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PREFACE

Zambia is a big country, as big as Sweden and Norway together,
but in many areas it is sparcely populated. There has been and
still is a great movement of people from the countryside to the

towns.

This report is about how the government is trying to provide
schooling for children in the sparsely-populated areas. What in
Zambia are called multi-grade schools were common in Sweden well
into this century. Zambia is trying in this way to encourage
families to stay put in these remoter areas, and at the same

time hopes in this way to reduce pressure on urban schools.

This report commissioned by SIDA was written by a researcher at
the University of Zambia: Doctor Lungwanga visited a number of

these multi-grade schools in Mkushi district.

The author gives a fine picture of these schools - their problems
and their successes. In fact, pupils did about as well in their
examinations as pupils in ordinary classes. Parent associations

were active, and families did seem to stay on,

One problem was that the methodology of teaching in this type of
school was dealt with very late in the teacher training anc was
not taken very seriously. Newly-qualified voung teachers were not

very attracted to the idea of living miles away from everything.

But the idea is catching on. There are now nearly 200 multi-grade

schools and there will surely be more.

M

Ingemgr Gustafsson
Head of Education Division
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SUMMARY OF wHE FINUINGS

"1, °  GENERAL

The conditions prevailing at Ketetaula,

Mvape and Liteta are generally gimilar. The

majqf differenéés'émong these three‘sdhools

lie in the.locai environmental characteristics
whichrspillover into the schools,for example,
annual flooas éf the Mﬁlungushi river greatly
affec* school attendance at Liteta. On the:-other
hand, migration of people from Mwape is threatening
the child( population at the school. Ketetaula is
rather stable. Kalombe is the only school among
the pilot schools which is significantly different.

The population within the catchment area of Kalombe

- has increased rapidly within a short time. Kalombe

is at a point where the school should be helped

‘to be converted into a monograde  failure to

reducing the school population by esteblishing

a school at the Chisanga Resettlsment Scheme.

TEACHERS

With the exception of Kalombe and Katetaula,
the othér schools only have two teachers. The two
teachers at Mwape and Liteta are more overworked
because they have to handle the same number of
grades and periods which are handled by three

teachers in other schools. During times when one
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teacher falls sick :r he hag to leave the school,
the remaining teacher is forced to teach all the
grades and this tends to be burdensome. Apart
from Kalombe where both teachers had fofﬁﬁl
training in multigrade teaching, the other schools
have only one teacher trained in the multigrade
approach., All teachers in the schools expressed
the need for multigrade training through short

seminar courses and workshops.

TRAINING

It was the general finding of the consultant
that the designated college for multigrade teaching
has not integrated this mode of teaching in the
teacher preparation programme. The condition at
Malcolm Moffat Tea.her Training College is that
lectures in multigrade teaching are conducted in
the last few days before students go for teaching
préctice. The college administration and some of
the members of staff are very interested in the
multigrade system, The main constraint is lack
of resources. Lecturers admitted that they had -
a lot of interest in the multigrade system but

they could not carry it out effectively while

-attending to their normal workload. What has not

been worked out is a strategy of integrating the
multigrade system of teaching into the normal

teacher preparation curriculum. Because multigrade
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teachihg is conducted in isolation from the

normal. teacher preparation programme,

" students do not take it seriously. Students

do not even want to be identifisd as good
at multigrade teaching because they might
be posted to schools in the reémotest parts

of the country.

HANAGEIENT

The District Education Officers have
teken the multigrade teaching system seriously.
To them, multigrade teaching is the surest
means in which ungraded schools can be graded.
Additionally miltigrade teaching is viewed as
the only possible means through which the
-goVernment policy of unversalizing basic
educatioﬁ at the District level could be
accomplished. The District Education Officers
have embarked on a vigoreus task of establishing
a number of multigréde schools as a way of
making basic education accessible to all
children in the District and as a way of upgrading
schools that are currently ungradéd. Officers

at the district level view multigrade

teaching as the most cost effective means

of providing basic education to the greatest

number of children at minimum cost. The major
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constraint at ths district level is lack of
transport in order for the officers to

carry out routine inspection of multigrade
schools. TLiteta and Mwape primary schools
have not been inspected since they were
established as multigrade schools. It is in
this regard that teachers in these two schools

feel more isolated and neglected.
KESOURCES

The IMtushi District Education Office is
very well stocked with education materials
mainly donated by SIDA. The District Education
?fficia;s were satisfied with the role of SIDA
in donating resources for the schools in the
district. Their concern was, however, with
transporting the resources to the various
schools. DBecause of transport difficulties
in getting the educational materials transported
to the remotest schools, the multigrade pilot
schools have not been able to benefit adequately.
Schoolé within the accessible areas benefit more
from the resources that SIDA donates to the
district than the multigrade pilot schools.

In fact schoole like Liteta and Mwape are in
a worse situation because Mkushi district is .
further away and educational materials that
are sent Ifrom there either reached the school

very mutilated -or they never arrive at all.



- Teachers at Liteta and Mwape schools did not see
any logic in having educational materials
distributed from. Mkushi when Kabwe was nearer
-and educational materials could be collected by the
teachers themselves with little difficulties.

Yith fhe‘ekception of Kalombe, all pilot‘”
schools visted lacked educational facilities. Most
of the desks donated and shipped by SIDA to these
'8chools are now wornout because of the poor materials
they were made from. All the three schools,
Katetaula, Mvape and Liteta lack teachers' handbooks,

pupils'textbooks, work cards, maps, eXercise books

and other materials,

©. ACHIEVITNTS

L BN e L =

In all the schools visited, the multigrade
systen has been a success story. The system has
succecded in raising the progression of children
.from Grade IV ta Grade V. The attritiom rate is
slowly‘being reduced. Pupils have a positive
attitude towards education because of the possibility

. of advancing to Grade VII without ﬁajor difficulties.
Alllthe pilot‘schoois ﬁave competed effectively in
sendingz children toleade VIII. In fact the Pass
rates in these schools in Qrade VIi examinations is
highly impressife. ThelmultigraQe piot schools

competed effectively ﬁith_monograde schools in
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relation to the performance of pupils in the
Grade VII examinations. The District education
officers are extremely satisfied with the quality

of teaching and learning in the rmltigrade schools.

SCHOOL — COIMUNITY RELATIONSHIP

In ~ all the schools visited, there is a
good school-coumwnity relation. The only school
that has poor school-community relationship is
Mvape principally because of the improvements in
facilities at the neighbouring school. 1In all
the other schools, the multigrade system has
helped to maintain stability in the community.

