment with new methods and products,
a Basic Technology Centre has been established. In

order to cope with the increasing demand £or new

schools, a School Conctruction and Maintenance Service

has been established and taken over the responsibility

for educational projects from the in this area
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Fig.2 Future Ethiopian Educational Structure
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inefficient Rural Projects Agency.

5.1.3 Adult education

The other and equally important part o£ the education

system, the adult education programme, catering for

non-school going children of eight years and above

and for the adult population, comprises the National

Literacy Campaign and a Basic Education programme.

The intention of the latter is to create multi -

purpose training centres in rural areas through a

system of so-called Community Skilt Training Centres.

5.2 Organisation of education

5.2.1 Central level

The overall responsibility for the administration
of education at the first two levels and the train -

ing o£ primary school teachers lies with the Minist-
ry of Education. As can be seen in Figure 5, the
Ministry is organised into four Departments, each

one with responsibility for a particular but broad

area o£ education. These are the formar school,
the adult education programme, the training o£

teachers and curriculum development. These four

Departments, and the Ministry as such, are supporé

ted by a number of services that are.cutting across
the four major areas. The services cover aspects

like planning, administration, management, training

of Ministry personnel and school construction. There

are also an Inspectorate and an Educational Mass Media

Unit with cross - sectorial functions.

The Ministry is assisted with two important aspects
of the education system by a National Examinations
Board and a Technical and Vocational Education Council.
The members of the Board and the Council are drawn

from other ministries, the mass organisations and

other relevant bodies.
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To give an idea of the organisation of Departments

and Services, Appendix 2 contains the structure
of the Curricu1um Department, the Inspectorate
and the Planning Services.

The general tasks of the central administration
are three.it has to
1. formulate and present a national plan

for the development of education for approval b<

higher authorities,

2. formu1ate pQlicies, directives and guidelines for

the implementation of educational plans,

3. allocate resources to the regions o£ the countrv
and coord;nate externa .2. L;> Q L = -4 C ,

education sub-sectors and other national develop-

mont progranmes.

?lanning Services

The Planning Services pla's a vital rule ;n

carrving out of the duties of the W€1istry.

the

To bette"
surt its purposes, the Services has recentlv been re-

Organised. The new structure is given in Appendix 2:3.
The Services has at present 29 members at the central
level and 17 in the regional Planning and Statistics
Services. The planned cadre is 41 at the Ministry, 32

in the regional offices and 106 in the'awraja offices.

The Personnel at regional and awraja levels are respon-

sible for identieying and assessing the;needs in their
TESPective area. They have to propose plans for the
development and implementation locally. The officers
also have amongst their duties the responsibility to
collect and control educational statistics and infor-
marion.

The major tasks of the Planning Services relate to the
policy, planning and financing of education. An integral
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part of this is the active participation of the

Services in the allocation of material, £inancial
and manoower resources alloted to the education

sector. It has also overall responsibility £or re-

search and for coordination of activities in this
area. It issues annuall* the publication Mid - Year

Educational Statistics and is responsible for set -

ting up a documentation centre with information

relevant for the determination of future develop -

mont trends affecting education.

The Planning Services also carries cut a variety of
training activities mainlv for regional and awraJa
planning and,Etatistics officers to upgrade their
technical competence. Most people at central level

{ ! *ein;ng aoroau at IIEP, the World
rena and various other inst;tutions. Some 120 plan-

ning oeficers from regions and awrajas have received
training on the use and compilation of the fi11ed - in
Lorms anä dave been ernosed to the eoretica1 bac? -

ground to planning. Coming July, between 30 ahl 1%

staff members will receive training in statistical
methods for educational planning. Those trained in

Julv will turn be used as trainers at local level.

In addition the Formar Education Department of the
Ministry has issued a two - volume instruction guide

to assist those £illing in the annual education sta -

tistics forms at school level and those making con-
trois at region and awraja levels. The guide also
contains instructions regarding statistical reporting.

The intention is to issue an additional circular
stressing the need to use the guide. Activities to
strengthen the capacity at regional, awraja and school
levels are both on-going and planned. Furthermore,
planning is also included as a subject in the training

of school directors and teachers. In 1980/81, over
1 000 school directors received this kind of training.

Together, these training activities will help to
considerably improve the data base in the next few years.
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Other administrative levels

The organisational structure at the central
level is in its essence replicated at regional

and awraja levels. The organisational chart for
these two levels are shown in Appendix 3.

Both offices have similar duties relating to
the region and the awraja respectively.
They issue specieio directives and guidelines
for their respective area. The* are charged

with the implementation of educational program-

mos and the control and monitoring o£ the im-
plementation. They coordinate educational
activities within the area and with other
deve;oDment orogranmes. ce" alec al;ocate and

d;strioute resources and inputs within the

region and the awraja. In addition, they are

obliged to sreoare straEeEiES and PTOSTBEEbS

for the expansion of education and to drast
sudgetary allccations.

3chool - level administration ;s carried out ;n

conJunction witt the school management ccmmittees.

The committees comprise representatives of ?easant/
Urban Dwellers' Associations, a teacher represen-
tative, the director of the school and, in secon-
daly schools, a student representative.

The duties of the school management committees
pertain to the running of the school in accordance
with centrally issued directives, to monitor the
use of the government budget, to encourage mass

participation, to hire and fire school personnel
and to ensure the maintenance of the school. The

committees are also expected to advice and assist
the school to incorporate local culture into its
Proerammes and to encourage village handicraftsmen
to disseminate their skills. Furthermore, the
committees should coordinate the activities of the
school and the community "with a view to ensuring



5 - 2.4

56

that education is not confined to the classroom
and that it is integrated with practice" (SIDA,

1980. p 32).

The National Literacy Campaign

The National Literacy Campaign is part of the

National Revolutionary Development Campaign (NRDC).

The Co-ordinating cQmmittees, NLCCC (see Figure 4) Serves

as the highest policy - making body. Members come

from more than half -a-dozen ministries and a wide

spectrum of non - government and mass organisations

and religious groups. The committee meets once

or twice a year or when necessary. ås described
in Gudeta Mammo (1982) the NLCCC has an Executive
Committee that meets once in a fortnight. The Finis -

ter of Education is the chairman cf both the NLCCC

and its Executive Committee, and the Adult Education
Department serves as the secretariat. The head of
the Department of Adult Education is the campa;gn

executive officer.

There are four subcommittees at the national level,

each responsible to the Executive Committee of the

NLCCC .

The Educational Materials Procurement and Distribu -

tion Committee is responsible for the preparation,
production and distribution of educational materials
for the National Literacy Campaign. The committee

is headed by the Minister of Transport and Communica-

tion.

The Recruitment, Training and Placement Committeé

is responsible for the selection and training of

teachers from among £ormal school teachers,students
and other eligible persons from various government

and non-governmental institutions.
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.Fig.4 The National Literacy Campaign,organisationa! Chart

NA TIONAL LITERACY CAMPAIGN
COORDINA TING COMMITTEE

NA TIONAL LITERACY CAMPAIGN
EXECUTI VE COMMITTEE

Educational Materials Recruitment I Propaganda & Data Collecting
Procurement & Training & Aid Coordinating Supervision &
Distribution Committee Piacement Committee ~ Committee Certification Committee
1 2 3 4

REGIONAL LITERACY CAMFAIGN
COORDINA TING & EXECUTIVE CENTRAL COMMITTEE

1 2 3 4

PRO VINCIAL LITE RA CY CAMPAIGN
COORDINA TING & EXECUTI VE COMMITTEE

!

2 3 EJ
DISTRICT LITERACY CAMPAIGN
COORDINA TING & EXECUTIVE COMMITTEE

1 2 3 4

Urban Dwellers Association Peasants Associations Productive, Distributive &
Literacy Campaign Literacy Campaign Service -giving Organizations
Coordinating & Coordinating & Literacy Campaign Coordinating &
Executive Committee Executive Committee Executive Committee

1 2 3 4

Literacy Campaign Officer

Teachers

Literacy Participants

1 2 3 4

Literacy Campaign Officer

Teachers

Literacy Participants

1 2 3 4

Literacy Campaign Officer

Teachers

Literacy Participants
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It also assists communities in establishing,

furnishing and supervising reading centres for
new literates. The Committee is headed by the
Head of the Department o£ Adult Education.

The Propaganda and Aid Co-ordination Committee is
responsible for mobilizing material and financial
resources from national and international organi -

zations. The committee is headed.by the Minister
of Information and National Guidance.

The Data Collection, Supervision and Certification
Committee is responsible for checking the progress
cf the campaign, evaluating teaching effectiveness
and offering certificates to those who success -

fully complete the literacy programme. The committee
is cna;red cv :ne head of the Central Statistics Office.

A similar structure has been created at the regional,
Provincial, district and local levels.

on for Higher iducation

The system of post-secondary education comes under
the general responsibility of the Commission for
Higher Education. The Commission was established in
1977 in line with the NDRC programme.

The highest policy body for tertiary education is
the Council for Higher Education, which issues
directives to the office of the Commission. The

Minister of Education is the chairman of the Council.
Other members are the Ministers of Health, Indust -

ry and Agriculture, a representative of the CPSC,

the Commissioner of the Commission for Science and

Technology and three persons appointed by the Govern-
ment. The Commissioner for Higher Education is
ex officio the secretary of the Council.
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The duties of the Commission relate to administra-

tion, organisation and staefing of the institutions
of higher education, admission policies, curricula
and questions of certieication. It also has the
obligatLon to approve new programmes as well as

plans and budgets for the various institutions. It
Shouldfurthermoresupervise and monitor the implemen-

tation o£ policies and decisions pertaining to tertiary

education through evaluations and the establishment of
relevant committees.
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AN ANALYSIS oF THE DEVELOPMENT IN THB EDUCATION SECTOR AND

IDENTIFICATION oF SOME PROBLEMS

oil. The exnansi

The analysis that follows will be limited to the

period after the revolution in 1974 and in parti-

cular to the advances made since 1978/79. In view

of the fact that Swedish support is in the main

used for developing primary education, the concen-

tration will also be on this level. Besides official

documents made available to us, the basis for the
analysis is the cumulative knowledge and experience

gained by SIDA through a long-lasting development

cooperation as well as study visits made and discus -

sions hold during the evaluation team's mission to

Ethiopia in January/February 1983.

on of the svste

The auantitative development of enrolments that has

taken place during the last decade is shown in Table

The table also shows the changes in the number of

teachers and schools. As can be seen, the largest

enrolment increase look place at senior secondary level.
For teacners ana scnoois, the b;ääest changes are to be

found at the primary level. The expansion of enrolment in

higher education institutions surpasses even that of

the senior secondary level. From 4 758 students in

1977/78, the enrolment reached 14 985 students in 1981/82
or, in relative terms, an increase of 33 %. On the whole,

the rates of increase at all levels have been substan-

tially higher than the estimated population growth.

Table 1 also indicates that the increase in number of

teachers and schools has not kept pace with the augmen-

tation in enrolment. This has resulted in increased
pupil/teacher - ratios and average school sizes.
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of educational Erowth 197 to 1981 82

1973/74 1981/a2 Increases
in absolute
numbers

average
annual

Tale

Students

Teachers

grades

grades

Schoo1s grades

Gross en- grades

rolment
rates

Source: Hinistrv

Table 9 Puoil

1

7

9

1

7

9

1Hp

"I
I

Q
/

1

9

o£

6

- 8

-12

- 6

- 8

-12

- 6

8

-12

859

101

82

18

3

5

2

800

800

300

600

200

000

760

420

120

2 574

248

238

57

5

5

362

754

425

844

452

732

19.0
8 801

-12 je;

Education, 1951/82,

208

813

194

47.1

1c.4
Q 1

table on page

1 514

146

156

19

2

2

3

10

562

954

125

244

252

732

448

595

74

13 - 5

11.8

14.2

9.5
6 ~

8.4

10.7
Q 1
KJ 0

~ ! ~

:eac = er ratios and averaae school sizes

Level Pupil/teacher ratio

1973/74 1981/a2

Average school size (number

1973/74 1981/82 o£ pupils)

Primary

Junior secondar*

Senior secondary

46

32

27

63

46

42

312

242

686

382

306

1 229

For a more detailed account of the changes that have

taken place during the last decade, the interested
leader is adviced to go to Appendix 4, which shows

students, teachers and schools by level and type of

school for the latest nine vears.



42

A priority for the Ministry Of Education is the eli -

mination of difeerences between sexes and resions as

well as between urban and rural areas. Considerable im-
provement has taken place in the enrolment of girls,

which now accounts for some 38 % of the enrolment at
primary level and 35 % at both junior and secondar*

levels, as compared to 32 % and 22 % respectively in

1973/74. Still, as can be seen in Appendix 5, big

variations exist between regions.

The balancins of enrolnents in årades J 12 between

the regions of the country seems on the other hand to

be di£Eicult
considerable
and internal

to achieve. one reason could be the "verv
difficulties caused b* external aggression

reactionar' activity in the region; o;

3I52E3 ! .1.. , -.3*
- 3 ' 2 ;Q, 'J

- ..u.j

Education, 1981, 7.) ås). 1 32858 29£ C:1OO;S .2 1==.

were closed during the vears of instabil;ty are now
JJ

oe1nJ "eopenec. Lowever,

u £9 Lic. 'ri "! * 1"" ~
@1
]

, 1= ""Öl 1

the tacel in Appendix "1 I' = @ -

1"7*', = *U*fl = "CbQ SIC-!

stant;ai rguuctions 'Till?' f"3I'eS O" "TEl@tl [J?TZ £- r*I'Q! -.

ments between 1974 and 1981. The share of 3;aamc sas

even doubled durinz the- period. : appears that the

s* ia on s caused

Turning to the urban- rural dimension, Appendix 7 shows

the drastic reductions o£ the percentage o£ enrolment in
urban areas that have taken place during the last two

decades. (Urban enrolmant for 1973/74 has unfortunately

not been available; it is nence not possible to see

the proportion of the decrease that has taken place
since 1974). From having constituted more than three
quarters of total enrolment in grades J 8 in 1961/62,
urban enrolment was loss than half in 1979/80. Still,
however, much remains to be done to bring enrolment in
line with the population of which 14 % is estimated to
live in urban areas.

A closer look at the increase in enrolment at Drimar*
level reveals that the change in enrolment from 1975/76
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to 1976/77 was rather small exoept for glade 1, and

from 1976/77 to 1977/78 even negative. The contain-

mont of the turmoil of these two years is clearly

seen by the explosive increases in 1978/79 and 1979/80.

Particularly the first two grades in 1979/80 show the

sunDressed demand for education. Ebwever, as shown in

Appendix 8, the late of growth of the first glade en-

rolment has since 1979/80 abated substantially, while

most of the increment is to be found in grades 3 and 4.

Most probably, this phenomenon is due to "a recent (but

unquantified) impact from the National Literacy Campaisn

from which younger participants gaining certificates have

been allowed to join the regular school system in grades

3 or 4" (Ministry o£ Education, 1983, p 7).

6.2 Enrolmenturatios
1)

The rapid overall increase in enrolzent at the three

levels o£ education has resulted in corresponding im-

provements in the gross level enrolment ratios. From

having been 19 % in 1973/74 at primary level, it Stood

at 43?éin 1981/82. The corresponding figures are 8?6

and 16 % for junior secondary level and 3 % and 9 % for
senior secondary level.

Table 3 underlines the prominent position of Addis Ababa,

especially for the nigher levels of education. The table

also confirms the uneven result of the expansion. The

range Of gross level enrolment ratios in 1973/74, Addis

Ababa excluded, was 19.0 %, 8.0 % and 4.2 % for primary,

junior secondary and senior secondary levels respectively.

By 1981/82, the ranges had changed to 71.0 %, 18.4 % and

7 - 1 %, still with Addis Ababa excluded. ADpendix 9 gives

the gross level enrolment ratios £ör 1980/81 and 19e1/82

by Sex and level for each region. The disproportionate

distribution of the sexes can clearly be seen~
)

1) FOr an erplanation o£ the gross- and hel-level and

thé a€9-specific enrolment ratios, please see Appendix 14

2)The reader will find that the gross level enrolment
ratios are somewhat lower when compared with those found
in Table 3. The reason is to be found in differing
DoDulation estimates.
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Table % GTOSS lEVGl enrolment ratios b level of education and rezion
Region Primary level

1973/74 1951/e2

1. Arssi
2. Ba1e

3. Eritrea
4. Game GofEa

5. Gojjam

6. Gondar

7. Sararge

8. Illubabor
9. Keffa

10. enda

11. 3idamo

12. Tiéray
15. We11ega

14. Wello
15. ;baba

'F Asseb Astedader

TOTAL

?2.8

13.9
27.8*
13.1

14.0

12.5
11.0

25 - 9

120 ~

2014

13.6

15.5
30.9
"

[ "!

*

19.0

Junior secondary Senior secondart

59.1
41.9
22.0

44.2

36 - 9

26.1

22.1

74.5

56.1

57.8
= €.1

~U- SI ~

St.2
31.1
OZ Fl

24.0

47.1

1913/74

7.7

3.9

11.9*
4.0
5.6
5.0
4.5
5.6
4.0
8.0

5.7
5.2

7.5
5.1

45.3

8.1

1981/e2 1973/?4 19e1/52

18.0

11.5
11.6

10.9
10.7

9.7

?.1

16.6

11.5

19.0
18.1

9.3

25 - 5

11.2

~EO ~

100;

1é.4

3.0
1.3

5 - 5*

1.3
2.5
2.3
2.0

10 ~

1.6
2.3

1.7

2.5
2.2

2.0

25.6
*

3.1

* Asseb Astedader included in Eritrea.

Source: Ministry of Education, 1961/82, table än page 11

8.1

si 6

DU =

4.6
5.4
6.£

5.7
Öl 4

< 1

5,Q

6 0 HU'

~ lj}

10.8

D.I
CC,'21

&.5

dn the basis o£ information made available on the age of
students at primary level, it has been possible to look
more closely at enrolment ratios. The age distribution
is based on information for 1981/82 from a sample of ten
awrajas. The picture that emerges would most probably

only be mareinally changes once compilation and analYSiS
of the 1981/82 census data have been completed. The

age-distributions and population estimates are given

in Appendix 10 and 11 respectively.

When the relative age-distribution, based on the sample

of the ten awrajas, is applied to the total national
enrolment at primary level, the following distribution
by single years is obtained.
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Enrolment b a e and sex 1981 82

Age Males

Absolute %

Females

Absolute %

< 6

7

8

9

10

11

12

> 13

15

122

167

167

215

183

213

442

272

177

993

993

809

265

809

891

1

8

11

11

14

12

14

29

16

95

118

110

135

101

101

169

943

187

601

130

544

658

658

450

2

11

14

13

16

12

12

20

TOTAL 1 527 209 100 847 151 100

From this distribution and the Dosulation av = ;nEle

*ears given in Append;x 11, lt ;s ocssible iQ caloulate
gross- and hel-level enrolnent ratios as well as age-

specific enrclnent ratios. The different ratios = *e

riven in Table 5. The extent of overaged students,
special1y males, can c1ear17 be seen. A large pro-

portion of the students at primar' level are tnus

order than expected £or their grades with all that
this imnl;esin terms of more nature children adjust;ng

to *ounger peers, nstruct;onal problems encountered
by teachers and repercussions on later levels of the
education system. Table 5 also shows the low enrolment
of 7-year olds.

Tab1e%5. = 77=
Brimagy level .enrolment ratios b sex 1981 82

Ratio A e Male Female Total

Gross-level
Ner-level
Age-specific

7 -12

?-12

7

8

9

10

11

12

54

57

20

30

35

46

42

52

31

25

18

24

24

31

25

29

43

51

19

27

29

39

54

41

L
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The big variation in the gross-level enrolment ratio
found at regional level is substantiated by an

analysis of the various types of enrolment ratios
for the sampled awrajas. The result of the analysis

is shown in Appendix 12. The gross- level enrolment

ratio ranges from a high of 107 % to a low of 16 % .

for males and from 45 to 10 for girls. Corresponding ian-

ges are for the ner- level enrolment ratio 62 to 12 and

31 to 8 for males and females respective1y, and £or the

age-specific enrolment ratio for 7 -year olds 43 to 6

and 25 to 5.

.3 The National Literacy Campaign

A literate population is ccnsidered one of the corner
. nes o" -- -:3,

{~* .5.
:3 . = =

this eziect were tiated alread = in the fisties,

but led a languishing existence until 1979 when the

first round was launched on a mass approach.

The first roth- oi,d, oased on the

carried rut durlng 1075- 7Q - 8,/ Ä

4- .{ 0,,, 3 Iiii,.
'J 5. J. Q Å e £1 .1 Dia S

;J .
* :å

Lnitial and eLiOt work

surpassed all expecta -

million =art;c;Dan- 3 7

'1 £2; £2. C @

round that followed in late 1979 contained three compo-

nents. Follow- up courses were designed £or participants

who had passed the test at the end of the first round.
A remedial Drogramme was designad for those who failed
to pass the test and a beginners' course was designed

£or new-comers.

In 1980, the third round was carr;ed out. This round

marked "the start of a major attack on illiterac* in
the rural areas" (Gudeta Mammo, 1982, p 196). The

fourth round, launched in late 1980, was similar to
the Second round in that it was a so-called mopdine

up" of the third round. t emphasized especia11y

rural development activities in the Dost-literac*
Drogramme including application of new literaci
skiljs Ln every da = life.



47

To date seven rounds have been hold with the eighth

being conducted. All in all sixteen rounds are

foreseen following a similar pattern as the rounds
already implemented. The target is to eradicate
illiteracy by 1987/88 at the same time as universal
primary education in glade one is expected to be

achieved.

The results of the National Literacy Campaign are
impressive. A total of 13.5 million participants

have taken part in the seven rounds. 7.5 million
of the participants passed the literacy test.
23 million books have been distributed in initially

five,now fifteen national languages. The combined

efforts (Appendix 13 gives pertinent information
on the first five rounds, summarised in the table
below) have led to a reduction o£ the illiteracy

late of 93 % in 1974 to an estimated 47 % in 1982.

To help new literates sustain their skiljs, Community

Reading Rooms with specially developed literature are
being constructed. To date some 50 titles of develop -

mont literature have been produced and over -
4 300

reading rooms have been constructed. Plans also exist
for the establishment Of rural printing presses.

Table 6. A summer! of the first five rounds o£ the National Literac! Ca:paign

Round Participants Instruc- Books
Registered Passed test tors

S 2
'O00

1 6 224

2 477

3 2 522

4 766

5 1 533

TOTAL 11 525

Black
boards

Grosses

of chalk
904

828

672

188

937

529

1

3

545 683 241

146 731 130

973 367 57

274 445 108

782 346 96

120 574') 634

795

$88

995

195

122

693

3

5

6

5

].9

971

498

155

298

417

339

5 274

10 000

24 565

19 193

59 032

52 124

62 462

89 751

100 210

186 660

491 207

1) In the 1DRC Project summary of the Evaluation of the Literacy Campaign
(IDRC 1982) it is reported that 5 387 000 certificates have been avarded

dutine the first five rounds. This seems to be a more reasonab1e figure
in comparison with the 7.5 million reported to have passed the test during
the seven rounds.
Source: Ministry of Education, 1982, various tables
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training

The system of technical and vocational training under

the Ministry of Education has until recently been very

small when teacher training is excluded. Before 1977,

this consisted of two technical schools, a commercial

school and a polytechnic institute. At present, the

system comprises six schools: the two technical schools,
two modified general secondary schools and two mission

schools transfered to the Ministry in 1974 (the commer-

cial schools and the polytechnic institute are now the

responsibility of the Commission for Higher Education).
The six schools had in 1981/82 a combined output of

1 600 students mainlv in various technical and commer -

cial courses. Entrance varies from 8 to 10 years of

formar education and the duration of courses ranges from

2 to 4 years. In addition, a variety of vocational
streams are offered in comprehensive secondary schools.

Table 7 summarizes the situation in these schools in

mö/79.

It is planned that the vocational training under the

Ministry of Education will expand on a regional basis

in relation to the demand for middle - level technicians.
It is foreseen that, by 1995/94, there will be som 30

units with an enrolment capacity of 20 000 students and

an annual output of 10 000. Another six comprehensive

schools will be modified and 18 newlocations established
in addition to the six existing schools. The emphasis is

expected to be on technical subjects like auto mechanics,

electricity, general mechanics and wood technology, on

commercial subjects like secretarialtraining and

accountancy/book - keeping and to a lesser extent on home

economics (textile and food technology, home management)

and agricultural (plant and animal science) subjects.
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Table 7. Enrolment in and graduation from vocational streams in

com rehensive secondar schools 19?8 79

Vocationa1 No. of

Streams Reporting

Period
of

Institutions Training

No. Under

Training in
mid-1978

Total Females

No. That

Comp1eted

Training

T~t ~ ~TB Females

1.

2.

3.

{jr!

Home Econo-
mics

Agriculture

Production
Technology

Commercial

Total

29

13

26

51

4

4

4

2 - 4

years
Il

!I

I1

99

3 644

5 220

7 281

10 195

26 558

3 298

877

506

6 320

11 001

1

4

616

739

967

9?2

514

589

94

1 269

1 985

1"CC. " J på SJ 0 1,11 =/OC ~ ~ L - , , - s - v L ,
q no

3
.

S
1 .5 ~~ ~1 b 1 ~ 1

~ D

The major part of tecnnical and vocat;onal training

is carried out ;n facilit;es,under tåg Commission

zur nigber Education and other ministries and egencies.

The training ;s given at different levels with degree

and diploma courses offered in the universities ;n Addis

åcaDa and Asmara, n var;cus colleges the Academy

- 3 I'1 ' 5: J ! *ie College of Teacher Education, .gwB ' Vi

cipalit* Technical College and the Junior Agricultural

Colleges in Debre Zeit and Awasa. Other institutions

with courses at this level are the Agricultural -institutes

in Jimma and Ambo, Debre Zeit Animal Health School, Wondo

Gener Forest Resources Institute, the Pol*technic Institlté
in Bahar Dar and the Commercial School of Addis Ababa.

'UP ' 'middle and lower level personnel are trained in the

technical schools of Addis Ababa and Asmara, the commercial

schools in different paris of the country, teacher training

institutes, agricultural training centres, and also hospitals

and mission schools that provide training to nurses, health

assistants and medical technicians and others. Middle level

personnel are also trained b* the comprehensive secondar'

schools in the fields of commerce, home economics, agriculture

and production technolog*.
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Training Centres attached to public organizations

such as, the Ethiopian Airlines, Ethiopian Tele -

communication Service, Ethiopian Light - and Power

Authority, Air Transport Authority, Ethiopian ROad

Authority and General Ethiopian Transport provide

training for their employeesand.new recruits. The

National Productivit* Centre also provides training

for the industrial workers and managers.

Besidas the formar training provided by training

institutions, man" establishments offer non- formar

on-the - job training b = which the bulk of the work

force obtain their skiljs.

Table 8 below shows the training position in 1978/79.
.11 F caDie : 1"'H

scnoois, än * Å oresenteQ = ;aD;e , ..3

Job training, which ;s iiff;cu1t to estimate due to

Lncomplete reDort;ng.

able 'Y' 'D * tv, er - Jnent 3
L. L, *1

technic, - ana v:cat;:na - ira - na Lnstitutiozs ' = .3; ' 1/

1'.lr'N 'Hr- - -4 0
1 -raw = - -=- ';...A.l ---lu

T"'D

~....,"13

L. /

Ö'-In vi- = OlEé
7711

ÅL K=.

?{"Ma. .,1,

Total

f"*

Vi

Femaies Hi 4.;.K.2.} Females

Administration
and

Management

Agriculture

Education
Medicine and
Fublic Health

Industrial/
Technical
Commercial

Social Services.

Other Training
Courses

2

11

8

1

20

19

£1.

1042

1953

2526

757

2581

1087

lot

1204

2846

5247

1628

6068

4851

51

BOLL

41

444

1109

490

1068

5420
O

Total 78 9887 22199 6641

1204
'IÖÖ1

DG43

/' - /1
OQU

5544

1881

21

118

12152

41

182

885

2?9

746

1368

J

26

3528

* Questionnaires were sent to a to tal of 69 COVZT~ment and 37 private

institutions. 57 and / - returns respectively were submitted. of these

three institutions d;d not have an* training activities in thé Year dI

rcnnrfimq. (3nuree: M1n;strv of Labour and Social Affairs, 1982, T'blE 1; P 3)
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6.5 Teacher trainin

The training of primary school teachers is carried out
in teacher training institutes run by the Ministry of
Education. At present, there are eleven institutes
an enrolment of nearly 5 500 in 1981/82. In addition,"
upgrading courses are given during the long vacation
to some 2 000 teachers annually. The number of institutes

-will be increased to sixteen during the néxt five year
period giving a total tutput capacity of 9 000 teachers.
The training takes one year and entry requirement is
completion of senior secondary school.

The in - service and upgrading courses given at the TTI'S
will contribute to a general raise in the professional

and academic level of the teaching cadre. In 1975 and

1976 some 5 500 teacher trainees received around three
months training within the National Development Campaign

with an additional two months intensive training after
the closure of the Campaign. In 1979, 2 300 teachers wont

through a crash programme of 4 6 months to meet the

demand caused by the rapid expansion of enrolment. In
the same year, the regular len - month teacher training

prcgramme began. Since then almost 14 000 teachers
have received regular teacher training. In 1980/81 and

1981/82, 2 200 head teachers were trained in a six -weeks

course in administration, planning, evaluation, organi-

sation, inspection, finance and professional training.

This course will be continued with 1 100 head teachers
every year until all have been upgraded. Some 8 500

teachers have received in - service training during a

six-week summer course. It is planned to give these

teachers another two six - week courses to qualify them

as full - fledged teachers. 1 500 teachers will be

trained each year in this way until all teachers have

been upgraded. To this should be added the activities
carried out within the Apc- programme, which offer short
courses for teachers, school directors and educational
officers.
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Two other aspects of the education system are also aiming

at the improvement of the teaching cadre. There is the

educational radio service,which has programmes directed
towards the teachers and which also broadcasts programmes

related to the teaching - learning process. The distance

education programme is reaching som 1 400 teachers and

provides them with academic upgrading. The expansion

of the educational - radio services and the distance
education activities will benefit both students, adults
and teachers.

6.6 SuDncrting proarammes

To support the formar and non - formal systems, the Ministry

of Education is operating a series of programmes of edn -

portive nature. These programmes [ =
"1

Lm

during the past few *ears and are seen as essential com-

ponents of the overall system of education and training.

6.b.l Communitv

6.6.2 Awraja Ped

Still Training Centres

The Community Skilt Training Centres (CSTC) are supposed

to serve adult education purposes Dy oroviuing courses

:n in skilt tre ng and lite 1n*. First tro;uce.

in 1975, the number of CSTC'S in operation had increased
to 386 in 1981/82 with another 20 under construction.

'The plan is to have one CSTC in each woTeda, i.e. a

total of 594. The implementation of the programme is how-

ever slower than expected and the target will not be

achieved in 1985/84 as planned. The training courses

last between two and three months and cover skiljs like
black smithing, carpentry, weaving and pottery. In addi -

tion, the participants are receiving training in academic

subjects and in areas like health and agriculture. Shorter
courses of a specific nature are also offered. All in all,
some 90 000 participants have received training in CSTC'S.

agogical Centres

An important vehicle for qualitative improvements Of the
teaching -learning process are the Awraja Pedagogical Centres
(APC). Their functions are to provide in - service training
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and upgrading of teachers, to disseminate educational
innovations and ideas, to,assist surrounding schools
in the production of teaching aids and to establish
and develop school pedagogical centres. The emphasis

has so £ar been on the development of visual aids.

one of the'major functions of the APCS is to offer
training services. Thus, in the last five year period
(1977 - 1981) the APCS have organized numerous oriéntation
courses, seminars, workshops and study visits for some

27 000 teachers, educational leaders and community

participants. During the short period of three years,

1977 - 1979, 106 APC'S were established, one in each

awraja. out of these, 97 are in full operation. Bach

APC is supposed to be stafeed with at least one coordi -

natur, one appropriate technology technic;ar re

printing technician.

7 .O.O,) DlStanCe $Q~Cat;,

('!since 1978 distance education
+ {Å : JT

1 D

U J. 1. e n1n1str* of Education after
aeve *- rs;t ci adQ;s aDaoa :or a~ 1 1 !

1
nu .! ~

'c = resoonsibilitv Di

naving been under the
period of eight *ears.

Distance education carried out on a lem;ted

scala with some 2 600 enrolled in.academic courees

SradGS 9 - 12. Roughly half of the participants are
teachers who can participate at a subsidized late of
11 Birr as compared to the regular £ee of 143 Birr
Per year. Distance education has shown to be cest-
effective also in the Ethiopian context. It is esti -

mated that the cest of training a teacher in a TTI is
around 2 100 Birr while correspondence training would
be some 400 Birr. Distanance education offers a great

Potential in the field of teacher training that still
remains to Fe tapped. Since some time discussions
are going on with the Teacher Training Department to
develop professional courses for teachers, but so far
no specific plans have materialized.
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6 - 6 - 4 Educational Mass Media

The Educational Mass Media Services (EMNS) started as

an audio - visual centre and was transformed into a sup-

portive mass media centre some ten years age. The Ser-

vices now operate eleven 1 KW transmitters which cover

85-90 % of the country. There are also ten regional

maintenance centres and ten regional production centres.
The radio programmes are aimed at students, teachers,

distance education students and literacy participants.

Adult radioprcgrammes on health, agriculture and civics
are at present produced and broadcasted in four national
languages in ocoperationwith the relevant ministry. More

then 9 000 radio sets have been distributed to schools
Ö"d literaci centres and another 8 000 are about to be

i;stributed. The intention s to exnand all eleven stat;ons

to three transmittersmaking it possible to broadcast three
programmes simultaneously. Preparations for this expansion

are well advanced. With the possibility of broadcasting

more than one programme, the local production will also
intensify. Also here, extensive preparations have been

6.6.5 Production

made. Educational TV was earlier used in and

Ababa but was discontinued two years age due

equipment. With new equipment in view, it

around Addis

ic worn - our

fQreseen
that educational TV will be revived before long. EMMS also
has a film library and runs a loan service.

of educational material

The Educational Materials Production and Distribution Agency

(EMPDA) within the Ministry of Education is responsible for
the procurement and production of text books, school furni -

ture, instructional material, such as science Kitå and the
like. The Agency is also responsible for coordinating the
distribution to the schools, especially with the School
Construction and Maintenance Services as far as furniture
is concerned. EMPDA now operates twelwe regional furniture
production centres which will greatly improve the situation
with regard to school furniture. The low printing capacity

of commercial printers has necessitated expansion of EMPDA'S

own facilities. It now handles 5 % of the total Ministry

of Education printing requirements. With the installation
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of a new printing machine 1983, the Capacity will in -

crease to 25 % of the printing need for grades 1 - 6. A

further strengthening to 35 % is planned. EMPDA also runs

a chalk factory, which produces chalk in sufficient
quantities for both the formar and the non-formal systems.

6.6.6 Öonstruction of educational institutions

The construction of educational institutions is in principal

the responsibility of the Ethiopian Bui1dning Construction
Authority. Due to delays in the implementation of educatio -

hal projects, it was however decided to establish the School

Constructicn and Maintenance Services (SCMS) under the

Ministry of Education in 1980. The primary responsibility

of the SCMS is the construction and maintenan:e Of pr;marv

village schools, CSTC's - and APC'S. It is however eKpected

that during£ -LO Zöåf Öl dä I - - = é - 2." +*3 m = TD = D ' art

Plan, SCMS will graduall = take over construction of other

educational institutions as well. From naving had a staff of

385 nii 1981, mostly taken over from the 3ural ?rojects Agency,

SCMS now has 172 emDlovees whereQs 122 techn;czan - =- s - nd 2IO

storekeepers and guards at regional and awraia level = .U

SCMS has at its disposal li light trucks, 14 p;ck-ups and
ri 1heavy- duty trucäs. n order to strengthen the regional

administ - arton in v;ew of the fDreseen expansion, 2 iecision

6.6.7 Other pr

has been taken to increase equipment and the transportation

fleet and to improve the personnel situation. At the same

time; measures will be taken to decentralize the admini -

stration of the building programme.

ogrammes

AmOnESt other measures taken by the Ministry of Education
should be mentioned the basic education programme aiming at
providing educational support to and establishing Basic
Education Centres in newly settled commdnities. The Basic
Technology Centre mentioned earlier "will conduct experimental

Work Ön appropriate technology devices, provide training
for artisans, trainees from mass organisations and for
education personnel, and will disseminate information on

Self-reliant technology to the education system" (Ministry
Of EdUCatiOn; 1981, p 38). The Ministry is also introducing
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School Production Unit; permitting instruction
in the process of production and providing a source of

suppl* for equipment, furniture and hand tools. Four

of these units are now operational and another seven

are under construction. The Ministry of Education has

also launched special nation - wide projects carrfed out

in collaboration with the community. The projects concern
the management and control of'land and resources in

accordance with the Land Reform Proclamation. The first
of these special projects is the Schools Timber Project,

which arms at creating communal timber o1antatzoäs, ana
+h ö-qfN"i 4 #'= - '- EJI'1£. nfl = 1[ = +;"
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training and is responsible for lccal Multi;Rurpose Trainin
gentres. Five such centres are planned of which one is under

construction.

ovements in the education sector

After the revolution in 1974, the government and the
Ministr* of Education have seen preoccup;ed with changing

the system ;nherited from the old regime, and with providing

educational opportunities to previousl* deprived groups.

One effect 2' this concentration of effcrts has been a drop

in the Qualitative level of the education prcvided. The

necessar* balance between quantitative expansion and

qualitative improvements has inevitabl* hecome locpsided

in favour o£ physical facilities. However, the situation
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is not unknown to the authorities and is in fact a result
of a deliberate'emphasis on mass education. The decline
in the quality of education has lately become the concern

not only of educators but also of politicians. The

importance of quality was one of the points discussed
during the Second Congress of COPWE in January 1985

which stated that "some weaknesses in the quality of
education must now.be recognized' (COPWE, 1983, p 3).

Nevertheless, many activities of a quality-increasing

nature have been, and are, initiated. Some of them

have already been touched upon. Other factors like
class - size, teaching load, language of instruction,
basic instructional material, etc, are now being con-
sidered and experimented with. Taken together, these
activities provide a sound basis for qualitatlve ;n-

PFOVements during the years to come.

The various measures introduced by the government

during the years Just after the revolution have made it
possible for the.Ministry to create a well functioning

organisation and administration. The educational structure
penetrates down to class - level with local power vested in
the school management ccmmittees. The on-going process

of decentralization will be instrumental in bringing

the system closer to its beneficiaries and thus increase

their participation in the planning and implementation

of education. one likely outcome of this process would

be a curriculum adapted to locaf needs and more relevant
to life in a predominantly rural society.

of administrators

Another factor that will have long-range effects is the

training that takes place at all levels of managers and

administrators of education. The organisation is already

staffed with capable and well - trained personnel at
various levels and improvements through seminars, work-

shops, study visits and fellowships are continuously made.

These training activities concern school directors,
inspectors, supervisors, planners, administrators, in
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short all types of educational personnel.

The recent re - establishment of an Inspection

Unit will increase the possibilities of the Ministry

of Education to closely monitor the developments that

take place in the sector. The Unit now extends

to awraja level and covers aspects of curriculum, ad-

ministration and physical facilities. It has the responsi-

bilit* to see to it that time limits are kept, policies

adhered to and planned activities implemented. Any

severe problem or point of issue is taken up in the

Ministry of Education policy committee, but through

the decentralized structure matters are usually solved

lccally. The nspection Unit also covers

departments and division of the Ministry as *611 as

the Regional and Awraja Education Offices.

As with the teacners, extensive training act;vzcies are

being undertaäen. 18 inspectors received five months

training abroad in 1982 and conducted a seminar Sor 195

inspectors on their return. These inspectors will attend

another six-week sem;nar ;n eo?. Another éä ,,cc

will participate in a similar six -week seminar in the

near future, as will 200 school directors. It should

also be mentioned that another 30 inspectors have received
five months training abroad. The training of inspectors is,

as most training of educational personnel in Ethiopia,

intended to have a multiplier effect. The inspectors that

are trained in the six - week.seminars are obliged to

arrange local five - day seminars covering the major aspects

of their own training.

6.7.5 Curriculum development

The elaboration of a new curriculum is receiving great

attention. It will largely contribute to make education
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more relevant to those going to school and to prepare

students to participate fully in the development process

and fc meet the ideological needs of the nation. The new

curriculum, and aspects like class - size, language of in-
struction, teaching load, etc, are tried out in 70 selec-
ted schools all over the country. For the development of
the curriculum for each glade, a three -year programme has

been designed. The first year is used for experimentation,

the second for evaluation and the third for preparation.