At Kalombe for example, the community increased
in size since 19%5. One of the factors parents
attributed to increased population in the area
was the availébility of opportunities for upper
primary education for their children. The parents
at Kalombe, i{rietaula and Mwape expressed strong
views towards solving the problems faced by their
schools. Parents at Kalombe have in fact started
donating money towards the construction of

teachers' hovses and classroom:ibhlock. The

P.T.A. (Parent Teachers issociation) at these

schools do récogmise such socio-cultural problems
affecting the sahools as early marriages among

giris and they are slowly working towards
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solving the vroblem in order to minimise the

atfrition-rates among girls especially.

Kalombe has the least socio-economic and

-environmental problems. Katetaula, Mvape and

Liteta have major local socio-economic and
environmental. problems which have implications

for effective teaching and learning in the schools.
All these three . schools are extreme;y inaccessible
by road. This makes it diffieult for supplies to
be taken to the schools. Teachers have to walk
long distances for medical services and to collect
their salarizs. The major difficult which teachers
face in the three pilot schools is pgetting essential
supplies like food, soap and other requisities.

The schools are in areas where there are no shops
from where to buy any single essential item. The
condition of teachers is worse in the rain season

because they are unable to transport perishable

- commodities likec mealie meal to_their homes,

People in arcas where the schools are located

‘are generally vory poor. lMost of them live on
subsistence farming from where tﬁey'cannot generate

~ enough to maintain themselves. Consequently,

their capacity to sustain the schools through

community self relianee$s eitrémely low. The
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~only effective vay in which the communities

can meapingfully contribute to the well being of the

. of the schools is through their own labour.

MULTIGRADE TZACHING

All teachers in the pilot schools trained
and untained are very familiar with the
multigrade system. Those teachers that have
been exposed to multigrade teaching have done

a commendable job to provide some in~service

training to cthers. All the methods of multi-

grade teaching are in practice in most of the
schools with the exception of Kalombe where
increased sarollments has become prohibitive
to effective imltigrade teaching. Teachers in

pilot schcols generally agree that the principle

of independent learning which multigrade teaching

attempts to promote is effective. Teachers in
all the pilots schools are extremely commited
to multigrade teaching despite enormous
problems they face. While teachers are able
to teach most of the subjects through the
miltigrade approach, homecraft and practical
activities arc not being taught effectively.
There are two rcasons for thisz: First, there
are no female teachers in theée schools who
can teach such homecraft skills 1ik¢ needlework
or cookery. Second, practical skills are not

being tauisht because teachers do not usually



get enouch time to do so. .Ohé recuring problem
in all schools was that teachers were extremely
overworked at the schoola. They com;l:ined'of
not.beiﬁg considered for special allowances when
their work was more than that of teachers getting

allowances for teééhing double sessions.

UNIT COSTS

It was the objective of this study that effort
could be made to measure the unit costs in
miltigrade schools in order to ascertain the
cost c¢ffectiveness of the system., However, this
could not be done becausge resources donated for
the purpose of the miltigrade pilot schools have
ended up in other schools. In order to ascertain
the unit costs of the multigrade system, proper
accounting and distribution of the resources
intended for multigrade schools should be
instituted,
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RECOMMENDATIONS

The recommendations outlined below should be viewed
from two central points. Pirst, the multigrade systen
when judged from the standpoint of the pilot schools
has made a number of successes within the last three
years (1985~1988). The successes include: Stabilising
the communities by enabling individuals to settle in the
area; providing opportunities for full primary level
education where none existed; reduction in attrition rates;
progression to Grade VIII in areas where parents and
children had no such hopes; and cost effectiveness through
the provision of full primary education utilising
facilities specifically meant for an ungraded schools.
Second, at the time of writing this report more than 120
multigrade schools had been established throughout the
Republic of Zambia. This is an indication that the
multigrade system has been accepted by education officials
to be a viable means for delivery of basic educational
facilities to certain areas of the country. The recomme-
ndations that are made here should be viewed in the light

of these points.
I. ORGANISATION

What comes out of this study is that special attention
ought to be given to the organisation of multigrade schools.
Currently, multigrade schools are under the existing
organisation strtucture of the Ministry of General

Education, Youth and Sport. This is not satisfactory
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beccause multigrade schools wherever they are or wherever -
they will be located in the country need special attention
in such_arsas as; resource distribution, teachers' needs,
pupil's needs, community needs, and so on. As such there
is need to establish an institutional framework that will
specifically monitor the development of multigrade schools
in theicountry. The institution to be established could
be attached to the Ministry of General Education, Youth and
Sport but autonomous enough in its operations. 3uch an
institution could be organised along the lines of SHAPE
but its role should be to initiate policy,plan and monitor

the development of multigrade schools in the entire country.

The areas of concern for the monitoring institution
are all aspects that bring about multigrade system.
Although the monitoring institution might not be a
permanent feature within the “ambian system of general
cducation, the objective should however, be to help
institutionalise the multigrade system through careful
planning, and co-ordination of all multigrade related
activities in the country. The monitoring institution
could have its own sceretariat with a Director as Co-ordinator.
All resources feor rultigrade schools could be channelled
through the secretariat of the institution. Teachers in
‘multigrade schools tould also communicate direetly to
the secretariat on any matter. This way, the goal of
aquitable distribution of quality education at minimum

cxpense will become a reality in the country.
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DONOR AGENCY SUPPORT

SIDA which happens to be the sponsor of multigrade
system in Zambia has done a commendable job so faxre

It has maintained a constant supply of financial

- and material resources to multigrade schools. The
major problem as this study has indicated is the
distribution of the resources from the donor agency.
Multigrade schools are special needy schools and
resources supplied for this purpose should reach
these institutions. Mechanisms should, therefore,

‘be worked out to ensure that educational Tesources
supplied to multigrade schools do indded get there.