The programme started with the experimentation of glade
1 curriculum in 1981/82 and is supposed to go on glade by

glade and year by year until all twelwe grades o£ the for-
mal system have been covered.

At present, an evaluation of the experiment in grades 1 - 3

O *Ö* Ö'""{'A OUt. mk' "gh ""{Ö1}Um,V{t} us =mU££ = * =

on ntegrat;on with environment, creativity, activities

bY students and group work, involves new teaching techniques
and more

incurred
.a. 1.-. ;ood

with the

mont has

J"21n1n9

educational material and audio -visual aids. The

additional expenses are said to be motivated by

results. Ts streaml;ne the tre *1* o* teacne"s- £ - & é =

new curriculun, the Curriculum Development Depart -

Deen äö = rgéé with the development of a teacner
curriculum.

The new glade 1 curriculum will, however, not be introduced
until a policy decision is taken, which in turn depends on

the adoption of the revised Ten-Year Perspective Plan. A

decision to this effect is expected in 1984. As at least one

year is needed for preparations, the ourriculum cannot be intro -

duced unt;l 1985/86. In order to speed up the introduction,
the Curriculum Department hasaskéd for an advance decision.
It has also initiated the training of educational personnel
to meet the demands posed by the introduction of the new

curriculum.

6.7.4 Evaluation of the £ormal system

Another measure that may have a profound impact on the
quality of education is the summative evaluation set in
motion by the Ministry of Education. The study will cover
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aspects like content, administration, supervision,

logistics and planning. An advisory body with the

Minister of Education as chairman has been set up.

There is also a steering committee with the Principal

Secretar* as chairman and the Head o£ the Curriculum
Evaluation and Research Division as secretary. Under

this committee will be established four rask - forces.
The studl is expected to be completed within two

*ears.
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Any system that expands rapidly will face a variet*

of problems - This is also the case with the educa-

tion system in Ethiopia. During the evaluation study,

some problems and constraints have been observed and a

deeper probing has confirmed their seriousness. In the

following, some of these problems are discussed and

possible ways of solving them are proposed. The dis -

cussion will concentrate on a few but major öbsta€les

to the realization of the planned development of the

education sector.

dn the basis of information collected in 1981/82, it

,as €1='n Dcssible to carrv'out an analvs;s -. -JC.Q LE. - -

ab ,,ph'r1 = -v*'r 7 = 1,- == 1 {Wa.= = . = 1
J. J .L %ö 0 sasec upon./

sample ol

ten awrajas, as the compilation of the total census data

was hot - completed at thetime o£ writing this report.

'c should also be ren mina in. the calculated
receö;ziom tales are most probablv lower than what

actually is the case.

åe result * the . J. J Cr L 3 s;ven n ämnena;

:epetit;on 5- a;e 1 has snown to be in the range oz

25 percent and the droj>out some 30 percent. This means

that of an age-cohort, only 45 percent continue directly

to glade 2. The repetition late is slcwly decreasing as

one moves up through the system and is between 12 and

15 percent in the upper primar* grades. Also the'drop-

out rate goes down and is around 5 percent as of glade

4. The high repetition and drop-out rates have a serious

effect on the internal efficiency of the system. Ead

there been no repetition or drop-out, all students.who
begin in first glade would have graduated from glade 6 six

*ears later. However, the actual situation is that in-

stead of spending six years per successful completer,

more than ten school -years are spent on each student

who graduaåeé from primaryschool. one could thus say
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that the system is working at a 60 % efficiency rate.
Figure 5, showing the educational pyramid in Ethiopia,

provides a good illustration of the inefficiency of the

education system.

The overriding problem appears to be between the first

two grades.of all the drop - outs that occur at primary

level, 61 % for boys and 67 % for girls take place bet -

ween these two grades.

on of school places

Severa1 factors contribute to a low utilization of

available school places in rural areas. One, the high

drop - cut rates, has been dealt with above. The decreased

ntaåe into first glade that has been eroerienced

during the last two

with continuec high

to three tears will, in combinaticn
drop - our rates, have profound effects

on the enrolment in the coming years. In addition, observa -

lions and inspectioå of attencance registers indicate that

between 60 and 70 % of enrolled students actuall = attend
school.Furthermore, present enrolment figures are in -

flated b* the entering of literacy camoaién participants

into the iormal system. A r elim;nation of illiteracv
bi 1987/88, the demand of the literac* campaign on the

formar education s*stem will gradualli be reduced implying

a diminishing need of school places for this category of

students

Many of the measures already mentioned under sections
6 - 6 SupPOrtinE programmes and 6.7 Other imDrovements
in the education sector will undoubtedl* result in
a better utilization of opportunities provided by

the Ministr*. However, this is perhaps an area where

the involvément O£ the mass organisations through the
school management committees could be further strengthe -

ned. There ma< also be a case for redefining school
building standards taking into account local variations

in climate and available building materials. Purthermore,
an analysis of the constraints of low utilization in
existing schools would provide the Ministr* with
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information on which to base decisions concefning

measures to be taken to imDrove the situation.

ualifications

Out of a total of some 38 000 primary school teachers
nearly 10 000 teachers are reported to jack necessary

academic and pedagogical training. However, an analysis

of the qualifications of primary school teachers, based

on a sample of seven awrajas, shows a situation that is
more severe. The result of the analysis is given in Table 9.
When the percentage figures £or the four categories

Table . Qual;f;cat;cns oz Dr;marv school taachers
ven awt

Professäonal train;né
Trained TT J-vntrai =ed

cat least 1 (lees than 1

vear er TT = ) H € = 4. cf ?TI}

AUG."
CGHJIC

atla; = -
BbLI

' 'lama - =

11 Gil'=
€ Ke - ale
G:CVE*)

;na1eauate
(graie
lou')

Eli (34 %) 1

539 (14 3)

4 £. (45 Ä) 1

/*0:
.!

1.49J- -1

KL - -

(äé %)

( é%A

($£ > 3

L

'
>

~ ~

4U*

jet; :.1)

kl.

* The required academic attainment is actually glade 12, but
it has not been possible to separate teachers with glade 11

from those with glade 12.

Source: 1981/82 annual statistical census, Planning Services,

Ministry of Education

are applied to the 37 840 primary school teachers, one will

find that as many as 17 400 are in need Of PrOfeSSiOnal UP-

grading to meet the requirement of at least one year of

teacher training. Another 5 300 would need to have their

academic level raised and almost 2 500 require both

professional upgrading and academie trainin€ - Lack of

sufficient in - service training Opportunities ang of means
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to have contacts with the APC'S for meetings and discussions
on innovations and new ideas lessen the possibilities to
improve the quality o£ the teaching cadre.

Table 10. Estimated trainin needs of the existin teachers 1981 82

Fröfessiona1 training

Trained Untrained
cat least 1 (less than 1
year of TTI

TOTAL

ear of TTI

!r- =- ri 'J

Aca-
demic
attain -
mont

TOTAL

Adequate (glade
11 and above)"

Inadequate (glade
10 and belöw)

72 866

5 298

18 164

SCEC' SÅ" GECEEI3

With the starting

pol;c* gcals, the

17'406

2 270

19 676

30 272

7 568
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As to the number of schools to be built, the government will
assist the community in constructing two buildings with two

class -rooms each. The communit' is then expected to add

another two class - rooms. With an average of six class -rooms

per school, the number of pupils per class - room was 65 in

1981/82. This number is then increasing up to 80 in 1992/95
impl'ing a two - shift system for grades 1 -4 in order to meet

the standard Sf 50 pupils per session and class - room.

The projection of the increase ;n the number of teachers
&uring the ten-*ear period 1983/84 - 1992/95 is based on

three assumptions:

1) The pupil/teacner - ratio for add;tional teachers is 50 -

2 .ne reduction o£ the present pupiL/teacher- ratio Of 64

to the standard of 50,for the current number ci teachers
would require an estimated addition of 9 284, i.e. 928 new

cs £3 r% In A vi ri BA -
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3) All forms of attrition are assumed to add up to 5 % per
annum.

It is also assumed that "the hon- government system will
maintain its position of 16 % of the total system" (MI -

nistry of Education, 1985, p 53). This would, however, not
affect the number of new teachers or the annual training

needs, but would reduce the salary component of the re -

current budget with this amount as the non- government system

hires its own teachers.

Estimates of new school building and teachers needs
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Table 11 gives the estimated needs of new schools and teachers

during the period 1983/84 - 1992/93. The end ö£ the period

is the year when universal primary education is planned to be

achieved.The table also shows two other estimates of the school

building and teacher needs. These estimates are based on two

different enrolment projections. one projection CA) is a straight'

forward increase of the primary school -age population based on

an annual growth late of 2.7 %. The enrolment is then projected

on the basis of an increase such that it will lead to universal
primary education in 1997/98.

The other projection IB) takes into account the internal eefi -

ciency of the system and is based on the estimated intake of

the projected number of 7 -year old children. The first projec-

lion and its assumptions are presented ;n Append;x 15 and the
= = Ö* - å::encz as can 7

assumed cnanges Å

side and projecteQ

?or Öroiecticn 3,- !.

£@1Å ~ -
;U

-;-££.:).1S en}; gas , .
Y, 4. 1

J. ; 3 9 *3.1. - .n.
;sä;c

~enrolment is consequentl' on the Low side.
'

U 1 also assumed that automa:;c Drcmoticn

from = rade 1 to stade 9 = 'n+rodvced 1 ~
.1

1 / ~ = ~1 ' '

EJ ,3;/,. ;E1 =

0 =1 = vi LT * 7 IQ 4- % ..4 -c = - Q t .n-ouén * sys.em Q Ca :er;oc.

will, in combinatioä with iecreasing repetjtiDn and ér- @£

rates and increasing promotion rates, drive the teacher needs

2 Å? 'Tin -pg. rs  T' U j" 'J -

é ?/?:2.

The main difference between the Ministry of Education estima-

tes and those of projection 3

of schools. The difference is
on school
mentioned

is found in the foreseen number

caused by differing assumptiong

utilization. If the Ministry of Education assumption

above is applied to projection B, the estimated
number of new schools during the len -year period would amount

to some 8 900. However, when taking into account the constraining

Sactors discussed earlier in this chapter, the estimate basec on

ProJection B appears to be the more realistic one.

The estimated recurrent and capital budgets by level available
to the Ministri of Education during the period concerned are

shown in Appendix 17. By costing the projected needs of school
buildings and teachers, a rough estimate os the relation
between available means and quantitative targets can be obtained.
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As = the quantitative targets are inherent in the policy goals,

such a comparison would also provide a means of obtaining an

idea about the realism of the set goals.

Table 12 15 based on the information provided in Appendices

16 and 17. The government share o£ the cest of a school building

in 1981/82 is reported to be 9 100 3irr. A 10 % inflation late
in building costs is assumed. The average montbly salar* of
a teacher in 1981/82 amounted to 230 3irr. This works out to an

annual salar = of some 2 800 Birr. Annual sa1ary increases are
assumed to be kept at 7 %.

Comparison between projected total budgets and needs o£ schools
and teachers at orimar* level mBirr)
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QZCEGt

1

VW å'!'*'2"- £*

-
~

-mw "Fl;
J- ;..lJ.4.L.

8*TeJ
rs/

;:nar{/'

., - J

1'2'JC''37'F *7'J -
ac.; LeS

J

co'

9

"1'7

lew UYLZa- OZ

rY'scnools
"!
NJ

7

1984/83
' GP"' QO

låG€'o =
"'I ./ / /

592.;
LÅG') l

?Ol 1

100 0- .'ve.

1

H 1

CO = ' * /1

4. s= tO -3.I'GL1I'1LI

2

3CSC

LU ~

JP -€,'O,

?'n QIII -JULI

oei.0

QÄ
J

1 1

'XI (1,-;vj - lvnqqcäé

* -4 1
0 £

1 do 4

.1 9

J the OaD1taL GHQ363 LECH

~

gÅ
.J 0

4 3 .

the £0 % at the

1 FW

20

beginning Of the ich - year period. To make inplementation of this
Programme possible, funds from other construction programmes

would have to be diverted, lest additional funds are secured.
one possible solution, is to find new and lees
expensive ways o£ training teachers and hence make available
capital

ruction
figures

mont or

from the construction of TTI'S to the primary school const -

programme. It should in this context be noted that the
for new schools do not include any costs for replace -

for maintenance.

Much more serious ;s, however, the development of the recurrent
cest caused b* the increase in the number of primar* school
teachers. This component would alreadi in 1987/88 demand a

larger share of the recurrent budget than is fcreseen for the
whole primar* education sub-sector. 3* 1992/95, salaries of
primari school teachers would burden the recurrent budget with
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double the amount alloted to primary education or almost the

whole recurrent budget of the Ministry of Education. Even if
16 % of the teaching force is employed by the non-government

system, the salaries of primary school teachers would still be

more than 1.5 times as much as the total amount provided for
primary education. If, against all odds, the nominal salary

of a.teacher is kept at its 1981/82 level, this item would

still require 96 % of the primary education budget, leaving

hardly any room neither for all other necessary aspects, nor
for innovations and improvements.

7 - 5 Communit Sk;ll Training Centres

The CSTCS are supposed to serve adult educational purposes

mainl* b* providing courses both in literac = and community

sä;iis. As a = re -recu;s; = e cr these act;?;* - = *
. - - 3 ,

first had to establ;sn economic self -su52 Lency. å"r'"å

initial stage, the CSTCS have thus been for.ed to give pr;ority

to act;vities which are income - generating.

The emphasis on nrod. , - - luct;:n ol - = G Y1 7 ; --sé -nr- -enl- =J...&.r;.l

able, .e. certain handicraf+s m€"ht not corresnoni w in FW 9-u U , - ~ 3

lneterm obiectives o€ the CSTOS. Tr@€" = € cr marker -Drcduct;cn-- - Å ; -

Vi f"iv'i;"€@;, -vi
öé KJé -Le;. to reach self - sufficienc* c.Y' >'1 = 'Nt ~ ~

Ln;t;al stage, but can eas;ly become an end in ts = ll.
" n;nc

of members of the Peasant Associations is a means to improve

the socio-economic conditions of peasant communities. Eowever,

educational impact in this respect of the CSTCS is not *et
Known.

7.6 The data base

The need to improve the basis for data collection was observed
during the evaluation stud*. When visiting schools, inspection

of Kept registers was made and information was collected to be

*compared with the information submitted earlier on. A consistency

chock over time has also been made. In general, the registers

at school level were kept in acceptable order although some

instances were seen where there was room for considerable im-
provements.
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. Other constrainin factors

.7.1 Supply of instructional material

Pew primary schools, especially in rural areas, have necessary

instructional material for the teaching o£ science and other
practical subjects. The average supply of text - books is two/
three pupils per book with great differences between schools
as well as subjects. There also appears to be inadequate Sepp; ]

Of instructinal material.in many schools. The inadequate pro-

vision of text - books is, at least to some extent, caused b*

Lnsufficient Drint;ng capacit = and ;nadequate equipment,

leads to delays as well as low qualitJ.

"1'

7 7

7
0 11 -7

fl'!/ IC - SCÅGYUC .4 -e ~- 4. beé.

status #1 T .2 = ~ - v'£ J = ess;Ö" b .L J - Mö'

= ries and will afeect both the intake cf new teachers = '- ,nO

the lcya1;tv of .ns cual;z;ec teacners to their Drcfess;on. In
1 Chr är- 1?1 £3 *1 . "'L

J. i eac;

1
'

, wa
7 latr;;es U £ -?1 + 9 2 ; ;J

en the teachinä school;.

Amharic is the language of instruction from the first glade.
This is a constraining factor in the teaching-learning process,
at least in the first grades, and leeds to communication problems

in areas where a maJorit - of the population has other languages
as their mother tounge.

Attend4nc' etc

AmOnBSt other factors influencing the teaching - learning process,
and the benefits derived by a chile bJ attend;ng school, can :e
mentioned the large class - size, the wide age-range in a claes,
the low attendance late as well as administrative problems.
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8 SWEDISH ASSISTANCE To THE EDUCATIONAL SECTOR IN ETHIOPIA

8.1 Introduction

In the previous chapters the objectives Of education and for the

development of the education sector in Ethiopia have been

described and analysed - In this and the forthcoming chapter

we will concentrate on the Swedish support to this SeCtOr.

First of -air the objectives of Swedish assistance to the educa-

tional sector and its relation and compability with E{hiOPian

€oals will be outlined. Then follows a historical summary of

the Swedish assistance to the educational sector given so far.

8.2 EthioDian educational obiectives

After the Ethiopian revolution in 1974 the orientation of
the educational system has changed dranatically. Instead of
promoting higher education usually in urban areas, emphasis
is today put on primary education and programmes to eradicate
illiteracy. Prominence is given to an equal distribution of
educational resources.

the ob;ect;ves of eouity and democratic development have
thus grown in importance during the seventies. They are not,
however, ultimate objectives, but closely linked to the
objective of economic growth. Education is considered as an
important means to develop the economic well -being of the
PEOPle, as well as a means to enablepopular participation in
building the new society.

8'} 2~£-2El£E£lI£E- 2£.å!S£iSh aid to the educational sector

Swedish development cooperation is guided by four main objec -

lives. All of them are of equal importance. Thus, in general,
development cooperation should promote:

economic growth

economic and social equalization
economic and political independence
democratic development of the society
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Though having the same magnitude, the relative importance of
these objectives vary from programme to programme. Depending

on the kind and direction of the programme one or two of these
objectives will usually have priority. Priorities may also
change over time as can be seen in the case of educational
support to Ethiopia.

8.4 A comparison

When comparing the above objectives of Swedish assistance
with the corresponding Ethiopian objectives and strategies

it is easy to ascertain an accordance in general between the two,

The educational system shall contribute to reach tbe overall
and national goals such as economic and democratic development -

of the society, mainly by focusing on education for production,

scientific research and the raising of the political conscioue-

ness of the population. Pricrity shall thus be given to the era-

dication of illiteracy, a target which is to be fu1fi11ed within
the shortest possible period o£ time.

Basic education is also given emphasis and the goal of establi = cing

universal Drimary education shall be.carried out within a ten
year period. 3ducational faci1ities shall be given primarily

to the rural areas in order to facilitate an equal distribution
of economic and social benefits to the people. By distributing

the material and administrative resources in an equal manner,
education will pcssibly contribute to promote economic and social
justice.

The relevance of education is another aspect which is considered

important when creating the new educational system. According
to the "New Educational Objectives and Directives for Ethiopia"
education must be related and respond to the socio - economic needs
of the local community, thus uniting theoretical knowledge with
practical activities. Productive work shall be given prominence
är all educational levels, thus inculcating respect for manual
labour.
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Pinally, education shall promote a democratic development of
the society and a number of reforms have been introduced to
bring about a popular participation in the school system. The

educational administration has been decentralized and repre-
sentatives of the mass organizations such as peasant and

urban dwellers associations are taking part in the localgand

regional school administration.

The correspondence in objectives and values between Ethiopia
and Sweden concerning educational policy was a decisive f&EtOY
when Sweden in 198O.changed from the form of project to sector
support. A Swedish-Ethiopian joint study team, which
analysed the development of the educational sector and the pre -

conditions of continued cooperation, concluded that many of
the sub-sectors could be supported.

Consequently, it was proposed that Swedish aid to the educa-

tional sector should cover support to both forma ] primary
and non- formal education. The building of primary schools and

deliveries of paper for school -books would continue and initially
require most of the resources. The investigation team, however,
stressed that this part of the Swedish support ought to be

gradually reduced. Besides primary education, it was recommended

to support hon- formal activities such as the literacy programme

and the building of Community Skilt Training Centers.

The introduction of sector support was expected to be advan-
tageous to both parties. Financial resources are put in a wider
context, which improves the possibility of long term planning and

also facilitates flexibility. Thus, transeerring resources
between sub-sectors is eimplified.
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8.5 A historical sommar; *)

Swedish assistance within the education sector has been given

since 1965. It has concentrated on a primar* school building

programme, consisting of financia1 support for procurement

of building materials, equipment, transportation and storage

as well as Swedish building engineers, staff members diiLe-

TEnt levels of the administration of the building proeramme

and training of Emhiopian building technicians and district
supervisors.

From 1976 deliver* of paper for production of text - books for

the primar* school and adult education has been included.
Up to 1979/80 the Swedish - Ethiopian cooperation was regulated

separata orofect azreements. W 7 QÖ o:operat

noel Nit; 3 three "ne" (l3PQQ7 - lQ2/ii} = ap , = r*GFNDn BÖR -V J - ] HJ -J -L .- /".p
U,

mp' ] La'., .än-.J.. -är -in -

cern;ng primar* and non- formar education. This sector agreement

- - placed the7* G

dations bv a

zirst sector

71 "fi
1) *3 0 J- 7" @ = ra Q Vi ? -=.