In the long term this can be done through the
mechanism suggested in 1 above. However, a short

term solution should be to allow the teachers together
with P.T.A. members to collect whatever resources they
need from either the Provincial or Distirct Offices

whichever is the - nearest,

The role of SIDA should not only be confined
to supplying of resources. Rather it should fully
participate in all measures directed at basie
gducational provision through multigrade téaching.
There is no sound reason for not allowing the donor
agency to take active involvement in the institutionalication
of the multigrade system because the system does
not propose any radical changes or depature from

the existing system of education. Multigrade
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teachiﬁg only etrives t. encure that-ourrent educetional
provieiun is oietribﬁted efficiently and equitably to
ereas where basic full educatlonal faCIlltleS are lacking
or non—ex1stent. This belng the case therefore, SIDA
should be accorded an opportunlty to be fully involved
in the ratlonallsatlon of the programme at the levels of

policy, planning and co=ordination,

IRATNING

. -

The training of multigrade teachers at the designated
college, Malcom Moffat Teacher Training College, should
be rationalized and intitutionalised under the current
teacher preparation programme. M,ltigrade teachiﬁg is
not all, that different from the current teacher prepa=-

ration curricula that i: can not be integrated into the

present scheme. College Lecturers at Malcolm Moffat need

to find ways in which multigrade teaching can be made an
integral part of the teacher preperation programmne right
from.the time the student enters training. One way this
can be done is for SIDA and the Ministry of General
Educationy Youth and Sport to organise workshop(s)
involving educationists frmﬂ“the5Unitersity and other
institutions whose objective will be to rationalize the
integration of the multigrade system of teachlng in the
teacher preparatlon programme through a crltlcal

analy 3is of 1ts Philosophical, sociological, psychologlcﬁl,
economic and pedagogloal dlmen31ons. This way, college
lecturers w111 not view multigrade teachlng as an extra

burden but as one of th: approaches to teaching and
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primary educational orga isation that every student
unde:going teacher training ought to know. From

Malcolm Moffat, the knowledge so designed on multigrade
teaching can spread to other colleges. Thereby enabling
ever& teacher tréinnee to have access to it. All teacher
trainnees should be familiar with the concept and

pPractice of multigrade teaching,
SOURCES

The multigrade pilot schools are currently facing
severe shortage of educational materials because available
resources have to be shared among all the 79 schools in the
district. It is recommended here that the Provincial and
District education officers-atould ensure that resources
designated for multigrade schools are distributed to such
institution, SIDA shoul . in fact stipulate which kind of
schools certain resources should be distributed., For

example_in addition to the close DONATED BY SIDA which

is currently printed on primary school textbooks, resources

meant for multigrade schools should read DONATED BY

SIDA FOR MUTITGRADE SCHOQLS ONLY. There should be a system

of checking to find out whether such resources have

“reached their degtinationsy The checking can be done

annually,

 BURSARY SCHEMES

From the findings of this study, a number of pupils

from multigrade schools who successfully passed Grade VII

examinations have not been able to proceed to Grade VIII



because their families rave not been able to support

them. This is & waste of human resources. I1f the
multigrade system is to continue, graduates from
institutions following this system should be retained

in the educatvional system until they complete.‘ It is'not
fair to admit é child from a Iuano Valley multigrade
school to a day‘seéondary school in Kabwe when such a
child cannot secure anj place to stay. Children from
these schools should be admitted in boarding schools

and Government bursaries extended to them. Teachers

and parents shouid be informed of éuch opportunities.

EVALUATTION

Multigrade teaching has only been in operation
for three years in this country. The period is not
long enough to make &* thorough assessment of the impact
of the system on the community and the individual. The
evaluation of the multigrade system should therefore be
a continuous processe Future evaluations should include
measurements of competence in basic skills in comparative
terms between monograde and multigrade schools across
the country. Longitudinal studies of multigrade pupils
schould be conducted so that a data base is established
on how_well the products of these institutions are.doing
within the educational system. The monitoring of pupils
from multigradejschools on longitudinal basis should be
done by the Department of Educational Administfatioﬁ and

Policy Studies at the University of Zambia. Alditionally,



comprehensive evaluation of available resources in
multigrade schools should be made in order to

ascertain the quality of teaching and learning.

LI e

Multigrade teaching should be considered part
of the general rural develcpment efforts in these
least advantazed areas. The goal should not only
be to provide basic educational facilities. Rather,
the Government together with donor : agencies should
find ways of engesin3 local communities in development
efforts. i3uch eflforts would in the long run not only
raise the standard of living of the people in these ~
areas but the cormunities will have the capaeity to
marage the schools through self reliance. In short,
multigrade schools shoull be considered as & step to

rural devcelopment,

NATTONAT, SURVIY

Zambia has accepted the multigrade system as a

viable mode for educational delivery in rural areas.

There is a need for a comprehensive survey on these
Schools. The national evaluation should be properly
co-ordinated before the actual fisldwork is undertaken.
There should ih fact be a committee with a co-ordinator
for the nﬁtioﬁal evaluation exercise. As pointed out
ébove, the national evaluation exercise should be an

ongoing pfdcess coverinp, several years. Those purils
.ﬁhé are”curféﬁtly in éeédndary schools should he monitored

closely for nursoses of establishing a longitudinal studye
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AUALITY OF EDUCATION

The objective of multigrade teaching should ultimately
be to provide quality education in those areas that
are least advantaged. Quality education is of great
significance in areas that are served by multigfade.
schools. "TiTét, quality education will contribute -
towards. the acquisition of basic skills which might .
contribute to agricultural and domestic development -
in these areass The validity of the contribution of °
basic education to agricultural development has been-
proved empirically the world over. Second, quality
education in these remote parts of the country might
eventually contribute to the social mobility of
children from these areas through the educational
ladder. The social mobility of children from multi-
grade schoolé has potential for spillover effects
socially and sconomically especially in terms of
income distribution., Quality education in multigrade
schools can contribute significant social rate of

returne.

In order to improve the quality of education in
these schools, efforts should be made to improve the
inspection of these schools. In addition to constant
inspection, teachers'rorele and commitment to
teaching should be enhanced through special allowances
and promotion prospects. To ease the hardships of the
teachers and their families; multigrade schools like

Katetaula, I%ape and Liteta should be allocated



XVIiII

a bicycle each for the teachers' use. Equipments
and toods like hoes, axes, sickles and capentry
tools should be supplied to these schools to help
develop skills among the children. Multigrade
schools should not be viewed in orthodox terms.
The objective should be to develop_humgn.resources
in these areas with a view that eventually these
remote parts of the country will be developed.
Mechanisms should, therefore, be worked to improve
the intérnal and external efficiency of multigrade

schools,



PART ONE
THE BACKGROUND

INTRODUCTION,

Multigrade teaching in Zambian schools is an innovation
directed at alleviating_the problems of educational
privision at basic educational level. Like elsewhere in
the subsaharan Africa, Zambia faces major economic and
demographic constraints which hinder the Government's
capacity to provide basic educational facilities to all
children‘of,school_going age. The constraints confront
the country when national policy on education demand that
there should be a provision of universal basic education
of nine years to every child. This goal is very well
articulated in the Educational Reformse.

Basic education is envisaged to be universal because
the aim is to enable each individual child have access to
education. The rationale underlying the Government's aim
on basic education is to afford opportunities for learning
for self., development to every child. The justification
of this objective lies.in the ideology of Humanism which
requires that all institutions in the country should be
reorganised in order to enable every man and woman rise above
their limitations. In education such a reorganisation
entail provision of knowledge, skills, and attitudes.to
all children to meet their needs for purposeful growth.