-r,(i va -. Vi "FU :. - &C - * - e -= 01; mel"

1o;nt étniooian - swedish stuc' team.** - n this
F'1agreement support to :ne construction c: * Jomnun;ty

$kill Training Sentres was included.

GO DrlJaZT QCÖOO ; Dlll;;l = =* 1 Y*9?C* ~ åJ r- 'IL .

Swedish Volunteer Service 1 =965-L96a

The School Building Project, being in operation since October
1965, was administered under the Swedish Vo1unteer Service in
accordance with an Agreement on Peace Corps Vo1unteers of June

1965. The project's activities soon gained considerable public
appreciation. The practical results generated local stimulus
for increasing community collections of £unds for new schools.
During this period some 700 classrooms were built.

JA") For the Ethiopian - swedish agreements within the Educ = +HShLm 9

Sector see Appendix 13,

*#?) Prlmarv Education and Non-formar Education in Ein =

';Jp1a. Finding
and äécommendations from a joint Ethicpian/siDA - mission. Approve

% .I.*

by the Ethiopian Government. SIDA, 1980.
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As a result of the popular demand for Village Pfimary SOh00lS

to be built all over the country it was decided to Create

a special school building unit within the Ministry Of Education

and Fine Arts.

In July 1968 the Elementary School Building Unit (ESBU) was

established as an autonomous unit within the Ministry of Educa-

lion and Fine Arts. A five year agreement concerning Swedish

support was signed at the same time.

The primar* alm of the new unit was to produce

low cost classrooms and related premises included in the
Ethiopian Third Five Year Plan for the expansion of the ele -

= -r = + = 'FE :;e oeg;:n: Ta Wa 3

ODd classrooms *h.ne agreement oeriod. Due iQ

constraints the number of classrooms was reduced. Consequentl*

from July 1968 to July 1973, 4 ö90 class - rocms were completed.

LCLU ;=. =.T@TI=. ; - *"N adm;n;strat;ve

technical knowledge and skiljs of the local project personnel
Ln order to make them competent to replace the Swedish staff

FN Jreement Der*od. Eence ?rzininz Centre
was establ;shed where about léo size su;ervisors, site Eeecers

and skilled labourers received theoretical and practical training
in techniques related to the special building methods used by
ESEU. Furtnermore scholarships were granted to some high-level
staff for post-graduate education and other special training

abroad. Study trips to other African countries were also arranged.

In the end of the sixties the technical assistance reached its
peak with some fourty Swedish volunteers working within the
school construction programme at the same time. In mid- 1972
seven Swedes on high level and six on middle level were employed

within ES3U. The Ethiopian staff consisted of about 400 persons.
The total labour force was around 2 000.
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In 1975 an evaluation study group *)") found that 85 per

cent of the ESBU schools most of which were burit of con-

crete elements on a construction of steel - pillars were loca-

ted in rural areas. "The schools cQnstructed by ESBU are not

only effectively used but the intensity of utilization seems

to be - high" (Report of the Expert Team 1975, p 4), the study

group concluded. Thanks to the ESEU schools the number of

primary school students increased by some 200 000 during

1 9 68-7 2 .

62 per cent of the ESBU schools were replacements of old ones

which according to the evaluation study improved the quality

of the environment within which instruction is ccnducted.

The 58 per cent totally new schools were said to be a major

qualitative improvement that was expected to have positive

effects on the learning process and success late of students.

EPA 1 " -lQ80

During 1975 ESBU was merged with
of the Ministry of Education and

Ministry of Public Works and Hou

the Construction Department

iater transferred to the

sing. With the transfer the new

organization, Rural Project Agency (RPA), became responsible

for all public constructions in rural areas, i e roads. health

stations, storage, water supply, etc.

Up to 1974 the majority of the schools constructed by ESBU

were built in concrete elements. They were to a large extent
pre - fabricated to facilitate transportation.

*) Report of the evaluation team on the Elementary School
Building Pr08Tamme. Report of the Expert Team to the Ethiopian
and Swedish Governments. Addis Ababa, June 1973.
") Already in 1969 the Swedish Government Agency "Statskontoret"
had evaluated ESBU in a travel report, "Ethiopian School Building
Unit försök med decentraliserad projektadministration".This
report resulted in a rather fierce debate in the Swedish Tele -

vision in the autumn of that same year.
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In order to decrease the transportation and construction costsä
raise production and involve local authorities in the buildine
activities and maintenance, RPA later on built the primary

schools mainly out of impregnated eucalyptus and with mod walls
(chicka) or other local building materials.

The Swedish personnel engaged in the primary school programme

at RPA was gradually reduced and the posts were taken over by
Ethiopian staff. In 1978 five Swedes worked at the project.

From the very beginning RPA had - di£ficu1ties in reaching the
Production targets for the primary school building,programme.
one of the reasons was that the organization, in the beginning.,
exclusively responsible for school constructions, was assigned
the rask of all public constructions in rural areas without
receiving any additional resources. Military activities in the
Ogaden and Eritrea brought about new duties to RPA. In 1977/78
the primary school programme was interrupted but resumed in
the following year. But since RPA had to take care of an in -

creasing number of projects within other sectors it could pay
loss attention to the construction of primary schools rural
areas.

In September 1980 the Ministry of Education, therefore, estab -
lished its own department, "School Construction and Maintenance
Services" (SCMS). The tasks of SCMS are mainly to accomplish the
construction of primary schools and to maintain school- buildings
under the administration of the Ministry (see further for SOMS

9.4.2).
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8.5.2 Other assistance within the education sector

As already mentioned the Swedish assistance within the sector
has mainly been channeled to the primary school building pro -

gramme. Furthermore, since 1976 some 6 000 metric tons Of prin -

ting paper, representing a value of 21 million Sw Kronor have

been delivered, wnereby the production of 20 million primary

school textbooKs was made possible.

During two agreement periods in the beginning o£ the nineteen
seventies a nandful of Swedish building technicians participa -

ted in a Secondarv School building scheme.

In 1980/81 52 Community Skilt Training Centres (CSTC) were

built out of a pianned amount of 70. Due iQ financia1 constraints
qe sonstruct' ion of furtner CSTC:S was deleted from the Swedish -

ätniopian constructiun programme of the two £o1lowing years.
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IHPACT oF SWEDISH ASSISTANCE To THE EDUCATIONAL SECTOR

Introduction

In this chapter Swedish assistance to the educational sector

will be analysed. Initially some general remarks are given;

followed by an assessment o£ the &Chievements made in

areas where Swedish assistance has been concentrated durinå
the present agreement period.

The analysis primarily takes into account the achievements in

relation to intermediate goals and quantitative targets.

Although not spelled out in the formar agreement, goals and

quantitative targets are to be found in the different Ethiopian

plans and the requests for continued support to the sector.
Purthermore, in the annual sector reviews, both parties have agreed

upon activities to be undertaken and the quantitative targets

in relation to these activities.

In a later section o£ this chapter an attempt will be made to

examine these achievements in relation to the overall objectives

of Swedish support to the educational sector. Finally, a comment

will be given on sector support as one form of assistance and

its relevance in the Ethiopian context.

9.2 The imnact in financial terms

Sweden has assisted Ethiopia since 1965 in developing its educa-

tional system. The aid has been concentrated on the building of
primary schools. Since 1965 about 4 780 primary schools have been

constructed. By mid-Narch 1983,264 million Swedish Kronor have

been disbursed in support of the primary school building programme.

Support to the purchase of paper and to the construction of CSTCS

amounts to 21 million Sw Kr and 2 million Sw Kr respectively.

In all, the Swedish support to the educational sector in Ethiopia

has amounted to 287 million Swedish Kronor up ic March 1983.

During the Present agreement period the SIDA £unds
have been distributed as shown in table 13. As can be seen the
school building programme takes the major share of the allocated
funds, i.e. 71 percent.
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SIDA runds (Bin)

Programme Year

eo/81
EC 1

81/82
EC 1

82/e3
EC 1

1.

2.

3.

4.

9 - 3

Primary schools (PVS)

Furniture
Transport

Educational equipment

Technical assistance
Trucks
PilOt Payment to cover cost
increase
CSTC

Paper

Printing equipment

General experiences

1

2

703

952

47

760

411

173

380

300

381

618

000

620

000

952

2 841

1 451

683

1 451

150

2 400

400

800

800

800

000

000

2

1

1

1

728

557

654

924

181

000

600

700

000

800

11 428 871 8 978 800 8

300

100

425

000

000

100

Most of the planned activities have been

will be shown later in this chapter when

cussed] results vary. The planned change

support to the school -building programme

educational activities has not, however,

Ihus, the earlier emphasis still remains

carried out but, as

activities are dis -

and decrease of the

in favour of other

been £u1-fi11ed.

The dieficulty in restructuring the programme towards more quali-

tative activities is mainly related to economic changes during

the agreement period. Though the support has been continuous and

even somewhat increasing in Swedish Kronor, changes in the ex-

change rate has lowered the real value of the support. This ten-

dency is shown in the table below.

The Swedish devaluations during the last three years and the fact

that the Ethiopian Birr is tied to the changing value of the US

Dollar are main reasons behind this financial deterioration. Do-

mestic increases in prices have also contributed to reduce the

buying power.
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Funds made available durin 1980 bl - 1982 B'>

Year Swedish Kronor Exchange rate Ethiopian Birr
millions Kronor Der Birr millions

1950/81

1951/82

1982/83

22

22

24

1.92

2.45
2.97

{3 - 65

11.4
9.0

8.4

Most of the changes and reconsiderations in the programme during
the agreement period are to be seen in this perspective. According
to the sector agreement of the period 1980/81 to 1982/83, Swedish

SUPPOrt was supposed to be given to both primary education and

non-formal education. However, in order to build the planned
numDer of primary schools, other intended act;vit;es had iQ

reduced or abandoned, like the building of CSTCS. Thus, the
construction of primary schools and instructional equipments for
such schools, as well as technical assistance within the construc-

lion programme and delivery of paper for production o£ primary
school text -books have been given prominenoe. This priority is
contingent on the political importance, which the Ethiopian
authorities place on the expansion o£ the primary school programme.

9'4 Sunne it to formel education

The Ethiopian objective of developing the economic well -being

of its people is to be achieved among other things through

education; Eradication of illiteracy, a primary obstacle to de-

velopment, will be reached through the literacy campaign and the

introduction of basic education to all children. With the alm of
reaching universal primary education by 1992, a construction
programme £or the building of primary schools was established;

According to the revised Ten-Year Perspective Plan, 7 500 primary

schools are to.be built in the period 1983/84 - 1992/93, a more

than twofold increase compared to the existing number of schools.
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9.4.1 School Construction and Maintenance Services (SCMS)

Swedish support to the primary school building programme includes

a number of activities, out of which the building and equipping of

schools is the most important. The rask o£ the SCMS is main1y to

accomplish the construction o£ primary schools and to maintain

existing schoolbuildings, which is done in close cooperation with

the peasant associations.

The construction work to be undertaken by the SONS includes; besides
the SIDA financed building programme, PrOJGCtS Of thé GQVeTnmenE

and other donors. In 1980 the SCMS also had ic take over the- respon -
F'"--

sibility o£ unutilized funds of the RPA. A backlog of 274 schools

was transferred to the SCMS, out o£ which 213 schools were com-

pleted by 1982. The remaining schools are in general situated "

areas with political unrest, thus making it dieficult for the

SCMS to fu1fi11 its rask.

The quantitative targets of the building programme as well as the

regional distribution of the schools are decided by the central

government authorities. As outlined in the projection plan for

UPE,It is indicated that some 7 500 schools SrE to be built

within a ten year period. The *early increase of about 10 ~ was

considered bv external observers as a feasible äth -late Wn = t

taking into account the organizational and administrativa
structure o£ the newly.established SCMS. The main problem was

to make Sufficient £inancial resources available (HJelm, 1981,

p 5) -

From a technical, organizational and administrativa point o£ view,
the neccessary capacity to fulfill its rask was in general

available within the newly established SCMS, an autonomous body

within the Ministry o£ Education. As the work- road on this olga-

nization will steadily increase in the coming years, a certain

amount of technical assistance and in - service training o£ the
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personnel should be continued. The SCMS has now been in opera-

lion for three years and the outcome o£ its work in relation
to set goals can be assessed. The rask of the SCMS is mainly

to procure, adapt and distribute the building material to the

awraja stores and from there on to the construction sites. When

assessing the activity o£ the SCMS, it can thus be divided into

a number of separata operations. These operations are outlined

in the following figures.

As can be seen from figure 6,transportation from the awraja

store to the construction site is a problematic operation. The

jack o£ sueficient transportation capacity during 1980/81 - 1981/82

has caused delays in the construction programme. In areas with

frequent political unrest the building programme has also been

delayed. By now, however, most of the schools areuunder construc -

lion or the building material is delivered to the site. As the

building programme gradua11y reaches further into the interior,

sometimes to remote areas without elementary roads, the problem

of transportation will remain.

The jack of sufeicient transporting capacity was discussed during

the annual Ethi0 - swedisb sector review in February 1961. -

It was then agreed upon to strengthen the SONS, transporting

capacity, a decision which a1ready has had obvious positive

effects. As is shown in figure 7, the transportation o£ building

material to the stores and eonstruction sites is much more

advanced in 1982/83 when compared with the previous years.

Consequent1y, the construction of schools has started in time

this year, i.e. 1982/83, and the SCNS will thus have a fair chance
to reach the set target. As communities on an average need some

four instead of three months to complete the construction of a

school, a certain delay in the construction programme will, how-

ever, remain. The technical advisor to the SCMS concluded on this

Problem in the review of 1982 that "15-20 % o£ the schools in

a years programme will be considerably delayed due to the present *

school distribution policy and level of assistance to the communi-

äies' ( Hjelm, 1982, p 3).



Fig.6 SIDA PVS School Construction Programmo 1980/Hl - 1981/82
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Fig.7 SIDA PVS School Construction Programme 1982/83
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The production of furniture has usually iept pace with the

eonetruction of schools. In the 1980/81 programme, furniture for

608 schools out of a planned number of 624 schools was delivered
in February 1983. In the 1981/82 programme, distribution of

£urniture hae also almost kept pace with the construction o£

schools. Furniture for 546 schools has reached the schools,
while £urniture for 12 are in transit and for 71 in awraja

or regional stores. The balance between completion of PV3 and

de1ivery of furniture to site is a result of an improved coordi -

nation between the SCMS and the ENPDA, which was recQmmended by

the joint Ethio - swedish sector review mission in 1982.

Table 15 below summerizes the outcome o£ the activities within

the school construction programme, which have received Swedish

support. Targets mentiQned in this table are revised figures

which joint1v have been decided upon in the sector reviews.

Table 7 IT FI11
I ijfle school cQnstruction Drogramme

80/81

Programmc Year

E1/82
-Hd ('Fr -xX
åb 11/;:* Eo 1<:7113

54/Dj

gg 1Q7R3"X

Target number o£ schools
Scnools cQnstrucLeQ as per

'I.
På :2:11La; 'J

Furniture actually delivered iQ
site as per February 1983

ni x

Technical assistance (experts)}}
;rLÅc1.s

625

599

608

1

8

625

561

546

1

1) one arrived in January 1981, the second in November 1982.

496

35

2

The target for the 1982/83 construction scheme was originally set
to 600 schools. As is shown in table 14, the total allocation Q£

SIDA funde for this years education programme was 24 million Sw Kr
at an exchange late of 2.?5 to the Birr. However, an advancement

payment correeponding to 2 m. Birr had been made already in June

1982. In the beginning of 1982/83, the exchange late rose to 2.97
and later to 3.65. This made necessary a reduction of the PVS

construction programme to 496 schools.
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out of a total number o£ 496 SiDÅ- supported schools in the

1982/83 Programmes, 28 double schools (= 56 PVS) are built

in urban areas, including 7 schools in Addis Ababa. Accordinå

to the Ethiopian authorities,this decision was made necessary

by the extreme overpopulation in urban areas, The number o£ PVS

built in urban areas represents only some 10 % of the total

number of SiDA-supported schools -

9.4.2 Delivery of paper and equipment £or printing of text - books for

primary schools

The expansion of the primary school system since 1974 has dra-

matically increased the demand for paper and printing capacity

£or school - books. The £ollowing figures illustrate this deve-

lopment. In 1974 two million text - books were printed annually,

while in 1982 the number had increased to eight million books.

Most of the paper * en is needed £or the printing of different

kinds Q£ school books is today imported. This import is mainly

financed by Sweden. Under the 1980/81 programme 1 425 tons o£

paper were delivered. In this year 27 titles o£ primary school

text books and teachers guides were printed in 3.7 million

copies with SIDA £inanced paper.

,In the 1981/82 programme 1 497 tons of paper have been de1ivereö,

renresen* = r some 1 million copies of school books. During the

SECtÖr aETeemgnt PeFiOd some nine million books in all are

estimated to have been printed through the SIDA paper support.

In Zthe 1982/83 programme it was agreed to use about half the

amount originally allocated to the purchase of paper £or pro -

curement of modern printing equipment. The equipment, which is

bought in Sweden, is going to be installed at the EMPDA.

The decision to strengthen the printing capacity of the ENPDA

is mainly due to the need of making printing and distribution of

primary school books more efficient. Most of the production of

primary school text -books has hitherto been placed with private

and governmental printers, which in many cases has caused conside-

table delays and additiQnal custs. The extensionQf the eapaeity

o£ the EMPDA from some 5 percenL to 25 percent Q£ the total number

Öf PrimarY SChOOl bOOks printed in tbe countrv is exnåötäd ia
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shorten the time of delivery and to decrease costs.

ort to non- fqrmal education

According to the joint study team which ana1ysed the sectcr in
1980 Swedish support to non-£Qrmal education'should be given high

priority. The literacy campaign was supposed to have positive spin-

off eefects on tbe general motivation £or an expansion o£ the pri -

mary school. The CSTCS were also expected to influence the educa-

tional motivation. By focusing on the improvement Q£ community
skiljs the centres were expected to have positive effects by deve-

loping new and appropriate tools for agriculture and lurar life.

Swedish support to this prcgramme has been concentrated to con -

etructing and equiping the CSTCS. In 1980/81 65 centres were to bé

å Wäile jé were planned for the 1o1lowiné = year. Jas i"' 11éC

Dy the Joint mission, that the financial support to the building

programme should be reduced in favour o£ the training of 1iteracy

campaigners and CsTc-supervisors.

The Overspending of funds on paper in 1980/81 and the unfavourabLe
currency exchange late, however, £orced the MQE to cut down the
planned Swedish supported activities in the non- formal programme.

Thus, the CsTc-construction programme cf 1980/61 was reauced te

52 and the CSTCS approved £or 1981/82 were total1y deleteQ. inc

recommendation to increase the support to the training Of personne1

within the non- formal programme was not realized.

Fulfilment of obi ectives

9.6.1 Introduction

In this paragzaph the Swedish contribution to the development o£

the educational sector will be assessed. This analysis starts out

from the overall educational objectives of Ethiopia and Sweden

as cutlined in chapter 8.

In order to evaluate the Swedish contribution an attempt is also
made to establish the goal-structure Q£ the support. Though no

explicit hierarchy Q£ goals has been outlined in the agreement under

review, the £ollowing structure may be set up:
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Main goals
Development of the Ethiopian formar and non-formal educatio-
hal systems, in order to provide the broad masses, mainly
in rural areas, with basic educational training.

Intermediate goa1s
TO Gontribute to the expansion o£ primary school facilities,
in order to attain universal primary education at the earliest
possible date.
To create prerequisites and resources for continuous 1iteracy
training

Targets
Construction o£ 2 500 primary schools.'(indicative plans),
main1y in rural areas, and delivery o£ furniture to them
Equiping the PVS with instructional materials
De1ivery of printing paper for the production of primary
school text - books and primers for adult education
Construction of 1C6 CSTCS
Training of CsTc-personnel

on the above goal-structure and the earlier deseribed resem-
blance in educational policy between Ethio;;a and Sweden a number -

of criteria'for development within the educational sector - are pcssib -

le to cutline. These criteria common points of interest are
derived from various Ethiopian and Swedish sources of information,
both overall policy documents as described in chapters 4 and 8 and

enecl1ic plahning documents, such as the Ethiopian requests for

Swedish assistance to the education sector. Swedish objectives are
mainly found in "The guidelines for educational assistance" and

the plan of operation for the sector support. The following

ciLteria are set out as denominators when examLning the impact
of swedish support to the educational sector =

" General access to education
2 Improved qua1ity of the educational system

3 Integration of theoretical and practical knowledge

9.6.2 General access to education

The Ethiopian goal of rapidly expanding the £ormal school system

is compatible with the objectives o£ Swedish development assistance.
By providing the people with an equal access to education and there -

by £avouring literacy, the objectives of equity and a democratic
development of the society will be promoted.