However,. while Zambia's educational reforms make claim
to the goal of universal basic education, there are
constraints that have been identified as standing in the
way of this policy objective. .The major problem is that
there are not enough resources to meet the ever increasing
.social demand for education. In this light, the position

of the Government is.that for some time to come, only a few
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children would gain access to educational services unless
the problems are confronted aggressively.

The problems at hasic education identified in the
educational reforms are: (1) only four out of five of
primary school age children are actually enrolled in
Grades I to VII. (ii) Many children who are old enough
to enter Grade I do nct have the opportunity to enrol
because there are not enough places. (iii) Shbéﬁantial
numbers of children enrolled at Grade I in rural schools
have no opportunity to compléte Grade VII. {(iv) 1In some
rural districts, four out of ten pupils have to leave school
at Grade IV because there are either no places or not
sufficient of them at Grade V. To solve these problems,
the educational reforms stipulated that far reaching changes
will have to be undertaken. Such changes will not only be
in the structure and the accompanying nomenclature, nor
will it be in the improvement of acquisitibnél"patherns.
Rather the changes that would recieve the greatest attention
will be in the content, the methods and the organisation of
the stystem of education.

According to the reforms, implementing the goal of
nihe Yyears basic education for all will entail changes in
the direction; in the depth and in the breadth of the system.
Such changes it is argued, will have to take full cognizance
of the various factors which are the basis of the ihterplay
between the educationalt System'and the society. It is in
this vein that multigrade teaching was  considered a
significant innovation to try within the educational systen.

Some of the aspects of the Zambian society which justified



-3 -

the introduction of multigrade system are: (i) Certain areas
in the couhtr§.weré historically neglected in educational
provision; (ii): Thersparcity of population in some areas
of the cduﬁtrj.make tha provision of full primary education
under conventional means costly and dlfflcult. (iii) ©Some
commun1t1es 1n rural areas are too poor to stand on their
own in matters of meetlng educatlonal services for their
childran;' (iv) The ihcreasiﬁg population growth in the
midst of declining'financial resources continues to lessen
the Government's ability to provide basic educational
services.eQuitably' and efficiently. These and other

factors are discussed in detail in the next section.

BACKGROUND T0 TIIE MULTIGRADE SCHOOLS POLICY

Zambia is a large coﬁntry with a spall population
in relatlon to 1ts size, the overall p0pulat10n density in
1980 being 7. 5 persons per square kilometre. This
population is unevenly distributed, w1th a heavy concentra-
tion_in‘provinces whére there are large urban areas and
mach more dispersion in prsvinces that are predominantly
rru:al._ The country s population growth rate is high, of
the order of 3.6 per cent but in several rural districts
the rate does‘not exceeed 2 per cent and in ome (Chizera)
it‘is actually negatives These demographic features
suggaat_that several rural araas are quita sparsely populated,
a conaiaeration that has immediate consequences for the

provision of social services. This low density of Zambia's



rural population has had sevemal outcomes in the pattern of
educational provision. At the secondary level it has lead
to the need for the development of boarding schools that
are costly to provide and to run. At the primary level it
has lead to the existence.of incomplete schools, that is,
schools which cover only the first four years of the seven-
yvear primary cycle. A second outcome at the primary level
is the underenrolment in terms of the average size of class
that is experienced in several rural areas.

In the early days cf educational development,
incomplete schools were a common phenomenon throughout
the rural areas. They were also found in a number of the
hish density urban areas. Pressure from the urban
communities lead quite early in the years after Independence
to the upgrading of the urban schools into complete seven-year
¢ycle schools. The target established by the Becond National
Development Plan (1969<1974) that every child who entered
Grade 41 in an urban school would be able to proceed through
to the complétion of Grade 7 was, for all practical purposes,
attained by 1974. The same Plan, however, set up a different
targét for rural arcas, envisaging that 75 per cent of the
Grade 1 entrants in rural schools would be able to complete
the full primary cycle. But this E;rget was not met in
global terms in all districts untii 1985 and in some districts
has not.yet been attainéd for girls.; Although there has been
a substantial improvement in the progression rate from Grade
4+ to Grade 5 in recent years, .incomplefe schools are étill
found in numerous rural areas, reflecting both the sparsity

of the population being served and the vulnerability of that
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pepulation in having the educational needs of its children
mete Data from the Ministry of General Education and
Culture show that in 1983 there were 785 gsuch schools
throughout the country. Although the total enroimgnt

in these schools is small, they represent almost one—
quarter of all theo primary ‘schools in Zambia.

In some arecas, however, a different educational
preblem is experienced. Schools cover the full range of
prirvary ¢lasses, from Grade 1 to'Grade 7, but class sizes
are very much below the national norm of 40 students per
class. In some instances this is because the population
being served has never been large enough to sustain larger
enrolments, in others it is because out-migration has 1azd:
to a decline in the population in the school's catchment area.
It is also possible that in some areas the high incidence
of child malnutrition and child mortality has led to
some decline in the numbers of school-going age.

The'upgrading of incomplete schools to full primary
schools that are underenrolled pose problems in the
generation and allocation of resources. The rural
communities concerned may be too small and too impoverished
to provide the selfw-help inputs that are needed for the
physical developuent of an incomplete school, while the
allocation of costly teaching staff to schools which cannot
attract a sufficiently large number of students is an
uneconomic use of scarce and costly resources. The solution
td thesé'problems consists in increasing the number of
students within a tedching group so that it becomes ecdnomically
viable. This objective could be attained by transporting

students to centres whore they would constitute teaching



groups of adequate size, but this solution is socially
undesipable because it entails depriving some communities
of a principal focus and symbol of community cohesion, the
village schools., Moreover, given the poor infrastructure in
in Zambia and the difficulty in obtaining and maintaining
transport this would be an impracticable solution. The
solution of providing boarding facilities at centrally
established complete schools would encounter similar
difficultiesa.

But the objective of increasing the number of students
within a teaching group can also be achieved by organisa-

tional measures. One such measure is to postpone the

admiséion of new students until their number is large

enough to Jjustify their constituting a class. A second

is to collapse together one or more cohorts, after they

have entered school, so that they constitute a class group

of acceptable size. DBoth of these solutions have been adopted
in Zambia. In about 50 schools there is a system of biennial
intake, where students are enrolled in Grade 1 only every
second year. In such schools the age-range for admission

is necessarily spread over two years (i.e. 7 and 8 year—-olds),
but if these schools can admit all children of the relevant
ages in the years when admission does take place then the
age~range occuring within classes would very likely be
smaller than that obtaining in schools serving larger
populations, especially in the urban areas. But information

on this point awaits empirical cvidence.



The second solution that Zambia has adopted to the
problem of small enrolmentsrin rural schools is multigrade
teaching where-grouping takes place after students have
entered school.l In this system, dne teacher teaches two
or more grades at the same time in the same classroom.
Depending on the numbers and arrangements, one teacher
may teach thé whole range of primary school grades, thereby
constituting a single-teacher school. In a multi-grade
class, all students may study and be taught the same subject
at.thersame time,but at different levels according to
individual_attainmonts. In another arrangement, the sub-
groups that correspond to the different years of entering
school, corresponding roughly to age—grouﬁé, an stﬁdj and
be taught differnnt subjects during the same period of time.

A third arrangement allows for common presentation by the

*  teacher to all the sub=groups taken together, The. system

depends heavily for its success on the ability of the teacher
to organise a judicious combination of group instruction and
individualiéed self-instruction. The system of multigrade
teaching can be used in combination with biennial intake
to make educational_proviéion for populations that are very
small,'bﬁt so far as is known thé two systems are not used in
conjunction in any scﬂool in Zambia.

Multigrade tecaching was introduced on a pilot basis
in four schools in 1985. Although sufficient time had not.
clapsed for an cvaluation to be conducted, the experience with
these schools was considered dncouraging enough tq lead to

an immediate exponsion of the system. Hence multigrade



teaching was introduced in o further 40 schools in 1986

and ,in about 50 more in 4987.“ At the same time all of
these schools were upgraded from their incomplete status
and began to make provision at the Upper Primary level
(Grades 5 to 7)s As it had been agreed from the outset
that the new scheme should be carefully momitored and
evaluated the principal purpose of the present study was

to examine the effccets of thé system in the four pilot
schools. This first formal evaluation was itself in the
nature of a pilot study that would serve as the basis for a
more extensive study of the effects of multigrade teaching
in a rcpresentative sample of the schools where it 1s operating.

Ains of the Study

The principal aim of the study was to determine how
successful the introduction and operation of the multigrade
system had been in méeting the objectives established for it.
The principal rationale for the commencement of the system
was that it should enable schools serving a small populaticn
to provide at reasonable cost the full range of primary level
education for the children in the vicinity of the school.
Hence it was necessary to determine the extent to which
mﬁltigrade schools have succeeded in catering for the
educational needs of those of school-going age in their
catchment areas and what it was costing to do so.

The information derived in this way would 1nd10ate the
extent to which a multigrade teaching system might nelp to
universalise educational access in a particular area and the
cost of such universalisation. But it would lead to no more

than limited understanding of the strictly educational aspects



of the“%ystem and 6f the petential impact that the
intfoduction of tﬁe éystem might have had on the socio-
cultural environment. To capture these aspects the‘
evgluafion considored certain pedagogia and educational
Jimensions of muitigrade schools and assessed the
rclationship of the system‘to the local community. The
importance of investigating pedagogic features arose

crom the nature of multigrade teaching which requires

that the teacher give more prominence to individuaiised
1ea£ning expericnces and correspondingly less attention
to formalised group instruction. While he does not
abandon his role as mentor for individuals and groups,

he must p;ay a largér role as facilitator and organiser
of learning activities which, to a considerable extent,
mist be undertden cn a self-directed basis by these
individuals and croups. Hence multigrade tcaching implies
special pedagogic nethods. These are descrving of
attention as elements of the mechanism through which

the system makes ifs impact. They also deserve investiga-
tiﬁn in their own right since they may be indicative of

tcaching metheds that could profitably be introduced into

gchools where the conversational teaching by grade (single-~
zrade teaching) occurs. |

There is some evidence from other parts of the world,
netably fromlSweden, that the cognitive achievement of
studepts in miltiprade schools is at least as good as

that of students from conventional single~grade schools.
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loreover, data from Chile and India show that mixed-age
crouping, which is an integral feature of the nultigrade
syéﬁem, does not have any adverse effect on scholastic
performance,i But the influence of the actual teaching
arrangements adOptég ﬂésAﬁot vet bean so clesarly established
for developing countries. It was intended that the evaluatiion
should seek to throw light on this issue as this too could
have relevance for the teaching methodology in conventional
schools. Moreover, because the multigrade methodology must
depend to a considerable extent on individualised self-
instruction it wmiwxht be expected to foster a more self-
reliant, independent approach to the acquisition of

mowledge and raining of understanding. This is a major

aim of the entire educational process and one that assumes
great importance in a situation where students may not be able
to continue in formal schools after the seventh grade.
fational documents stress that in the current difficult
circumstances of Zambia it is important that the schools
develop the "potential of all citizens to think independently
and to find their bearings among problems as they arises

It is acknowledged that orthodox schools have difficulties

in attaining this cbjective but it is possibdle that the
methodology required by multigrade teaching might be more
successful in this regard. The evaluation sought to

determine whether this is go0.

A further point of interest is thé internal
effieiency of multigrade schools. While wastage through
voluntary dropoﬁf and repetition is not excessively
large in Zambiarn schools, nevertheless there is some

incidence of bothe. It is sometimes alleged that the



sheer boredom of dull, uninspiring teaching is a contributory
factor to such wastase, It is also alleged that parents
sometimes withdraw children from schools if their perceptions
are that the quality of provision and teaching is below
standard. One would expect that there would be few grounds
for either of these allegations in relation to newly
established multisrade schools and hence that such schools”
would manifest a high degree of intermal efficiencys The
problem of wastage is usually greater with girls than boys,
but in this case the reasons may lie more with the family
and society than with the school. Novertheless it needs
to be established whethér the special educational climate
of the multigrade school contributes in any way towards
fostering the continued participation of girls, especially
in Grades 5 to 7. There is also the disquieting fact that
in regular schools the performance of boys is almost
invariably superior to that of girls. Again one asks:
does the special educational circumstances and arrangements
in a multigrade school act in any way to eliminate such
differences?

Lt the non-cognitive level, it is sometimes argued that
a maltigrade system leads to more favourable student soecial
development than a single-grade system. This is partly becauses
of the interacticn with others of a wide age-range which
students in a multigrade school must constantly experience,
this vertical group being regarded as a powerful socialising
force. It is also partly because of the security and

continuity that the student experiences, through association
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with the same group of colleagues (with only small annual
changes at the top and bottom of the group) and by being
taught by the same teacher from one year to the next. The
evaluation sought to determine whether such affective
henefits are accruing in Zambia.