Swedish support to the primary school building programme is an

important contribution to reach these objectives. Got of a total
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number o£ 6 200 primary schools, some 75 ~ have been partly finan -

ced by Sweden (The other part financed by the conmunities). Most

cf these schools are located in rural areas, which is in

COrrESpOndenCe with the Swedish policy o£ supporting rural develop -

mont. Through the Swedish contribution to this programme it is esti -

mated that some 1.5 million children have been oefered an opportunity

to go to school.

Improved access to education is a resu1t of the continuous efforts

of the Ethiopian authorities since 1974 to provide schcoling in

the remote areas. Local initiatives to establish schools are encouraged

and quite often the buildings are enlarged with additional rooms or

other faci1lties. Popular participation in the school - bu;1ding Dzoalanr l -

is also strengtnened through the establishment Ö' = w instituiions.

Normalt) the peasant - and township associations are suppcseå to ccntri -

bure labour ana Dc .1al materia; 4 L ~ . . . - i .
1- TI - J; -; J. D

'1luca; communitx reureöents about one third o£ the total building

cest. A democratic development of the society is also furthered by

setting up local school management committees.

In spite of the attempt to provide an equal access to eaucazin + rs
$

former inoa1ances in the school system still preva;1s. Thus, Lne

enrolment of girls is still low and urban areas are overrepree - é .* e .1

Great variations ;n enrclment between dii:erent geoéra;n;ca al as

are still elieiing.

In comparison with pre-revolutionary Ethiopia, however, it is obvious

that changes in the above respects have taken place. Thus, for eiample,

in 1973/74 girls accounted for 32 % of total enrolment in primary

school. By 1981/82 the share of the girls had risen to 38 %. In secon-

daly School the corresponding figures were 22 % in 1973/74 and 35 %

in 1981/82. Urban enrolment in glade 1-8 has changed from constitu -

ting more than 75 ä.in 1961/62 ro lees than 50 % in 1979/80, thus

representing a better regional balance.

The accomplishments described above are, however, impaired by the

high rates of repetition and drop- outs, ae noted in chapter 7.

The low late o£ efeicienc3 on the primary school level (60 %) will

thus reduce the possibility of reaching UPE in time. As the problems

o£ drop- outs, repetition and low enrolment are mainly found in rural

areas, equity and the democratic development o£ the society is nampereo.
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9 - 6.3 Improved qua1ity of the educational system

The quality of the educational system is c1ose1y related to the
material standard of the schools and the qualifications of the
teachers. The Swedish contribution to improve these conditions
during the agreement period under review are limited to the
supp1y of paper for printing of school- books, furniture and

pedagogical equipment £or the PVS. As outlined in chapter 8

and 9.4.2 the schools financed by Sweden are provided with for -

niture and instructional equipment. The standard of these items
is simple, but sufficient taking into account the conditions under

which they are going to be used.

The financially most important contribution to improve the quali -

ty of the school system is, the support to the procurement of
paper. Since 1975 aoou 6 DOC ton ol paper name been im:

at a value of 21 million SEK. An estimated number of 20 million
books have been produced through the SIDA paper support, out of

which some 9 million books have been produced during the agree-

mont period under review.

The continuous Swedish support to the purehase of paper for
printing of school - booke is an important contribution to reach
the goal cf supplying each pupil with One book. åt Dresent. ;e

average supp1y of text - books is two/tnree pupils per book. A

number of limitations, such as insufficient capacity of printing

and production of paper in the country, hamper the achievement
o£ the target. Swedish support to strengthen the printing capacity

of the EMPDA is an impcrtant step to Overcome one of these limita -

lions.

9.6.4 Integration of theoretical and practical knowledge

The integration of thecretical and practical knowledge is an

important means of making the primary school education more rele -

vant to the needs of the Ethiopian people. Subjects such as

geography, history and science have gradua11y become more related
to the socio - economic conditions of the country. When possible,

they are also interlinked with practical subjects and cut - door

activities such as gardening and craets.
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As noted earlier, there is a jack of instructional materials,
both at schools and the APCS. The inadequate supp1y of such

material is important to pay attention to, in order to improve

the relevance of education.

Sweden has contributed to the improvement of the learning- teacii1€
process in practical subJects by providing adequate educaticnal
equipment. The support has so far been of minor importance.

Another Swedish input, which arms at improving the relevance o£

education is the support to the expansion o£ the CSTCS. The

number o£ centres by 1982 was 400. The target of establishing

Fr
!,(

:./.1

one such centre
As noted in 9.5
Swedish support

"JOY." nu "

FNin each woreda b* 1783/84 will not be reacned.
the planned number of centres to be built wr '

has seen reQuced cv Ju De= Zent and boy -

01 ?C1C&U J7 - : €1 åé~ ,2 1

aector support as a neans cr PIBV6;"Dm&nE a5SlSU&nCé 4.. 1,
JJ.; GE .L .L -' ' .1 1./ ;

education j-J . - J u . . .L
- *n'oD1a

1ma - ål;

The corresconee":- ...L.nN.- ~ . J ,J
~CLIBS un -and V 71&;ies QétWéSn Lt~lCUle äéu

Dwelén "

Jhélfn

to the Lorm

a period of

sub-sectors

F HGL 2, 9 * - oh - 2; -JE

0

of sector support. The sector agreement should cover
three years and assistance should be given to the
of prinary education and non-formal education. A11o-

cation o£ funds should be discussed and agreed upon at annual
sector reviews.

The introduction of sector support was intended to be advanta-
gecus to ooth Ethicn;a an = Sweden. In comDarison with pro;ect
support, this form of cocperation is more f1exio1e. 't was thus
assumed to give "the Etnicpian Government a greater freedom ci
action in the use o£ äné swedish grönt". (SIDA 19ac, p 42).

In order to assess the relevance of sector support in the field
of education comDared to other forms of assistance the following

aspects will be taken into account.
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1 The organizational and planning capacity of the MOE.

2 Annual sector reviews

3 Eeallocation of funds within and between sub-sectors
4 Introduction of new activities

organizational and planning capacity of the Ministry of Education

The Ethiopian objectives and strategies for development of the
educational sector are found to be well defined. To implement

its educational programme Ethiopia - has established an appropriate

organization which is well functioning. The MOE has to its dispo-

sal a competent and dedicated staff both at central, regional and

awraJa levels. 1ta work is directed by tetailed and ambitious long-

term plans. Efforts to further decentralize the administration and

to incorpcrate the public ;n the local and regional school admini-
stration are also being made. 3iamo1es of - -l1r'.f'Du.

J.
D

;OLSOlRCIlOE Ol réelcn&l-1 -1 'Y- ~
J; - :3 - J. EJ 7 .Dr - r:u;cö;on QiT

and equipment for Drimar* schools, the strengthening

**1 -

LavL.;.

4- :oflé 1.'e£Z'lO -

nalbranches of the SCHS the establishment o£ local CSTCS and

school management ccmmittees.

7., Annual sector reviews

-
111;ne ceveloDment of the educaz;Qnal sectQr with oarticu;ar oodö

On the Swedish sun:ort sas seen tddlee :.1- ~ 0 3ecroz

reviews have been carried out Jointly by representatives from
the MOE and SIDA. The MOE has reported to SIDA in advance about
the on-going programmes and the utilization o£ funds = during the
present year. These annual reviews have served the purpose ci
a follow -up Ofon-going activities. During the meetings the two

Parties have also had the Opportunity to exchange ideas about
the Prospects and problems in the implementation of the programme.

Experiences from the annual reviews show genera11y that pie-

conditions for - a continued cooperation in the form of seotor
SUPPOrt are existent. The MQE has usually prepared the neccessary
documente and given priority to the reviews. Though the parties
sometimes disagree on specific matters it has been possible to
agree on a joint document for the future cooperation.
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1.7.4 - EeallocatiQn of funds within and between sub-sectcrs

A basic consideration for SIDA when changing to the form of

sector support was the possibilit* of widening the support.

New activities were proposed to be introduced and a more ba-

lanced relation between quantitative and qualitative inputs

should be established. Initially,,the building o£ primary

schools and de1ivery of banér were to require most of the
& -

resources. Gradually, however, £unds from these activities

should be reallocated to other activities, both within the

formar and non-formar systems.

This ambition has been stressed during the previous reviews,

but it has not yet been possible to full; realize it. Thus,

the emphas;s on the construction of primary scnools still
Y1 , lowever, the ;t

Y-
' = save nw and asa; 'ne swedish sucaort ' J

to meet unforeseen needs. Thus, for example, the number of

schools were reducei in 198C/51 in order iQ s lenäinen in:

fi li il'
f'*uu1* ,aDacity DÄ " . Lp' 0 n- . ] 1./ G;. I.}
: Dä .€ - £/# - *1 .("! - ;;I.r

Z<?.éI' gvas 'J. 8 ; €3.. 0 L ./ = :éC 12 QI13I TO ev '"l ;

3IlHElH = CaaClEV Ol "G ?DA. Such £1exib = ;se oz "

elisa con'r Du:;on enws the advantaäes of secret suDnort

-- 1.a..{):.}..1.Ö J:.l:.r; ..J
£3 'I - ; C 5

The Swedish support is still concentrated to the school con-

struction programme and the delivery o£ paper, but it is the

opinion of the stud* team that pre- conditions have now seen

established to diversiey the Swedish support. A number of
activities are Dossible to suDcort within relevant

sub-sectors,sucn as up-grading of primary school teachers
through distance education, improving the APCS etc.

inc ätniop;an authorities are now also celler aware of th =

possiDilities and advantages of sector support and appreciate

the flexibility which a sector agreement permits. Eecent

central d;rectives to improve the quality of the educational

s*stem may increase the readiness of the MQE to reallocate

financia1 resources to such activities.
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9.7.6 Sector support a suitab1e form o£ cooperation

From the Swedish point of view the introduction of sector
support has also facilitated administrative work, as the
responsibility of implementation main1y rests with the
Ethiopian authorities. Simplified administrative procedures,

on the other hand, may cause difficu1ties in monitoring the
support. Thus, reporting has to be of a high standard and

complemented by special studies on, eg the problem and causes

of drop-outs and the efeects o£ the introduction of primary

schooling on the local community. Such studies are a1ready

planned to be undertaken. They will provide new primary data

and thus improve the rea1iabi1ity of coming evaluations.

The sector Support has been in force to short a time to yet

allow'definite conclusions about its advantaees or disadvan-

tages. Nevertheless, in view of the administrative and planning

capacity of the Ethiopian authorities and the ability to use

Swedish support as an integrated part of the development efforts,
sector support appears to be a form well suited for the coopera-

lion between Ethiopia and Sweden in the field o£ education.
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CON CLUDING RENARKS AND RBCOMNENDATIONS

Remarks

The ideological basis for the development o£ the education
sector is c1ear1y formulated in government policy guidelines

and'directivee. These guidelines and directivee have been

O;erationalized by the Ministry of Education in a cQnsistent

£ashion. Although initial emphasis, quite understandably, was

on involving the people in the provisiQn of education and in

the educational process per se, as well as diffusing educa-
ticnal services to hitherto deprived areas the important aspect

of quality ie now reueiving increased attention.

In quantitative terms the performance within the sector has

been impressive. During 1981/82 the participation late for
prima - , education is est;mated to be some 47*% com,ared

19 % in 1974. 841 507 pupils were enrolled in glade J
"

1981/82 compared with 263 898 in 1973/74. Enrolment in secon-

daly schools has increased from 184 000 in 1974 to 487 000

in 1982.

As with formar education, the quantitative achievements made

in hon- formal education since the revolution are quite re -

m = rpable. Some th;rteen million people have particioate:

literacy campaign, of whom 7.5 million have passed the iinal exa-

mination, increasing the literacy late from 7 ~ 1974 tO 53 ~ 1992 -

Almost 400 CSTCS have been built and some 90 000 peasants have

so far participated in community skilt training courses.
Purthermore, great progress has been made in the field Of

teacher training and in the establishment of Awraja Pedagogical
Centres.

Some of the main reasons for these very impressive aChIEVEMeHtS

are the devQtiQn and competence of the responsible central and
local staff of the Ministry of Education and the organizational
set -up of the educational system, where the implementory duties
are decentralized to regional and local levels.

The study team also noted that primary education is facing a

number Of problems mainly due to the rapid expansion Of the
Proeramme. The enrolment in the first glade appears to have
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stagnated in rural areas (0.1 % increase in 1981/82) over the
previous year in spite o£ the increased number of schools built.
Furtheron, the drop-our rates are of serious proportions.
According to national statistics the drop-out rate from glade

1 to 2 15 söme 30péreent. Also, the repetition-late is rainer high

ranging from Z5 percent in glade 1 to some 15 percent in glade 5

The quantitative targets proposed in the Ten-Year Pefspective
Plan appear to be on the high side. The goal of reaching univer-
sal primar' education by 1992'presupposes Sor instance a high

late of internal eeficiency in the system. The internal efficien -

oy is at present low which, in combination with low intake into
glade one, will have a direct effect on the planned number o£

schools and teachers. When this is coupled with available
scurces
running ci the system and the planned expansion,

regard to capital costs, it is apparent that the
gets will have to be reduced to more real;stic

= råEa77" , .:.LU..

ambitious tar-
1

- nw = 7
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' /1 s;tuat;on wou : CJ 'if'

almost no J - r'r 2*

for any other type of education. At the same time, the primary

school construction programme would account for as much as one

fifth of the total capital budget.

There is also a dearth of qua1ieied teachers. The upgrading
of the teaching cadre, in addition to the training of new

teachers, will put a heavy strain on the Ministry's resources,
both manpower and financial. There is also a jack of text -

books and instructional material that hamper the pedagogical

Process. Many other aspects like low utilization rates, language

difficulties and administrativa deficiences call for attention.

The explanation of these problems are both manifold and complex.
Many are caused by £actors outside the education sector itself.
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*t should also be stressed that the severit* of most of these

problems increases the further into the interior the primary

schools are situated.

Though illiterac' is ffi;al1*'expected to be eradicated in

1987/88, it is our impression that the campa;gn will have to

Oontinue for quite some time with special émphasis given to

continued follow -up activities. Otherwise, the newl* l;terates

will easil:ielepse into illiterac*. The post - literac* programme

will serve this purpose, as well as giving further training in
different practical subjects. The reported jack of paper and

educational material, due to jack of funds, is however a severe
problem. Without suff;c;ent resources like reading rooms, books

and lurar newspapers, the campaign will be Loss efsective in

ommenQations

LL 9 ''1 "F :n - U"1Å"Tt * G?j&"0'" FF *TCV'ST: Å'
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hav seen, and = G, in;t;ated. Lnstance, the elaooratio
of new curricula will contribute largel* to make education more

relevant to those going to school. The in - service training

courses at the Teacher Training Institutes will contribute
to a general raise in the professional level of the teaching

cadre. The extension of the educational radio services will
Genefit both students, adults and teachers. The establishment
of the Inspectionate vill increase the poss;bilities

of the Ministry of Education to closel* monitor the develop-

ments in the sector.

However, during the evaluation stud* certain imbalances in the
development of education have been observed. In our opinion,

this calls for a more balanced development between the expansion

of ph*sical facilities and the development of various inputs

into these facilities. We have discussed above some problems

and constraints observed during the stud*. We have suggested some

factors within the education system which may provide
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explanations to the problems. In addition, we have been fur -

nished with information on current and planned international
assistance to the education sector. Taken together, this has

provided the basis for some recommendations that we would like
to put forward.

10.2.1 School construction programme

The Ethiopian objective of a rapid universalization of educa-
tion is shared by us. A continued expansion of the school
construction programme is recommended. There are however some

factors which have caused us to recommend a modieication of the
programme. Low utilization rates of rural schools, caused b*

decreased intake into first glade in combinaticn with high
drop#out rates, implies excess capacity of available schoo1s

n .ne countrys;ie. add;t;on,present enro1ment - gu:e = ar =

inflated by the entering of literacy campaign participants

into the formar system. After elimination of illiterac* by

1987/88, the demands of the literacy campaign on the formar
education system will gradua11y be reduced ;moly;ng a i;mini = "1n =

need of school places for this category of students. Furtnermore,
the implementation late cf the school construction programme will
be negatively afeected as ;t moves into more remote areas of the

ri =
- va try e1;ect c: th a reduced grov

late in enrolment as marginal groups of the population with
stronger traditions and lower demand for modern education are
reached.

In order to provide means to reach a balance between quantitative
expansion and qualitative improvements, and to help raise the
internal efficiency of the system, we recommend that the school
construction programme is expanded at a lower late of growth.
There may also be a case for reéefining School building stan-
dards taking into account local variations in e.g. climate
and available building materials.

We would also recommend that the sets of instructional material
and equipment included in the programme are enlarged with items
now lacking and that the distribution of the sets is combined
with the distribution of school building material and furniture.
A third recommendation in relation to the school building '
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programme is the inclusion of teacher's quarters in the school

building package meant for more remote areas.

10.2.5 Automatic promotion

Repetition in the first glade has shown to be in the range of

2$ percent. one wa* of increasing the intake into first glade,

without any immediate increase in costs, is to reduce the repe -

tition rate. This can be achieved by automatic promotion from

first to second glade. Such a measure would also be beneficial
from a pedagogical point of view and would help reduce the drop -

out late. dur recommendation is that automatic promotion is intro -

duced in order to increase the number of entrants to the first
Zrade and to reduce the drop-our particularly from glade 2

There is a reccgnised need for the LmDrovä é of the existine
teacning cadre. much neadwav has seen made through the orc:es -
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summer vacaticns and cance education netnods ;or
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dissemination of innovations, ideas and guidelines and the

introduction o£ new curricula in a way that is both efficient
and cost - effective, we recommend the expansion of facilities
at the Awraja Pedagogical Centres in combination with a

systemati; use of distance education methods.

Ur- o strengthen the APC'3 and their possibilities to fuliiil
their functions relating to in - service training and upgrading

of teachers, the dissemination of educational innovations of
Ldeas and assistance to, Surröunuinä öcnools in the urcduQtiön
of teaching aids and the establishment and development of
school pedagogical centres, we recommend that APC'S are pro-
vided with necessar' additional equipment and suitable transport

means.
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We further recommend in this context that the administrative
capacity and the professional capability of the Distance Edu-

cation Division in the field of teacher training is improved

through the provision of equipment and technical assistance.

10.2.5 Production of text - books for primary education

one essential input into the teaching-learning process is

the provision of text - books. Insufficient printing capacity

and inadequate equipment cause delays as well as low quality.

To help alleviate these problems, we recommend support to the

plans to expand the printing capacity o£ the Education Material
Production and Distribution Agency through the acquisition of

additional printing equipment.
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10.2.7 Mur

speaks other languages,'we support the efforts to introduce

VErn&Cu1arS in the first three grades. The:establ1shment of
a regional system of TTI'S could also contribute to the reduc-

tion of the language problem, as it would make it possible for

teachers to return to their own locality after training.

tiple class teaching

We would also like to bring up the idea o£ multiple class
teaching in schools where the drop-out has substantially

reduced the number of students in the higher grades. Such a

teaching method could not only un€@rvei; the shcrtage of

qualified teachers,but also improve the internal cost

efficienc* of the primar* school åy3tem.This would however

necessitate the introduction of corresponding methodologicai

aspects in the teaching at the TTI'S.
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10.2.9 Mor

10.2.10 Im
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The Ministry of Education is undertaking a series of studies
related to inter aria the qualiti of education, evaluation of

the experimental programme for the new curriculum and regional

disparities. In addition to these studies, we propose that
research is carried out into the problem of drop - outs and into
the effects of the introduction of primary schooling on the

local communit*. It would appear that a suitable period of
concluding such a micro - study would coincide with the £ina1i -

zation of the studies on the qualit* o£ education and the eva-
luation for the experimental programme for the new curriculum.

e appropriate CSTC- courses
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as a centre for demonstration ana ;nnovat;Qn of appropr;ate
skiljs. Its training perspective should be broadened in
order to meet varied demands of the local community. Coopera-

tion with other related educational institutions outside the
Ministr* of Education, such as the Farmers Training Centres
within Ministry of Agriculture etc, should also be improved.

provement of the data base

A vast amount of information is oollected each 'car, but onl =

Part of it is anal*sed due to time constraints. The obvious
solution is to computerize the compilation of educational
statistics. However, tbe basic information Enat ;e

Coilected Wåew- +D Cher imurQvemente before uQmsuteri -

zaticn ;ustifieu. dur proposal is therefore that activities
are initiated to improve the class registers and the individual
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statistical questionnaire (with computerization in mind) and

the analyses carried out at the Ministry of Education. Possible
ways of achieving this is through further training, technical
assistance and aquisition of necessary equipment.