Finally, it appears to be necessary to consider the
impact of multigrade teaching‘at the level of society and
of the community the school serves. As has been indicated,
parents have been known to react to the education provided
in schools by withdrawing their children, especially girlse
Tnstances have also occurred where families have migrated
out of areas served by incomplete schools and into the
catchment areas of complete schools. Even when entire familics
did not migrate in this way, children have been sent to live
with relatives so that they could be in greater proximity
to schools that provided the full primary range., Historically,
one of the factors that contributes to an influx of people
into urban areas has been the availability . in towns of
schools that went through to Grade 7. Zven though such
schools suffered from gross overcrowding, parents placed so
high a premium on education that they ﬁreferred to seeck a
place in them for their children rather than rest content with
the incomplete schooling that tcended to be all that was available
in rural arcas. It is ﬁossible, therefore, that the
upgrading of incomplcte schools to imstitutions that could
offer the full primary programme would lead to more favourablc
dispositions towards the local school as well as to changes

in migration patterns. The .umbers involved in the pilot
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schools may be too few for a rigorous assessment of
the impact on migration but it was not too early to
conduct dﬁproliminary inquiry that would guide the
later more evtensive study.-
In soccific terms, thoerefore, the cvaluatien . |
addressed icself to the following issucss
(a) the extent to which the multigrade system
~hed cnabled all children 1in a school
catchment arca have access to the full
rrinary level programme;
(b) the costs of making this form of
provision;
(¢) tiw role of the. teacher an the nature of
his pedagogical activities in a
mltigrade - school;
(d) +he impact of miltigrade teaching on
Phe cognitive achievement of students;

(

()

) the iapact of this form of teaching in
pirorioting independent and self-directed
hubits of - study; | |

(1) th;-internal efficicney of multigrade

schoolsy

(g) the impact of muftigrade tecaching on

chwe participatioé'and pzrformance of girls;

(h) the erceptions of multigrade teaching held

by warticipantsg, parents of students and

ct
O

wider local community;
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(i) +the impact that the introduction
of this system has had on the
attitudes and mores of the local
community.

Methodology

The evaluation required the analysis of an
extensive ronge of information about the schools,
the teachsrs, the students and the community.
Information had to be obtained on all that led
up to the introduction of the multigrade system,
with particular attention to the special training
provided for participating teachers. Because of
the comprehensive nature of the study it was
necessary to gather the information that was
required through a variety of techniques and
data-gathering instruments. Some of the intended
techniques and cata-gathering instruments ineluded

the following:

(2) questionnaires for completion by
teachers, students and personnel
involved in the training activities;

(b) partly structured interviews with
parents, memberg of the Paraent-Teacher
tesociation ang significant members of

the local community;
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(¢c) 4ability achievement and attitude tests for
students;
(d) iaverviews with Headteachers and participating
feachersy
(e) obscrvations of multigrade teaching in action;
(£) comprehensive schedules of the physical
resources at each school;
(g8) a niniature census of the catchment area
of each school;
(h) interviews with personnel in the Planning
Unit and in the Regional and District
Bducation Offices.
It .was also necessary to examine all relevant school
records and ,ggin access to as much detailed
informaticn as possible regarding the running costs
. of the schools and the resources they have received.
The target group for this first study was the
four pilot schools where multigrade teaching was
introduced in January 1985, Within these schools,
the envisaged student target groups were all those
in Grades 4 and 7. It was assumed that some of these
students have had mo experience of single-grade
teaching ~ the 1988 Grade & students entered Grade
1l in January 1685 at the time when the experiment

.began. On the other hand, those doing Grade 7 in



- 16 =

1988 were beginning Grade 4 in 1985 and hence would
have had Their first three years in primary school
in a single-grade system. This could lead to some
confounding; e’fects so that special care was needed
in disentan/;ling the precise impact of the multigrade
teaching. The same situation could arise whan the
larger evalu~stion is conducted in 1989. It will not
be until 1991 that the pilot schools will have students
in Grade 7/ who have come up entirely through the
muiltigrade system, while for the other schools this
will not ocenx until 1992, Since further evaluations
may be undertaken in these later years, measures of
the basic co,mnitive abilities of those in the lower
grades will be taken (see item (¢) on page 15" above )
and procadures established for similar measures to be
obtained with each upcoming cohort in successive yearss

The cormitive achievement tests in Grade 4
were exnectnd to be in Inglish, Mathematics and
Zambian Lan;ueses; for Grade 7 they were to be in
these subject areas and also in Helence and Social
Studiess

In cwder to place the evaluation on as sound
a footings a3 possible it was considered necessary
to gather information about student achievement and

attitudes and if possible about community perceptions,
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for a representative sample of conventional schools
where there is single-grade teaching. Information

was also needed on the ‘Tresources available to such
schools and on details of their costs. This would
gqﬁble comparisons to be made between the two systems
- regarding costs, efficiency, effectiveness in
responding to local needs, impact on student attitudes
and .achievement, and spin-off effects on the local

_:community.

LOGISTICS AND LIMITATIONS OF THE STUDY

The envisaged period of this studylwas from
August to December 1988; The principal participants
in the study were to include staff from the '
InspectorateéOfficers from the Curriculum Development
Centre; the Planning Unit and Central Statistics
Office, Academic staff from Malcom Moffat Teacher
Training College; District and Regibnal Education
Officers and the University of Zambia staff. FEach
' of these pgroups of participants was expected to piay
different roles at various points in thé study.
‘Officers from the <Curriculum Development Centre
were expected to prepare ability and achievement
tests, Staff from the Planning Unit andl the Central
Statistics Office were to prépare Census questionnaires

for the local areas surrounding the schools. The
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University of Zambia staff were expected to prepare

such instruments as attitude Scales, interview

schedules, and various questionnaires. The implementation
of the research instruments together with the observations
of multigrade teaching was envisaged to be conducted by
the University staff in collaboration with Malcom Moffat
lecturers the Inspectorate and Officers from the District
and Regional Sducation Offices.

Attempts were made to involve different participants
at various points in this study. The Planning Unit played
a major role in arranging for finances, transportation,
and co-ordinating the scheduled visits. Officers from
the Inspectorate together with Malcom Moffat lecturers
were engaged in the study as flanned. The Co-ordination
of the study at the local level was mainly done by the
officials at the District Education Office. Efforts were
made to involve the Psychological Service Unit in
preparing the achievement tests. However, this was
not possible because the officers in that Unit were
at the time not quite settled in their office accommo-
dation. Ability and achievement tests were therefore
not employed in this study because they could not be
secured from the relevant offices.