The brief examination of the pattern of growth indicates that there
åre great Varlatlcns retween regions ana awrajas as well as Vet -

ween males and females. It would therefore seem that a profound

analYSiS of the process of growth of the education system for
the period since 1978/79 would be appropriate. To assist the
Ministry with this rask, we propose that a specialist in educa-
tional planning and statistics is attached to the Planning

Services for a duration of two months.
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STUDENTS TEACHBRS AND SCHOOLS BY LEVEL AND TYPES OF EDUCATION (1966-197A) E.C

Students
Primary (1 - 6)

Government
- Mission

Public
Church

Total

Junior Secondary (7 - 8)

Government
Mission
Pub 1 1 c
Church

Total

Senior Secondary (9-12
Government

- Mission
- Public
- Church

Total

Grand Total

1966 19ev l 1968 I 1969 1 1970 1971 1 1912 1973 1971

645,000 742,900 774,100 873,300 876,500 1,059,100 1,494,100 1,798,7C0 2,051,100
56,400 60,800 77,000 86,700 50,900 69,200 76,900 81,200 70,700

134,700 134,200 206,800
. 191,900 191,100 233,700 218,900 230,600 234,300

23,700 21,500 26,200 24,700 24,700 15,700 21,200 20,200 18,300
859,800 959,400 1,084,100 1,176,600 1,143,200 1,377,700 1,811,100 2,130,700 2,374,400

84,600 106,300 125,900 129,500 122,900 137,300 165,000 186,800 219,800
5,700 6,500 7,200 9,200 7.500 6,900 7,700 8,500 9,900

10,100 1Q,80C 6,700 10;300 12,600 15,700 11,400 13,800 16,800
1,400 900 1,000 1,100 900 1,000 2.000 1,600 2,200

101,800 124,500 140,800 150,100 143,900 160,900 186,100 210,700 248,70C

74,700 61,100 87,900 127,800 132,400 160,400 180,800 211,700 231,900
3,000 1,500 1,700 3,500 3.100 3,300 4,100 4,200 5,100
4,100 1,600 400 1,000 900

500 100 100 200 200 300 600

82,300 64,300 90,100 131,300 135,700 163,900 185,200 216,900 238,500

1,045,900 1,148,200 1,315,000 1,458,000 1,422,800 1,702,500 2,182,400 2,558,200 2,861,600
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1966 1967 1968 1969 1970 1971 1972 1973 1974

Teachers

Primary (1-6)

Government 13,000 15,300 17,500 19,400 22,800 23,300 25,200 27,630 32,700
Mission 1.600 1,700 2,100 2,200 1,300 1,900 1,500 1,580 1,380
Public 3,500 3,500 4.300 4.000 3,900 3.600 3,500 3,750 3.400
Church 500 500 600 500 700 300 400 370 360

Total 18,600 21,000 24,500 26,100 2U,700 29,100 30,600 33,330 37,840

Junior Secondary (7-8)

Government 2,500 3,000 3,300 3,300 2,142 3,300 3.860 1,100 4,690
Mission 200 300 300 400 133 300 280 280 300
Public 400 400 300 300 58 300 380 370 390
Chulw;h 100 100 14 120

~

70 70

Total 3,200 3,800 3,900 4,000 2,347

~

3,900

~

4,640 4,820 5,450

Senior Socondary

Government 2,500 2,200 2,700 2,900 3,300 } 3,600 4,150 4,850 5,520
Mission 100 100 100 200 200 200 1 190

~

210 170
Public 300 100

3
80

Church 100 100 35

I

20. 40

Total 000 2,500
~

2,800 100 3,535 3,800
~

4,350 5,140 730

Grand Total 24.800 27.300 31.200 33.200 34,582 [36,800 .39,590 43,290 49.020

FN)



1966 1967 1968 1969 .1970 1971 1972 1973 1974

School
Primary (1-6)

Government 1,655 1,909 2,204 2,815 3,352 3,938 4,260 4,807 5,409
Mission 361 402 434 207 '

. 246 269 170
Public 1,699 - 755 974

.

740 627 924 617. 661 565
Church 141 127 111 100 75 85 64

Total 2,754 3,166 3,707 4,100 4,286 4,862 5,198 - 5,822 6,208

Junior Secondary (7-8)

Government 281 349 420 466 475 547 566 627 657
Mission 71 72 86 63 56 (35 657
Public J.39 f3l 5'7 !SS 6'7 1 ].2 (39 81. '73
Church 6 6 7 57 ].55 1.55 1.4

Total £l1!(J f3()'7 fS!5!5 (5 1.11 659 659 7()(5 '7£3£3 £3 ].3

Senior Secondary (9-12)

Government £5£3 £359 €gE) l.l.(s 1.22fS 1.:155 1.55() 1.£5() 1'7()
Mission ].£3 1.(3 22;2 1.£3 1.éS l.E! ;! 1.

Public <115 ].E3 fi 1.21 1.

Church ;2 iL .:3 JL Il. :ES

Total J.
-
1.:; :1.;2 Eés :L ;a :s 1.:a ea l.El'7 :1 Es '7 1.£5 '7 180 1.£> é1

Grand Total 3.2e7 3,798 4,aas 4 es2 ! s 041 5 678 16 094 ! 6 790 [ 7 215

ku

>~
T
0
=
D.
pa.

M

J>
Ol
XJH



Appendix 5 114

Enrolment of Girls bx Region lades 1- 8

1961 -62 1981-82
Girls
Enrolled

0
6 of % of

Reaion
total
Enrolment

?
- 14

female
age group

Arsi
Bale

Eritrea
Game Goffa
GojJam

Gondar
Hararge
{ 1 1 1

1
=5

Keffä
Shoa

Sidamo

Tigrav

Uellöga
{FI e 1 0

Addis Ababa

1

16

4
f

J

2

.!

4

1

6

9

7
?

FN
~

2

l5

516

591

234

604

716

187

687

.814

€63

- 095

957

258

958

169

16.6
12,2

30 - 4

10.2

19.0
3O 6

51.2

12.4
21.0
18.8
l2 ,-

1
0 -1-

28.1

TOTHL3 U 1 . CO;

Totals exé
cluding
Addis Ababa 48.492

72,2

27.1

59 - 9

2£1.Q

1.5

0.9
11.4
0.8
LI ~

2.6

1.5
1.2
9

*J

2.2

1.4
1.3

1.0

DJ - )

-1 O

17.8 2.3

Girls
Enrolled

35 548

20 587

43 651

19 950

40 072

57 850

40 205
2 IN 3 ~ 2

47 944

145 715

66 777

25 560

94 410

49 052

12 5 357

Si 9 . 0/51

69.5 - 724

% of

total

51 - 4
:
~ ~ . ~

49 - 7

9/ {- £ !

35.2

47.9

//02" O

5J - 4

~ 3 I O

50.f
'5.5
44.9
$1.2

77,)l ' {

51 - 5

?5.0

55.1

~ Of

7-14

female
age group

27 - 7

OQ ,5)

17.1

19.0
18.8

17 .5

12 1 ~

~ 7 '0

28. ]

5Ö 2- 0

22.ÅL

11 .4
.4 ~

17 .8

9~ ! 8

('
,U
] Q

Li- 0

22.0



Distribution of enrolment in

115

ades one to twelwe b

Appendix 6

re ion

Region % of na- % of enrolment difference between
tiönal po- 1974/75 19e1/a2 enl.
Dulation-81

and pop as %

197 1 81 82

1.Arsi 4

2.Ba1e 3

3.Eritrea 8

4.Gamo Goffa 3

5.GojJam 7

6.Gondar 7

?.Hararge 10

8.I1lubabor 3

9.Keffa 5

10.Shoa 17

; - c =J 1 vå emu Q
/

1 9 {7} '{ ! 7
i- Q e- ~- all I

13.We11ega /
O

14.We110 Q'J

15.AdEis ibaba J

TOTAL 100

source: Jcvernment ci

4

2

11

2

5

4
/
O

5

3

17

O

5

9

5

1?

99

5

2

4

3

5

5

5

4

7

20

12

2

15

0

100

socialist 3+ £

'
.XI ; JP l 3. ,

1.

0

1

3

1

2

3

4

0

2

0

J

9

/

J

41

lil = ,

1

1

4

0

2

4

5

1

2

/

=J

7

2
/
0

45

-J- V* ~ '
~5.J.J- - '-ni



Appendix 7

Enrolment in urban and rural

116

areas bi re ion ades one to eiäht

Region 1961/62
Total

Urban % Urban 1979/80
Total

Urban % Urban/

il
{Bl

3.

~ l

5.
bC

7.
8.

9.
10.
1

;.J.

140

'VI

Arsi
Bale
Eritrea
Game Goffa
GojJam

Gondar

néraree

Illubabor
KefEa

Shoa

Sidamo

Welleäe

Hello
Äddis Ababa

7.- ;.2

5545

2054

56606

5819

6744

9075

10326

5118

5559

27339

8786
JA
JL.Léj

11656

8854

28221

177747

3398

1?14

25316

1885

5244

6941

9215

2595

485<5

20527

7079
-= 9.17

7267

6973

2997> 1

= 79*7Å

Source: Government or ; oc: = 7

64
OZUJ

C4

49

78

76

89

47

87

75

81

;UU

Ö2

1 OC

Zth;oD;a, 1<3 >39Ä./'

84489

47633

41384

56829

78356

57296

81601

74028

107246

315006

1?5785

167423

114Q90

LO65 ~ 7

"l

Annex

44255

18146

37705

17469

46951

36471

45805

21905

35710

129846

57002

44LÖ14

47246

106 = 6:

- 1 .30

7} -= #-.7

52

38

Ol
/

31

60

'71

57

€()

JJ.

£11

ö€2

41

.L1:JÖ

~



nf - ve = 1(1 zment of DI'.! II1;'1rW nnr01l11c> 11t t1Ez11:ll.E1'r. und SChUH ] ;: 1')(1'$ f) l - lghl

Your cnrolment
.1/ l)

'U (31 -mle 2;
1)

5
1) ('il'i11Lr

:1.
%

1)
Crélde

1)

1163/1.4
1*164/115
W1L5/66
111613/(.1
1%.7 /(.13
1116H/(#1
176*)/70
1

-,11<,./11
1

-,171/72
ir - 1p/vs
1<113- /14
1

-
- "/£1/15

1£€1'>/16
1 -,"/€-/'/1
£€111/ 7*1
1

- må/'lu
1*11

-

1/Un
l')1n' > /131
113111/112

154995
13324U
13)65?5
159190
149?9o
163eU8
1U94 7 5
2U0112
225092
?363??
;?Ö jU*)U
3T?'lSI > U

373611
447087
4 VI551
5.12?')5
'('JIM?
84 101*)
£14 150?

-1.3
?.5
2.1
7.5
9.6

13 - 5
ll.z
9.2
5.U

110}~

24.1
14.1
19.7
- 6.6
29.9
45.9
6.3
O.l

1103/E4-1vo1/ua7)

1965/64-1ay2/732)

1972/?3-19H1/e22)
1063/64-1967/60e)
1068/69-1u72/732)
19?2/13-1916/112)
IV77/7u-1981/822)
197u/H0-19ul/u22)

10.7

6.4
15.2

2.5
9.6

17 - 3

19.1

3.1

65999
71 > 491
81165
114 148
1151700

9V241
1()9692
120U49
132012
13V359
15 ÖUU4
165%.1}0

196150
2U1172
202697
242969
54135*)
453427
5,06977

12 . 2

9. 0

15. 4

B. B

8. 9

9.6
25. 8

?1 . 9

18.0
7 - 5

3.7
6.6

1U.0
10.5
10.2
9.2
5.6

11).4
6.H

19.1
2.6
0.8

19.9
/10- 5
32.11
11.H

.1 51.
' l4

{1.-

] '/{15
(.1'"l'l;!
1 H'/ 1 3
'(Il 555
11'

-;11611

! i ~ {',al,)

l11lU;i'U
1 1(1(113$
] 1U529
il K'11;' -

1

I11 lli'3()
1{11111U$

Ni
[ H! .{ ~

=5

Jun'! 'Bf!
[ {7) :3 5 ~4
ZEHUII!
3(1(1496
$€)11;> 64

1?.H

ll.2
14 - 4

12 . 9

1) Annual grnwth 2) Averagc annual growth 3)

1',1.11

15.2
11).1L1

U.2
] 2.tJ
11.5

Lh1
fi.!
'lil

l?.l
(1.U

li. =]

.6
-1.5
SJU.'!
lU.U
54.5
3?.8

fl. ()

U. 2

H.6

li ~ U In

1961/co-1uvv/13 4) L96u/10- 1 ull/i12

5 I i
{

-

1 ii

57 '( 5- -1

4 }31.%
5211;21
5')1.1{;*.
bgll'
'{fm'/'i
U'/!)U l

{, -€{1UU
jU lu'/l1
] .l 6 'HU

125'H'1:'
'I 39UL, ]

.1 ~ ~ ( L1{ 1

1ö5()'/1111

l )3H'{1 1

j 'IH31 l 1.1

2161.1,1
2<:,71()1

?.l
l?.
1 1 . .l

15.1
10. li)

U. l

18.5
22.6

bnu I'(:1.'Z

] 0.5
16.4
1U.5
15.0
15.5
14.1
11.0

1).0
8.1

15. ]
U.2

10.5
- 0.7
- 0.9
11.8
17.U
2U.8
25 - 9

22?68()

?7423
}1644
31260
44456
54454
6}131
70291
76724
81330
93993

IO1lU ]

112909
115?95
116632
1?75?5
143307
167976
192963

1?.6

15.2
10.1
] 8.3
10.6

20.9
15.4
17.7
19.5
??.4
16.0
Il.5

9 0

(..0
15.6
7.6

11.7
2.U
1.2
l, 1

1é.6
17.?
14 - 9

1 9.1

13 - 4

16.0
Various annual educational stntistics
huuku, Ministry of Education

SQuruos Varioun alalistical publications, Ministry of Eduution

---lö

-..L
%1

h>
'U
'U
0
U
01
..0.
H

cD



3>
NU
NS
0
£1
CL
bl.
b4

(1)

l"'%
CD
O
U
c+

FL
%J

Year

1uc5/64
lv64/65
lwö5/bb
196ö/61
I961/6e
1968/69
1969/70
1nv0/11
Kvll/72
1912/13
197}/?4
1914/15
lgva/16
197ö/7?
l97?/?u
1978/19
l979/Un
[ uno/Bl
luul/Dz

'['ull!} ,1) ;m;lH - r:l
l) @1)

~ ~ ~

1963/64-19H1/H27)

19ö5/64-1912/132)

1972/7}-1981/82 2)

1063/64-1967/602)
1960/69-1972/75 2)

1912/13-1916/112)
1971/7e-1901/82 2)

1979/c0-1981/822)

1'I/?1
1'J'l5'$
2590?
ZH?.(m

34r/Ö:'5

43637
5991U
6a11£)6

7v536
86U76
9U891
'.U(.*)U

10423U
112H14
109381
lUJUUl
152575
l€)1l > v4
10625U

] 4 . O

?0.U

7.6
2?.U

18.5

7.U

11.0

12.U

:*5. 5
?l.l
1U.Y
?2.6
25 - 4
37.%
IA.?
15.5
U.5

14.9
-U.2

5.6
8.2

- 5.0
fi.7

1 ] .5
14.3

U)U' ]

For

517240
547770
37U150
-109'Z lU
452457
5159U1
590445
655427
716729
7026öé
G59031
959111

1oH41R9
1176636
1143207
1377702
1U11251
2130716
2674362

U.6
.0

U.2
lU./1
1}.6
14.9
11.0
9.4
6.4

1?.1
[ 1.5
15.0
8.5

-2.U
20.5
51 - 5
11.6
ll.4

nuteu

11.8

10.2

13 - 4

9 - 3

10.4

11.4
20.0

14.5

::06 [lI'OV1OU5; p

12006
15514
1 5 tull
lYZN)L)
lU60U
21()00

2450U
26100
780700
?9U52
60597
55$?9
57U44

10.0 4)

9.2

12.7 5)

11.0

7.?
1 ] .2

12.6

1$.;
U.l

1?.9
16.1

(J{)
-10.0

I.?
5 - 3

U.9
IL')

IM'!
l ')UU
[ 041
l47
IY12
lU44
3U3()
= ?'fI
2 4 OU
?( 1(,! lin

?154
61L6
3707
4 1K)£)

42U6
4062
*11'HS
',t}.J1!

IJRUU

U.1

6.L

LO.!

$.l

*).(J

12.0

9.7
- 3

4.7
5.7
l.U
5.9
7.7

lK).4
l?.U

Al}:"
U.)
5.U

15.0.
17.I
10.6
40})

I%.4
6.v

[ 2.0
U.6

1

CD

iq;' H



Gross level enrolment ratios b re ion Så FE Ff and level of education ] 980 bl and 1981 82
1)2)

Region Primary level 3)
Nales
1980781
Pop Enl Ratio

1981/82
Pop Enl Ratio

%-age
enrolment
lncrease
80/81
to 81/82

Females
1980 61
Pop Enl Hatio

1981/82
: POP' Enl" Ratio

%rå€€
er1rc)1nie1t
increase
1980/81
to 81/82

1.
2.
3.
4.
5.
6.
7.
8.
9.

10.
11.
12.
13.
14.
15.

Arsi
Bale
Condar 4)
Game Goffa
Eritrea 5)
Gojjam
Hararge
Illubabor
Keffa
$1108.
Sidamo
Tigray
Wellega
Wello
Addis Ababa

102
78

182
89

215
180
277

72
143
457
249
191
179
231
106

66.6
32.4
56.0
49.7
39.1
59.3
62.9
56.5
92.2

303.5
202.1
27.0

192.3
72.8
94.3

65
42
20
56
18
33
23
78
64
66
81.

l4
1()7

,52

89

105
80

187
91

221
185
284

74
147
470
256
197
184
238
109

74.0
$7.1
45.5
52.9
45.8
75 - 2

71.7
63.3
99.1

340.1
226.3

29.0
187.5
81.4
98.2

70
46
24
5B
21
4l
25
£36

67
'72
£58

15
1()2

34
9()

Total 2751 1386.6 50 2828 152?.2 54

Notes;

1) Population estimated from Central Statistics Office

2) Population and enrolment in '000

3) Primary school age = 7-12 years

4) In some references called
Begemdir-semen

5) Eritrea includes Asseb Astedadér

11
15
26

6

17
27
14
12

7
12
12

7
2

12
4

10

98
75

175
Bs

206
173
266

69
137
425
239
184
171
222
115

2640

31.1
19.2
33.9
18.8
38 - 5
56 - 5

35.9
29.2
45.9

134 - 3
62.8
22.5
90.5
44.8

100.4

744.1

( 1980), table 8.2.1, with

32 100
26 77
19 179
22 87
19 212
21 178
13 272
42 71
54 141
52 436
26 245
12 189
55 176
20 228
87 118

28 2709

growth late

36.8 37
23.1 30
42.2 24
19.7 ?3
42.2 20
47 - 3 27
59.8 15
34 . 5 49
49 . 5 35

154.0 35
78.5 32
24.6 13
97.9 56
51.7 23

105.3 89

847.2 31

s or 2.8 %

18
20
24

5
jO

3()
11.

ZL8

8

15
25
].()

£3

15
5

14

'for total males and 2.6 % for total females. After projection
of totals, the ~-age distribution of 1979/80 is applied to
arrive at population by 5-year age- groups to which the Sprague
multiplies are applied in order to obtain population by single
years. The %-age distribution of the population by relevant
school age groups, i.e. 7 - 12, 13-14 and 15-18, is applied to
total population by sex and region given in Central Statistics
Orrice (1950), table B.l.

Source: Compiled from Ministry of Education, 1980/81 and 1981/82,1tables on p 16 and p 18 respectively,and
Central Statistics Office, 1980, Table B.l.

...L
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>
U
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0
5
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Gross level enrolement ratios Cont'd 1) :a)

Region
£lUJl1OI'

Males
1980 61

secondary level 3)

1981/rå2

~- agc
0 1 1 .! 1.) 1 me n 1.