The fieldwork. was conducted in September to

October for a period of twenty days. ZPrior teo the
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fieldwork, an on the sight preliminary visit was
undertaken from August 1st to 7th by the consultant.
The objective. of the preliminary visit was to have

an on the. spot view of the environment and the schools
in order that realistic adjustments could be made to
the pfocedures of the study. As a result of the pre-
liminary visit, certain amendments were made to the
study. First,it was decided that the study be
extended to inClude the multigrade component of the
teacher training programme at Malcom Moffat Teacher
Training College. Such an extension would help to
shed some light on the professional and academic
preparatiqn_of tpeﬁteaghers of multigrade schoolse.
Second, because of the sizes of the schools and the
local communities as observed in the preliminary visit,
it was decided that the evaluation should focus more _
on interviews, observations and analysis of available
official records, Third, the difficulties encdumtered
in :eaching the various - ichools in the Valley due to
imﬁassable roads led to a decision to increase the
nunber of days for fieldwork frdm ten to twenty. ;

The preliminary visit was important in that it helped
the consultant to be psychologicaliy get to stay in

a tsotse infested arca albeit for a brief period.



One of thQ major limitations of the study was the
absence of a»ility and achievement tests. A
measurenent of the students ability and achievement

on various tasks in comparison to other schools, should
fhave: cariched . the study pedagopichlly. The
second limitation of the study was the time. Most

of the period allocated for fieldwork was spent
travelling on very difficult terrain and impassable
roads., i“fforts were however made to spend at least

a day at each school.

MULTIGRADE TEACHING: THE CONCEPT AND ITS OFERATIONAL

DIMENSI: NS

The concentualization of multigrade teaching
in Zambian schools 1s an undertaking which the'
Planning Unit; the Inspcctorate and the teaching
staff at Malcom Moffat Teacher Training College
gave serioug thought to prior to its implementation.
In fact tThe conceptual operationalization of the
maltigrade teaching system was the basis of all the
formal meatings and seminars that were organized

around this pirogramme.

DEFINITION

The concept of multigrade teaching is

undarstood e be a system of teaching which
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involves two or more grades that are taught by one
teacher in one room at the same time. The system of
~ teaching is considered applicable in those schools
wherela cémbinétion of two or more grades in one
clagsroom will not go beyond the officially approved
class unit of forty pupils. Myltigrade teaching is
therefore a mcthod that is considered viable in these
schools which have very low enrolments. Once enrolments
increase %o propdrtions where combining two or more
grades in one classroom results in more students than
the official class size, multiérade as a practice

Ceasese

OPERATIUH OF MULJIGRADE TEACHING

(a) Orpanization

- -

The coéncept of multigrade teaching is considered
to be synonymous with ability gropping in

mono grode schools. The only difference
howéver, is that a multigrade class has at
leasf three variables operating at one time.
The se vafiables are: different ages, different
abilities and different grades. The method

is therefore considered to be heaﬁily'deﬁéndenf
on individualized instruetion and pupil
activities, In order for a multigrade class

to work effectively the teacher must command

orzanizing ability skills. Some of the skills
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that a teacher need to develop in the bupils are good
working habhits, good study techniques and development
of independency and responsibility. In the rmultigrade
school, the teocher is defined as an ormanizer of work
and supervisor, ihe teacher's designed work is either
for individual self education or groupwork. The success
of multigrade t2aching is ﬁeld to be dependent on such
variables as: aze of students, mental maturity, structure
and sizes of classes, rooms, equipment, access to
teaching materials, co-operation between grades,
character of the subject and the interest and uptitude
of the teacher,

The teacher's ability to plan efficiently
ig critical to the success of muiltigrade teaching.
what makes careful planning important in the multigrade
system is that unlike a monograde teacher, a
multigrade teacher has to make two year or three year
plans in any sinle year, term, week, day or period.
it every stage of the planning process multigrade
teachers have to wecogsnize that the objective is to

enable pupils acquire knowledge and skills independently.

Teaching Methods

There are four teaching methods which have
been identifiud as central to multigrade teaching.

These methods (also known as time-table options) are:
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The Common Time-Table Option; The Subject

—— T

staggering Option; The Subject Grouping Option

and The integrated Day Option.

(1)

(ii)

éhe Common_Time-taBieOption: This option
presentsrthé‘samé subject (é.gg Mathematics)
to all the graaé; in a multigrade class in
é gi%en time table period. The subject is
pi@sented to each grade group according to
the prescribed grade level and the work
programme designed by the teacher,

Subject staggefing option: The determining
factor in this option is the amount of
teacher-pupil interaction réquired.n The
principle is that subjects (or subject
topics) which require more teacher-pupil
interaction are put together with subjects

that require little or no teacher-pupil

interaction. A good example is the staggering

of a subject like English with creative
arts. While one grade is doing English
another grade would be working on various
creative arts. The latter in this case
would need less teacher-pupil interaction

than the former.
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(iii) subject Grouping Option: Under this
option certain subjects, are presented
by the teacher to all grades in a
multigrade class at the same time. The
basic education curriculur has subjects
that easily lend themselves to be taught
70 vertical groups €.%. Music, Art, Social

Svudies and Religious Educationa

(iv) 1Integrated Day Option: This is a non-
timetable approach. The pupil is
considered to be an independent learner
who is at liberty to make a choice as to
what subject (or what topic of the subject)
to learn and when to learn it. This is
a laizer faire approach which involves
careful arrangement and programming of
both the pupils' and the teacher's work.

by the c¢lass teachers.

Bducation authorities have a number of positive
views towarmis multigrade teaching. (1) The
introduction of the systen in sparsely populated
areas is considored to be the surest means of
extending the scven years basic education to all

children. (2) The system will help to upgrade
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nongraded schools with minimum or no cost at
all to the Government. (%) The system will
help to sfimulate favourable relationship
between the school and the community especially
as the latter experiences the opening of educa-
tional opportunities to their children. (4)
The system will shorten the distances currently
being covered by children in order to receive
upper primary level of education (i.e. grades
5 to 7)s (5) Miltigrade teaching will help t6
foster attitudes of greater independence and
self-rcliance at school and at learning generally.
(6) Multigrade teaching helps teachers to
monitor the development of each individual child .
since the principle is more on childeentred
approach te teaching. (6) Multigrade teaching
develops a communal approach to learning as
different grades come together under one roof,
(8) The system helps teachers to have a broader
overview of the curriculum. (9) Teachers will
develop more effective discipline measures that
are based on an understanding of each individual
child.
Some of the concerns the authorities have towards
the system are that: (i) Multigrade teaching demand

a lot of coumpiehensive assessment of the records of



of each pupils progress and it takes a lot of the
teachers time (ii) The system is demanding on the
teacher in tcrms of material preparation and time
and not all tzachers might be good at solving
organization problems. (iii) Ineffective teachers
will contribute greatly to poor learning and

education of nunils,

CONDITIONS OF INMPLEMENTING IULTIGRADE TEACHING

The condition attached to the implementation
of multigradé teaching is that it will only apply
in those ungraded schools on condition that there
is a two c¢lacsroom block and two teachers houses.
In short commmunities that are able to meet these
two conditidns can enjoy the facilities of multigrade
teaching. These are the conditions which prevail
at the four multigrade plot schools whose conditions
in respect to the objectives of this study are

presented in Part II.
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PART TWO