1 Il IL; 1' £?> £,1 -
Se UN

8 1 t o
Po

Females

1GBO-B1

1.
2.
37
4.
5.
6.
7.
B.
9.

lO.
11.
12.
13.
14.
15.

To

Assi
Bale
Gondar
Gamo-Gcffa
Eritrea 4)
Gojjam
Hararae
Illubabor
Keffa
Shoa
Sidamo
Tigray
Welleäa
Wello
Addis Ababa

tal

27
21

49
24
58
48
74
19
3B

122
67
51
48
62
28

7}6

6.8
2.6
5.1
5 - 4
502
5.4
5 - 7

4.0
5.0

26.9
] 4.8
4.8

16.1
8.1

21.8

135 - 7

25
12
10
l4

9
11

8
21
13
22
22

9
34
13
78

18

28
22
sO
25
59
sO
76
2O

39
126

69
53
49
64
29

759

7.2
304
5 - 5

5 - 9

7.0
L C

1.).()

D.U
6.1

j24{}
15).4
$.U

19.6
€.).5

24.1

1.61.
-).7

25
15
] .l

.16

l
173

8
IIL

16
26
95

9

Ål
(1)

83J

2 1

6

31
4

15
55
OU

5
25
22
22
3l

4

IDEL-

15
11

l8

25
19
45
99

55
£15

£> 9
] 8

.55
I JO

62
47
:14

57
130

)81

2.4
1.2
4.0
1.2
D.2
5.5
/1 - 4
1.1
€.O

IL./l
3 - 5)

3.6
~ 0 ~)

4.2
23.0

75 - 0

Notes =

1) See note 1 of appendix 9:1
2) Population and enrolment in 'DOO

3) Junior secondary school age:13 - 14 yearu

4) Eritrea includes Asseb Astedadér

Source: Compiled from Ministry of Educatj< 1980/8
Central Statistics Office, 1980, Table B. ]

I und 1981/82, table on

jO

6

9
5

jO
8
6
6
6

jO

6
8
9

7

77

1 1

-
[ ) 2.3 and

26
2O

46
25
54
46
70
18
36

112
63
49
45
59
31

698

p 26

2.7
]..4
4.}
] .5
6.4
3.9
4.6
1.5
2.8

lÄ1.6
'1.1
4.0
5 - 1

/1.9
GE 5=L -ja

88.1

10
7
9
6

12
8

7
8
8

13
8
B

1.1

8
82

13

13
17

8
8

23
11

5
36
40
28
31
11

31
17
11

17

.L
M
O

respectively, and



(3;- måne .l eve 1 em - ol mont 'rziti us c On 1; ' (1
4)/3NI LI

er11KJ ]JHé;11L %-age
Region Senior secondary level 3) increa -

.
er1r()1Hleilt

Females
Nat e s se 8U

1 980 61 1981/u:; / 8 'I Lo
19so-En

increase
80/81

1?() ) IG1112 Katie Po - ) l::
-

L
- nu -

L.i.<. £11 1;.2 1:
-

. Enl' Ruud - }'0 Exil' Ratio to 8] 82

l.
2.
3.
4.
{
~ 0

6.
7.
8.
9.

10.
11.
12.
13.
14.
15.

Assi
B z1l e
Gcndar
Gamg- GOfr&
Eritrea 4)
GojJam
Hararge
Illubabor
Keffa
SluJa
Sidamo
Tigray
Wellega
Uu] 1 0

Addis Ababa

46
35
Bl
4O
96
bl

124
32
64

205
1 11

86
bO

lO4
47

6.1
2.5
6.1
2.7
5 - 3

6.4
6.0
2.9
4 - 1

26.7
11.8

5 - 4
13.5
8.6

31.8

13
7
8
7
6
8

5
9
6

13
11

6

17
8

68

47
}6
84
4l
99
83

127
53
66

210
ll4

88
82

107
49

.l
')

'/.4
Lil Li

0.4
7.6
1 > . Öl.

5.5
Q.U

1"). U

3.' >)
l] .

'
~

').4
V.2

€3.U

.l 5
U

*1

U

6

9
5

1 1

8

l4
I 1

6
1 9

9

Y

Total 1 232 139.9 11 1 266 164.9 12

Notes:
1) See note 1 of appendix 9:1

2) Population and enrolment in '000
}) Senior secondary school age = 15-Ilyearu

4) Eritrea includes Asseb Astedader

Source: Uompiled from Ministry of Education, 19U0/U1 u
Central Statistics Office, 1980, Table B.l.

U

l6
2O
.l ?

l

:l 9
2

2l
HP

l 2

V

6

l4
7
6

l l.

4'3
55
77
jU
9l
TI

117
3O
61

18U
105

81

98
5 I.

1 166

2.0
l.l
4.2
0.8
5.3
3.6
3.8
0.8
1.7
9.8
3.6
3.1
3.0
5 - 5

50 - 7

'/7 - 0

5
}
5

6

5
5

3

3

5

3

4

4
4

60

7

Hd 19U1/U2, table on p

44
54
79
39
93
78

120
31
62

195
108

85

101
52

2.1
1.3
4.6
0.9
5.8
4.0
4.1
1.0
2.3

11.4
4.0
3.5
3.5
4.0

51.0

5

4
6
2
6

5

3

3

4
6

4
4
4
4

60

5
18
1.0

13
9
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B
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l4
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Years

Appendix 11

1.

~

3.

Population by five-year age groups 19?9/80 ('000)

Age Male Female

0- 4 2 763.4 17.6% 2 636.7 17.1%.
5-9 2 482.1 15.8 2 444.9 15.9
10- 14 1 966.4 12.5 1 828.Å 11.9
15- 19 1 A62.2 9.3 1 3Q6.4 9.1
20- 24 1 163.5 7.4 1 298.0 8,4
25- 29 1 050.2 6.7 1 210.5 7.9

TOTAL 15 684.6 15 180.7
call ages)

Source: Central Sta+istics Office (1980), table 8.2.1.

Estimate of population by five -year age groups 1981/82 ('000)

Total male and female are projeoted with annual growth tales of 2.8% and
2.6~ respectively. The ~- age distribution in 1979/80 is then applied to
the proJeoted totala to arrive at estimates of population by five-year age
groups.

Aée Male Female
0- 4

5 -9
10- 14
15- 19
20- 24
25- 29

TOTAL
(ä1l

2

2
2

1

1

1

16
ages)

917.2
618.9
0?1.9
5d1.5
226.5
110.5

CUT! 0J'Jl<-

Estimate of pop
multipliers

17.6%
15.8
12.5
9.3
7.4
6.7

ulation by

Age Male

7
8

9
10
11
12

TOTAL 2

2 768.6
2 574.3
1 926.7
1 473.3
1 360.0
1 279.1

16 190.9

single years

525.8
503.7
484.2
461.3
437.6
415.8

828.4

3.17%
3.05
2.92
2.78
2.64
2.50

17.06 2

Female

518.5
494.7
467.3
439.5
408.6
380.6

709.2

17.1%
15.9
11.9
9.1
8.4
7.9

19e1/52 ('00a) using the

A €

3.20%
5.06
2.89
?.71
2.52
2.35

16.73

13
14
TOT

15
16

17
18

Male

TOTAL 1

390.7
368.4
759.1

546.4
324.6

305.2
289.3

265.5

z.3e%
2.22
4.58

2.09%
1.96

1.84
1.75

7.64 1

Sptague

Female

358.2
540.0
698.2

321.4
392.9

289.0
281.5

194.8

2.21%
2.10
4.51

1.99%
1.87

1.79
1.74

7.39
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The first five rounds of the National Literac (1aln1)ELi n

Round

1

9

3

4
5

TOTAL

Round

1

2

3
4
5

TOTAL

Source:

Beginners
Registered

N F

2777760 3247144
235928 241900

1207912 1314760
348079 418109
751978 781959

5321657 6003872

Follow -up programme
Registered

M F

482178 419669

544454 444576
462568 }89663

1489200 1253908

T
Passed the test
M F ill

Remcdial programme
Registered
N F T

Passed the test
M F

6224904
477828

2522672
766188

1533937

11325529

T

853514 690169

54273é 430ééé
129326 145119
422081 360267

(1947659)(1626184)

Completed
M F

1545685
146731
973367
274445
782348

3720574

ill

T

1611603 511] 11

595995 737105 13}1100 243012 269105 512117
617199 746331 1363530 310853 351?40 662593

(1211194)(1483436) 4306233 (553865) (620845)1685821

Books Pencils
Primers Readers

Exercise
books

901847

989050
852231

2743108

Ministry of Education, 1982

309854 278578

428816 335159
396080 31H1 ] 3

1134750 951850

various tables

588432

763975
714193

2066600

3971243

52()B(h37
8()3()O

5403168

12662778

5498431
946650
217597

1}512

6676190

1800000

226807
18237
48022

2093066

ZOOOO

] O29886
464947

45300

1560153

M
kD

>
U
U
m
5
Q-
PJ.

X

NM
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Bates used in reconstructing the school history o£ a cohort using the
reconstructed cohort metnod

No adjustment for entrants from the literary campaign.

lt

1)

2)

3)

4)

is assumed that

the rates of repetition, promotiQn and drop- our remain constant over
the entire period
a student may repeat each glade one time giving a tneoretical maxi -
mum of six repetitions,
after one repetition the drop out late remains while the promotion
late is angmented with the repetitiQn rate and
there are no new entrants into the system after the first year.

Bates M 1UB - BS

9 ? 4 % 6

SBEBLbS

2 'Z [ 6

Eeceuit;an räta
**1rr:mctlon late
Drop-cut late
Graduat;sn late

Bates

0 - 23 0.18 0.L7 0.1ö 0.12 0.11 0.27 0.21 .1% 0.15 0.11
0.47 0.65 0. 74 0.78 0.32
0 - 30 0.14 0.09 0.06 0.06 0.04

0.85

Total
4 2

0.40 0.67 0.71 0.82 C.BO
0.53 0.12 0.09 C.05 D.O$- 0.Gb

0.77

6
nepetition late
Promotion late
Drop- our late
Graduation late

Enrolment ratios

1.24 0.19 ÖI1B 0.15 0.15 0.14

1. The gross level

<).44 0.67
.32 0.14

enrolment

0.73 0.80 0.82
.09 0.05 0.0? 0,04

0.82

"ni - 1

J-
+

.{ 1 nn Nlly; ,-
AL]

ége e TV is the number of eu
'T'

&

rolled students at level 'h' (primary, junior secondary, senior

(secondary or tertiary) in the year 't' and Pr iS the POPulatiOn in the

age group 'a' which officially corresponds to level 'h' in the same

year 't'.
t

~ 0

~ l

The net level enrolment ratio E
é = h a x 100, where Et is the number of en-

Pt
h,a

a
rolled students in the age group 'a' at the level 'h' in the year 't'.

Pt as for the gross level enrolment ratio.
a

EtThe age-speci£ic enrolment ratio a x 100 gives the proportion of
£

P,

enrolled students of a given age, or age group, 'a' in - a given year
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Appendiz 14

't' of the population in the same age/age group 'a'. Pt as for
a

the gross level enrolment ratio. Please observe that Et is the
a

number of enrolled students in the age/age group 'a' irrespective

of level.

1
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Appendix 15

Estimation of needs o£ schools and teachers based on changing enrolment ratesreaching 100 ~ of the primarv =School - age population in 1997 98

Year School - age po-

E.C. G.C. pulation, pri -
Enrol -

mont

Est enrolment Est No. of Est No. of

primary level class -rooms schools3) 4)

X
1) rate2)mar level

1974

1979

1976

1977

1978

1979

1980

1981

1982
198}

1985

*986

1987

LLJ

1981/€2*

19e2/a5

1983/84

1984/85

1985/86

1986/87

1987/55

19es/89

1989/90

1990/91

1992/95

1993/94

1994/95

19e3/54

5 537

5 687

5 840

5 998

6 160

6 326

6 497

6 672

6 853

7 038

7 423

7 623

7 €29

- 1992/95

600

115

667

365

321

650

469

901

069

102

111

291

719

560

43

46

49

52

55

58

61

64

68

72

76

80

84

98

2

2

2

3

3

3

3

4

4

5

5

5

6

6

374

616

861

119

388

669

963

270

660

067

495

958

403

890

362

073

927

150

177

457

456

657

087

433

380

633

924

013

59

42

46

50

54

59

65

69

75

81

88

95

102

046

715

554

570

768

156

741

554

633

991

636

581

836

b

6

7

7

8

Q

10

11

12

13

14

15

17

208

506

119

759

425

128
QCUJ/

624

592

606

665

773

930

139

* Actual
1)

2)

3)

.X
4/

19E1/£2 es éääinaräé. th iJTbnQlI Annual growth 2.? ~ .
ll'

? # annual increase up to 1988/89 and then 4 % per annum;

Average 50 pupi1e/c1ass - room; two shiets for grades 1 and 2 and one shiet
for other grades giving an average of 67 pupils/class - room.

Six class -rqoms per school whereoe four built by government and community
and two by community.
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Appendix 15

Annual

need o£

Est annual Est No. of
capital

new echools m Birr
cost teachers 6)
5)

Est attri -

tion 7)

Annual

need of
new

Est annual
sa1ary

teachers cost(m Birr){

1

1

1

1

1

8

300

611

640

669

700

731

765

968

014

059

108

157

209

265

5.0
6.7
7.8

8.9
10.3
11.8

13.6

18.9
21.8

25.0
28.8

33.0
38.0

153.6

57

4}

48

53

59

65

72

79

87

97

107

118

128

137

844

601

507

778

442

526

065

086

926

451

713

773

078

800

1

1

1

1

1

1

2

2

2

2

3

5

3

135

308

455

613

785

966

162

573

638

924

231

565

842

6

6

6

7

7

8

9

11

12

5
14

12

13

96

892

214

726

277

867

503

185

213

163

186

291

868

564

625

130.6

155 - 5

184.5
218.2

257.3

302.8

555.6

423.0
501.0

593.3
700.0

807.7
929.8

5) Government cest in 1981/82 9 100 Birr/echQol; inflation 10 % per year -
6) Pupil/teacher ratio in 1981/82 63:1 which is reduced to 60:1 in 1982/65and then gradual1y decreased with one pupil per year down to 50:1, whichwill be reached in 1992/93.
7) Attrition late assumed to be 3 % per year including teachers transeerredeecondary level.
8) Annual average teacher salary in 1981/82 2 800 Birr; salary inerease 7 %per year.

In addition it is assumed that there are 1) no drop- Quts, 2) no repetition,
3) no new entrante from the 1iteracy campaign and 4) all pupils are between
7 and 12 years of age by 1997/98.

to
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Estimation of peeds of achools and teachers based on prQJection of enrolment ty the;ade transition model reachin' 100 ~ .of.the " - vear old o ulation in 1992 9'
Year Est enrolment Est No.of Est No. of Annual need
E.C. G.C. 1rimar eve1 1

) class -rooms 2)
schools 3) of new schools

1974 81/82* 2 374 362 6 208
1975 82/e3 2 550 765 58 071
1976

1977

1978

1979

1980

1981

1982

1G~3*/

1984

1985

;jO

1987

TOTAL

83/€4

84/85
85/86

sé/€7
a7/ae

8e/89

€9/90

90/91

91/92

92/95

93/£4

94/95

1953/e4-

9 802 427 41 827

5 106 729

3 580 166

4 104 825

4 722 467

5 398 426

o 105 €77

6 601 098

7 070 479
7 508 203

Q14 ObO

8 174 €> 84

1992/93

46

55

61

70

80

91

98

105

112

117

122

569

435

266

485

574

130

524

530

065

532

015

6 345

6 971

7 728

8 906

10 211

11 747

1i 429

15 188

16 421

17 588

18 677

19 589

20 336

* Actual
1) The intake late o£ 7

- year ords and the PrOmOti
are changed as shown in Appendix 16:2

3,.7} ; aa. hf."' - v - = rm = r notgg 6 -8 in ADPEHÖIX 15.

on,

157

626

757

1 178

1 305

1 536

682

1 759

1 253

1 167
] 089

912

747

1? 229] ]

repetiiion and drop- out tales



Est annual Est No. o£

1 } 1

Est. attri - Annual need Est annual

Appendix 16:1

37 844

['OTAL

1.4
6.9

9.2
15.7

19.1

24.8

29.8

34 - 5

26.5

27.5
'TI)
.=.%-JC/

26.0

23.5

{ ~ 201

42

47

53

62

73

85

99

115

126

138

150

157

163

513

499

564

810

300

863

971

201

944

637

164

493

500

1

1

1

1

1

2

2

2

5

5

4

4

4

155

275

425

607

884

199

576

999

456

808

505

725

5

b

7

10

12

14

16

18

15

15

ii

11

10

13J

804

261

490

853

574

762

684

229

199

sC

UÖ -J

854

732

UB?

127.4

152.3

183.7

250.5

287.9

360.8

449.5

554 - 2

653 - 3

763.6
CO)eO

993 - 2

103.2
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Chan es in intake re etition and

132

romotion rates

Assumptions:

1) The annual increase o£ 7- year olds is estimated to be 2.7%

2) e 1981/82, i.e. new entrants in glade 1 in.1981/62 as percehLage of tbetotal number of 7-year old children, is estimated to be 64%. It is
assuned that the intake late increases by 3% per annum up to 1984/85with a 13~ jump in the intake rate in 1985/86 due to the introduction
o£ automatic promotiQn in 1984/85. For"~ e remaining period, the annual
increase is 2~.

5) Concurrent1y with the argumentation o£ the intake rate, a reduction
in the number of overaged entrants to glade 1, will take place so
that by 1992/93 only 7- year old children begin in glade 1.

4) Autcmatic promotion is introduced from glade 1 to glade 2 as Of 1984/85 -

The dropout rate for glade 1 15 reduced by 4% per year.
5) For grades 2 through 6, repetition and dropout rates are reduced by 2%

per asaum and the promotion rate is inéreased by a corresponéinå 4%
annually until the dropout late is reduced to 0 after which the
promotion rate is increased by 2% per year.

Year 8 Hepetition late Promotion rate
1 2 6 1 2 6

1981 82
19a2/85
19€3/84
19E4/85
1955/€6
1986/87
1957/8a
195e/89
19e9/90
19%/ -

91
1:99;/ -@2

1992/93
1993/94
1994/95

64
67
70
73
86
88
90
92
94
96
gS

100
100
100

0.24
0.24
0.24
0.00

.00
0.00
0.00
0.00
0.00
0.00

0.06
0.00
0.00

0.19
0.17
0.15
0.15
0.11
0.09
0.07
0.05
0.03
0.01
0.00
0.00
0.00
0.00

0.18
0.16
0.14
0.12
0.10
0.08
0.06
0.04
0.02
0.00
0.00
0.00
0.00
0.00

0.15
0.13
0.11
0.09
0.07
0.05
0.03
0.01
0.00
0.00
0.00
0.00
0.00
0.00

0.13
0.11
0.09
0.07
0.05
0.03
0.01
0.00
0.00
0.00
0.00
0.00
0.00
0.00

0.14
0.12
0.10
0.08
0.06
0.04
0.02
0.00
0.00
0.00
0.00
0.00
0.00
0.00

0.44
0.48
0.52
0.82
0.86
0.90
0.94
0.98
1.00
1.00
1.00
1.00
1.00
1.00

0.67
0.71
0 - 75
0 - 79
0.83
0.87
0.91
0.95
0- 97
0.99

0.73
0.77
0.81
0.85
0.89
0.92
0.94
0.96
0.98
1.00

1.00 1.00
1.00 1.00
1.00 1.00
1.00 1.00

0.80
0.84
0.88
0.91
0 - 93
0.95
0.97
0.99
1.00
1.00
1.00
1.00
1.00
1.00

0.82
0.86
0.90
0.93
0.95
0.97
0.99
1.00
1.00
1.00
1.00
1.00
1.00
1.00

0.82
0.86
0.90
0.92
0.94
0.156
0.98
1.00
1.00
1.00
1.00
1.00
1.00
1.00
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et on Education
in ndllion Birr)

1974(Ec) 1975 1977 1980

1981 82 1982/8 1 8 8 1 8:

1985

88 1992
Pre- schools T.T.
Adult & Literacy
Programme

Grades (1 - 6)

Grades (7-8)

Grades (9- 10)

Grades (11- 12)

Tech. & Voc.
Special Sch.

T.T.I.
Administration
Recurrent
UaDlEai

TOTAL

C.12

8.3

113.0

30.2
18.1

16.0

2.9
0.5
6.2

11.6

207.0

61.9

268.9

0.13

8.5
133.0

34 - 4

21.8

19.3

3 - 4

0.6
6.6

12.0

239.6

75 - 6

515.2

0.36

29.8

190.9

50.8

42 - 7

36.4
9 - 3

1.1

10.5
20.1

392.1

89.8

481.9

Source: Min1str* Of Education, Planning Services

0.36

32.1

314.1

105.9

65.0

41 - 7

17 - 5

1.4
13.6

31.9
622.1

109.6

731 - 9

0.36

36.2

437.8

183.7
98.1

50.7
20.0

2.4
14 - 5

45.6
891.0

142.5

1 053.5

1975 - - 85
1982/e3 - 92/
Gr. Rate

10.7

16.5

12.7
18.2

16.2

10.1

19.4
14.9
8.2

14 - 3

14.5
6.6

12.6
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ETEIOPIAN-SWELISE AGREEMENTS WITHIN TEE EDUCATION SECTOR

Dvs '
éilmar* school building Drogramme

1

9

3

4

Z

b

7

1

2

1

2

1

period:
contents:

period:
contents:

period:

period:

Öl" !

Der;od:
contents:

Deriod:
contents:

Secondarv

period:
contents:

period:
contents:

1965/66- 67/68
Technical assistance through the Swedish volunteer
service, financial assistance equal to half o£ the
building costs

1eés/så - 1972/73
Technical assistance on high and mid level within
the Elementary school building unit of the Hinistr*
of education and Fine Arts, consultant services,
scholarships to Ethiopians for studies aaroad,
financia1 support, total Swedish contribution 22
million Eth dollars

1975/74, prolongation of the agreement above by ex-
change of letters

1974/75, an other one year prolongation b' ezcn = n =e

of letters, Swedish contribution 17 million 3w Cr.

;?5/71 - .,1/7Ö

L979/75
Durcnase and distribution of building material; to
?Ylm&rj SCSOOLS Ju De Juilt bv

LOIS, ?l'8.l - ; - .-= < -Fl Fi'" 7 ,J 'TO

- -- dna, -.,
... ='

> EJ;D9

7/ '1 11 = .;... ,LÖS Q -

?GTC/O 1QpQ/qz~

7J8." ZOnE;

J

1)

~ 11

ÅJ Lél '

Uurcnase 01 auildlné nat = ri
J- w-q -.ä. - @1 - au; - '1 $

1 C. 'D £3 2 -1.. cL ii., - eQ - J - CL'
.= r* =7V!*."'12': -*

..* --- k.ä.;i =) !
r* + ?* r

- l* ?
EJ J- J

7*9
-
7.1

'?"'Y* 1

"1"?

.öl.öL... -£.- 7

Vi

."Y?JYl!'!T' -";("£JK., -73 '
SP ~ VW * "-- L..L =.l'ZS ,

school building oro amme

1969/70- 1970/71
four Swedish building engineers

1971/72
two Swedish building engineers, one Swedish architect,
two cars, training of Ethiopian counterparts

Paper

period:

period:

T1mTV

1976/77 - 1977/7e

1979/50- 1981/a2

education anc non

(5.5 million Sw Cr)

1)

formel education

period:
ccntents:

1) nere,

1980js1 - 1982/e3
construction ci primar* schools, training of awraJa
building technicians, printing paper £or education,
the community skilt training programme, instructional
equipment for primar* schools.

see next page.
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In 1979 two specific agreements covering the period 1979/80 -
1981/82 were signed by Ethiopia and Sweden. one of'the
agreements concerned Swedish assistance to the school building
programme and the other Swedish £unds for the purchase
printing paper for textbooks.

In June 1980 these two agreements were cancelled through
an exchange of letters and replacing these a new agreement
for the period 1 July 1980 to 30 June 1983 was COnElUQEQ
According to this agreement the Swedish contribution should
be used for construction of primary schools, training of
awraja building technicians, paper, material and equip-
mont for adult education, the CSTC programme and instructional
equipment for primary schools. As with the previous two
agreements, the annual amounts should be based upon a request
from the Ethiopian authorities.
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SPECIFIC AGREEMCNT - PitItti/KR':' EDUCATION AND NON -FORMA}, EDUCATION

In the field of education the Swedish Govemment and

the Ethiopian Government have agreed to co - operate

as follows.

ARTIC LE I

The Pronramme

The Swedish Government has agreed, subject to the

provisions of this Agreement, to support a programtr:e in
#

the field of Primary Education and Non- Formar education

which will be carried out by the !lthiopian Government
through the Ministry of Education in accorcance with the

dccument "?t;m =:r =
- Edazcetzon and Non - Forrnal

Findings and recornrnehda:icns from a joint

mission 1960".

ARTICLE II

Cemrletent Authoritie s

Löi*£11,=5 - - ! '{
[.- ELL/ 4;;. -'fi

In matters of the imcl = mezitation of this Ägreement

the Ministry of Education shall be cornpeteht te reste sen:

the Ethiopian Government änd the Swedishé Intemational
Development - i.uthority (SIDA) shall be conipetent to
represent the Swedish Government.

ARTICLE III

Contribution bv the Swedish Government

The Swedish contribution shall be finnnced out of the

total amount made available each financial year by the

Swedish Government for development co- operation with
Ethiopia and be based on a request by the Ethiopian

Government. The nequest should contain a work PFGGFaWTT

'l and a budget.

"JO"

e

fl

#3<
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The Swedish contribulion shall be used within the sub -

sectors of priméury education and non - formdl education for the
following purposes (hereinafter referred to ds the Progrumme).

<3) const1-uction of primury schools
bi training o€ awrr - ja building technicians

ci printing paper for education

di material and equipment for adult education
ei the community d<ill training centers programrne
f) instructiondl equipment for primury schools
g) other acttvities within the above mentioned

sub - sectors subject to prior anproval by SIDA

ARTICLE IV

Disbursements

The Swedish contributionöwill be transferred qucrterly

in advance in - dccordance with the provisicns of the
current Agreement on Development Co - operation to a

project account to be indicated by the Ministry of

Education to SIDA.

ARTICIJ3 V

Regorttngond Consultations

Not later than three months after each qudrter of the
year the Ethiopicn Govemment shell submit to SIDA <1

quarterly report on the Programme ond the utilizatlon
of Swedish funds prepared by the Ministry of Education .

These reports shall 'be reldted to the work progromme ond

budget. An annual report containing ci. comprehenslve analysis of

the progress of the Programme end results cchieved shall
dlso be submitted.

The progress of the Programme shall be reviewed at annuol
consultations by d joint Ethioplcn/swedlsh education mission.

dÅ

/7

£*11
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ARTICLE VI

General Provisions

The provisions of the General Agrecment on Development

Co- operation between Sweden and Ethiopia of November
25, 1975, as they may be amended from time to time,
shall govern the implementation, of this Agreement.

5

ARTICLE VII

Britt into Force and Termination

This Agreement shall enter into force on July 1, 1980

and shall terminate on June 30, 1983 cr any time six
months after written notice by either Government.

Done in Addis Ababa in two original texts in English
on June 12,1980

For the Gove mment

of S wede n

/ .=7

/ -
Öl '

-

/ ///' 4/ /
0 Ö ! I I ! ! ! I ! I I I ! ! 0 I 0 I 0 ! I I . !

/
P'

- /

For the Govemment
of Ethiopia

. :

~
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INTERNATIONAL ÄSSISTANCE

It has long been realized that even with the highest possible
mobilization o£ government resources supplemented with active
community participation and the implementation of low- cost
innovative edicational approaches, it is rainer difeioult - ie
not impossible to bridge the gap between needs and service
available without strong support from external sources.

Thus, the government has been seeking £inancia1 as well as
technical assistance from both bilateral and multilateral
agencies as a supplement to Ethiopias own contributions.

The major bilateral donors in the beginning o£ the 19805 are
Sweden and USSH and among multilateral agencies IDA and ADF
(jeans), UNDP, UNICEF and EEC.

The international contributions range from £inancing of primary
and secondary school constructions and building o£ APCS and
CSTCS, equipment £or technical and vocational schools,
support o£ adult education and educational massmedia services
hU r- sä"v*rå *- ; I .L .J - H

'YU
.J - UrL~ir 'D e'*3 än ..é ..J £.J .1- Ee3.CfLeI'S 1

;urf;i : 711

3 1[ '
. Jpment, resear;" = . udll = r. alf;

courses abroad for aunl -
-*9 T" 1 H

"U f
n. EJ 1. nu OL&Jé&lUS 131 SAOrE U -J =

:11,.
;.;=1.1..!

UeISOHHSL.

The sources of =xternal assistance and areas ce Qoooerat;on

are snown Delow:

IÖBFC~S

3DF (African development Fond)

1983-1966 (Under negotiat;on)

.ecnn;cal = nr ve 3 7' -

upgrading 7 secondarJ scnools (equipment), chemical bulk
store.

EEC

Lomé I 1979-1983

Formar system = constructions of APCS, training of printing
equipment operators, water education and school timber projects.

Adult education: distance education, training of regional,
awraja and woreda heads o£ adult education, development of
literacy primars in national languages, furniture production
for CSTCS.

Teacher education: in - service training of technical & vocational
teachers.

Lomé II 1981 - 1985

Pormal system: Training of curriculum designers in 1 a math and
science, in-service training of 80 senior see. School directors,
Pie- and in - service training of 120 junior sec. school directors.
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Educational Mass Media: training of tecnnicians and programme
producers.

Teacher education: upgrading of 300 diploma holders for degree
at Addis Ababa University, in - service training of 500 primary
school teachers.

IDA

Fifth löän 19e3 - 1956

The main components of the fifth joan, are 350 primary school
constructions, water supp1y to and maintenance of 60 secondary
echQols, conetruction of 60 APCS and equa11y many CSTCS,
currioulum development. A manpower study is also forseen
during the period.

An EthlQpian request for a sixth joan is under cgotiation.
The reouesL pertains to 70 million US dQllars.

UNDP

1987 - 1c8Ä (p,é,u N
U '{'}{'{{{-

[Jl~ .tl ~rl)'

mV

TV
Ur

transmitters, replacement Of studio and link equipment,
sets, training within the Educational Mass Meuia, revision'-J

curricula, training and equipment in order to unify the
sdscem ol Lachn;cal and vocat"Fnal education."1 .7

1"'1Luuinmezl 'J 1 eH';or:ai ro.;:.:.c':;LQn ont
; Q 1-

E'-' 5 5 , U ] .' ~ llil;£. U; 1:Uä -etZ
to the oasis education prQgramme.

UNES;C

1 ( *
€761 - L981

ci" ErEPI..
, LeUJn;C&I

;I
.1.C1. - L)

'i- s€:l C' [;Sl?I' - e

Consultancy: to conduct educational planning and administration,
on the education of handicapped, on integration of pie- and
in - service training, advisory service for educational TV.

Training, seminars, meetings abroad: on
training of 1iteracy trainers, regional
(partial1y from SIDA funding), research
study tours.

Material assistance: for literacy.

Workehops: for local level personnel in
programme.

UNPPA

1983-L986

drawing jong - term plans,
consultative meeting
study, giants for

the national 1iteracy

Strengthening the communication support rQle of the national
1iteracy campaign (implementation postponed from 1981-1984).

UNICEP

1983 - 1986 (Under negQtiariön)

Development and implementation of new curricula materials for
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primary schools.

Upgrading primary school teachers.

Support to massmedia education e£Eorts such as promoting
appropriate technology for deprived rural families, supporting
continuing post1iteracy education and providing distance education
for academic teacher upgrading programmes.

Educational Mass Media & Development support communicationå.
Strengthening educational planning and management.

Educational Naterials Production and Distribution.

BILATERAL DONORS

British Council

1982- 1 983

Four scholarships for graduate studies in England.

Canada

ive)

Financial assistance for reconstruction o£ two secondary echools.

haterial asslstance £or the Literauy Campaign.

Czechoslcvaäia

1982 - 1984

one year training coursee for teehnical/vocational teachers
Czechoslovakia.

Equipment and materials for Lhe Literacy Campaign.

Federal Reuublic o£ German

(hlgoiJlg

Technical aesistance: 12 technical/vocational teachers.

Assistance to establish one technical/vocational school.

German Temocratic Re ublic

Annually 55 short term training opportunities from seven weeke
to 11 mQnths in the GDR £or professional personnel, including
school directors, inspectors, regional and awraja education
QEriöebs.
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GDR also provides 44 experts far curriculum plannlng services,
inspection and instruction for teacher training institutes.

Italy

1953-1986

Equipment for 2 teehnical schools and for other vQcational schools,
short term training in Italy £or technical vocational teachers.

TWO experts for training of rräiners.

Eight experts

Jaban

1 983-1984

Five teachers
ration).

Equipment tor

£or automeohanic teachers training.

for technical vQcaLional schools (under conslde -

elecLrlcity anQ electrQnics teachlng.

1383 -1?S6
-[-1}

. v v' :L.;16L;.1C.1E1..L

lHCLUQ;EQ
l.'&{{1xs

assisfance to the Dtiw"""-4. -1- J
J. il I Z ; 1 &rnä QH1eLÅL,

SCHOOl UOnSLrUCtlOn UrOZIaEme,
J.LM" :1UBIES WLEULL LAB

ni'€UlUm&nL aHQ Dö;c; Or PrOQUCLlOU Ol pIlm&IJ
textbook$.

Une Urlnt nö exuert,

UéSLöuue eL CELLO! ut uDflaqlh? primary SLUCOJ Ze&CherG.

USSE

1982- 198Å

Equipment for six technical vocational sch001s.

51 teachers in technical subJeuts.

42 teachers of académie subjects.

~
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the Ninistr of Education
Donor Period Million

US33

Eemark

Multilateral
ADF

EEC

IDA V

IDA VI
UNDP

UNESC 0

UNFPA

UNICEF

Bilateral
British Council
Canada

Czechoslovakia
FRG

GDR

Italy

Janan

Sweden

US sR

TOTAL

198} --86

1981-85

1983-86

1985-86

1984-87

1983-66

1981-83

1983-86

1983-88

1982-83

1983

1982-84
ongoing

1981 - 84

1985- 86

1985-84

1983-86

1982-84

18.5

2.4
1.2

40.6

70.0.
4 - 7

0.17

0.99

12.4

0.029

1.0
1.0

10.6

8.7

Under negotiation

Under negotiation

Plus unquantieied

Under negotiation

Non quantified

Plus unuuantifleu
Not quantieied
Not quantieied

Not quantified

~1'ÄL

Plus

Plus

unGuantified
unquantified

172.207 FLM.:

unquantified

unquantified

Note = The unquantified contributions main1y pertain to technical
assietance or short term training courses abroad.
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1982 10 21

AN EVALUATION STUDY IN JANUARY/FEBRUARY 1983 oF SWEDISH
To ETHIDPIA'S EDUCATION SECTOR

BACKGROUND

Ethiopia and Sweden have cooperated in the field
of education since 1965. The cooperation has con-
centrated on the construction and equipping of primary
schools. As of November 1979, 1ÅO million Swedish
Kronor hadgbeen disbursed to the school building
programme since its start. Between 1976 and 1979
paper to a value of 9 million Swedish Kronor was
delivered for the printing of textbooks for primary
schools.

In 1979 two specific agreements covering the period
1979/80 - 1981/82 were signed between Ethiopia and
Sweden. one of the agreements concerned Swedish
assistance to the school building programme and
the other Swedish funds for the purchasing of printing
paper for textbooks. The amounts for each of the
three financial years covered by the agreements
were to be agreed upon on the basis of an annual
request by the Ethiopian authorities.

In June 1980 these two agreements were terminated
through an exchange of letters and replacing these
a new agreement for the period 1 July 1980 to 30
June 1983 was concluded. According to this agreement
the Swedish contribution shall be used for construc -

tion of primary schools, training of awraja building
technicians, paper, material and equipment for adult
education, the CSTC programme and instructional
equipment for primary schools. As with the previous
two agreements, the annual amounts should be based
upon a request from the Ethiopian authorities.

According to the agreement in force the progress
of the programme shall be reviewed at annual consul -
tations by a Joint Ethiopian/swedish education mission.
Such a review took place 9 - 22 February, 1982.

According to the agreed minutes from this review
the Ethiopian members of the mission agreed to a

proposal by the Swedish members "to have an evalua-
tion study of educational proJects carried out in
January 1983. The purpose of the evaluation study
is to provide SIDA with relevant information for
assessing future requests in the field of education
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The study will be undertaken in close cooperation -

with Ethiopian authorities, in particular the rele-
vant units in the Ministry of Education.

The point of departure of the study will be the
Ethiopian revolution in 1974.

The main purposes of the'evaluation study are:

1. summarize the achievements of projects and
programmes, supported by Sweden, and assess the
impact of Swedish support in the field of education,

2. assess Swedish assistance to the education sector
in Ethiopia in relation to Sweden's obJectives for
development cooperation and

3. provide background information for decisions
about and give recommendations on future Swedish
support which may also serve as a basis of Joint
sector,review discussions scheduled for February
1983 .

The mission shall perform the following duties:

l. describe and assess the relation between the
main objectives of the education sector in the current
Ten Year Perspective Plan for Economic and Social
Development and in the plans for the development
of the education sector,

2. describe and analyse the general development
in the education sector with special emphasis on
qualitative aspects as well as bottlenecks and
problems experienced, in relation to set goals,

3. assess the impact of Swedish contributions in
relation to the objectives of the sub-sectors
supported by Sweden,

4. look into the effeciency of sector support in
the field of education as a means of development
cooperation between Sweden and Ethiopia,

5. assess the quality of the data base used for
planning purposes and the capacity of the
Ministry to make use of this base,

6. identify the contributions of other donors to
the education sector and

7. recommend areas within the education $ector
suitable for Swedish support within the frame-
work of the current ten year development plan with
due consideration to the Swedish policy for development
cooperation.
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COMPDSITION OF THE STUDY TEAM

TIME SCHEDUL

REPDRTING

E

The team will consist of one (general) education
planner and one member of the Evaluation Unit at
SIDA, Stockholm. In addition a representative from
the Education Division at SIDA, Stockholm, and the
Programme Dfficer/Education at the SIDA Development
Cooperation Office, Addis Ababa will participate
in the study.

To complete the study the team shall use approximately
six weeks of which four shall be spent in Ethiopia.
The study team will conduct its work in Ethiopia
during January and February 1983. The third and
fourth week of the period in Ethiopia shall overlap
with the annual education sector review.

Before departing from Ethiopia the team shall present
a preliminary report on the findings of the study
inc1uding recommendations to SIDA and the Ministr

D

of Education.

The final version of the report shall be submitted
by 31 March 1983. The language of the report shall
be English.

The contents of the report need not to be endorsed
by SIDA or the Ministry of Education but may be
seen as an independent contribution to an on-going
discussion.

SUPPORT BY THE MINISTRY OF EDUCATION

Before the study team commences its work, the Ministry
of Education will carry out necessary preparatory
activities such as collection and preliminary analysis
gf documents and statistics, arrangements of necessary
meetings, study visits, etc.

Costs induced by the work of the evaluation study
mission will be met by SIDA, from special funds
for research and evaluation.
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The Education Division at SIDA initiates and implements a large
number of studies regarding education and training, especially
in SlDA'S programme countries.
In order to make these studies more readily available, they will
be published in a series called "Education Division Documents".
lncluded in this series:

NO.1: "Education and Training in Sri Lanka" by O.Engquist,
L.Jivdn, K.Nystrbm
NO.2: "Education and Training in Botswana 1974-80"
by J.O.Agrell, l.Fägerlind, l.Gustafsson
NO.3: "The Indian Non- Formal Education Programme
by O.österling, J.persson
NO.4: "Education and Training in Bangladesh" by A.Gorham,
J . I . Lbfstedt
NO.5: "Education in Guinea-Bissau 1978-81" by R.carr-Hill,
G.Rosengart

NO.6: "Institutional Co-operation between The University of
Zambia and The University of Luleå 1976-82" by K.chitumbo,
S.Ray

No.7:"Mobile Vocational Training Units" by K.Larsson
NO.8: "Technical and Vocational Teachers College, Lyanshya,
Zambia" by O.Eklöf, M. de Beer, J.Fisher, K.Ruuth -Bäcker

NO.9: "Adult Education in Tanzania" by A.i.Johnsson,
K.Nyström, R.sundén
No.10: "Evaluation of the Activities of the Southern African
Team for Employment Promotion (SATEP)" by B.Karlström,
A.Read

No.11: "Education in Ethiopia 1974-82" by P.Gumbel,
K.NystrÖm, R.samuelsson
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