THE RESEARCH FINDINGS

1. OUTLINE OF THE PROCEEDING

As state& earlier,thé fieldwork for this study
was conducted between late September and_early
November. The principle participants in the field-
work were: Dr. G. Lungwangwa, Dr. L.M. Chizinga,

Mr. ¥.HM. Machiko (Senior Imspector of Primary Schools,
Kabwe Region) and Mr. IMwape (Lecturer Malcom Moffat
Teacher Tréining College. Prior to the main visit

to the various institutions, a preliminary‘viéit to the
area ﬁés conducted in August. The earlier visit was
carried 6ut by the consultant, the Senior Inspéctor

of Primary Schools, Kabwe Region, the Regional
Inspector o Séhools, Kabwe Region and Mr. Lungu

(Lecturer, Malcom Moffat Teacher Training College).

The main fieldwork started by a visit to
Malcom Hoffaf Teacher Training College. This is 2
primary teachers coliege which has been.designated
as an institution for the preparation of multigrade
teachers in its pre-éerviée training programme. |
Thervisit was condubted by Dr. G. Lungwangwa and
bre L.M. Chizinga and it took the whole day. Those

interviewed at the college ineluded the Acting

-27 -
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Principal, Lecturers associatéd‘wifh-ﬁhe multigrade
pfgéfﬁﬁmé3'theastudegﬁhtggchersawho_have had exposure
to multigrade teaching in tﬂéif fféining, and the
teachers at the multigrade pilof school attached 1o
-the college. 4 short tour of the multigrade pilot

school was conducted,

From Malcom Moffat Teacher Training Cyllege
the entire fieldwork ‘team visited Kalombe Primary
bchool. The School is on the plateau along the
HkushiFNdoIafgravel road. It is anproximately an
héur's drive from . Mkushi to the school. A4 full
day was spent at this school. The subjects that
assisted in the evaluation exercise at Kalombe were:
riembers of the parent-teachers' association, the
' political officials at the ward ievel, the teachers,
parents and pupils. The turnout of thelparents for

the exercise was extremely overwhelming.

From Kalombe, the team travelled to Luano
Valley to evaluate Katetaula, iMwape and Liteta in
that order. Luano Valley is not only one of the
remotest parts of Zarbia but it is the most difficult
to0 reach even with a four wheel d:ive landrover. '‘the
area is engulfed by the inaccessible Muchinga BEscarp-

ments., The escarpments are so high and stcep in most
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parts that drivingralong_the winding road that. passes
through it has to be at a snail's pace. In fact a
Journey of eighteen kilometers ends up being
covered .in three to four hours in certaip_portions

of the escarpment. What adds to the difficult of

the area is that the valley is infested with tsetse
fly. In summer-(September to December) the valley is
extremely hot and humid which makes travelling very
very difficult. The difficult has mainly to do with
the problem of protecting oneself from the tsetse fly
bites while ensuring that the vehicle one is travelling
in can allow maximum air to offset the heat. The road
to the valley is .rocky aad tyre punctures is a major
Worry to the road users. Fortunately, there was no
tyre puncture which thé team expericnced while in the

valley.

The first school to be visited in the valley was
Katetaule Primary 3chool. Like at Kalombe, a full day
wagd spent at Katetaula conducting observations.and
carrying out interviews with teachers, parents and
members of the Parent Teachers' Association. The

turnover was equally good.

The second institution to be wvisited in the
valley was Mwape Primary School. Unlike Katetaule

Mvape "is further down the valley from Mkushi Boma
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Ordinarily, the School can only be reached on foot
from Mbosha primary school. This is a distance of
approximately seventeen kilometers. Furtunately
for this team, the long distance on foot was cut
short by using a route via chief Shikabeta's

Palace to Lunsefwa river. The honourable Chief
Mbosha assisted the team in finding the route by
personally joining on the trip all the way up to the
school. It was not possible to reach the school
using the vehicle. Part of the journey to the
school was covered on foot.. Like in the other
cases, a full day was spent at the school conducting
general observation and interviews with members of

the parent teachers association teachers and parents.

The final and ﬁost inaccessible schcol is
Iiteta primary school. This school can only be
reached from Kabwe. From Kabwe cne drives to
Mulunsushi -where the vehicle is left on the table
mountain., To reach to Liteta one has to descent
along a steep slope down to the valley. From the
bottom of the table mountain to Liteta is a two day's
journcy on foot. The whole journey . from the table
mounvain to Liteta and back on foot could take
approxinately a week to cover all in the midist

of the summer heat,tsetse fly and wild animals. The
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The team aid vt weach Lituta primady gdhool mainly
’ becauée the route followed was extremely inaccessibles
In fdct the road at onelpbiﬁt came to an end and it

becane difficult to proceed in thé thick bush. With

regard to this particular school, arrangements had to
be made to meet the teachers and some of the members
of the-ParentheacherSMAssociation during the first
week of November, The arranged dates for meeting tho
teachers and the.members of the Parent Teachers

.Assobiation Qere from 4th to 6th November. However,

it turned out that these dates could not be adhered

to By the teachers because of the Grade seven éxami-
nations which they still had to supervise. A new dato
of 8th November was arranged; However, the team
could not meet.the teachers and pafents on the
arranged date because they had transport difficulties.

In the end the teachers and two members of the

Parent Teachers' Association had to travel all

the way to Lusaka and they resided at the consultant’s

home for a couple of days before returning. Iiteta

is therefore the only school that the team did not
physically visit. However, the: data collected from
the teachers. and the. parents are extremely represe-
ntative of the general situation prevailing at the

school and its locality.
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In most of these places accommodatlon was
usually on the floor in classrooms or other units.
Because of the impassable roads, travelling took

a lot of time.

(i) MALCOM MOFFAT TEACHZR TRAINING COLLEGE

Malcom Moffat Teacher Training College has
been designated as the institution for the formal
training of multigrade teachers. The training is
of course not to be exclusive but an integral part
of the 'existing teacher preparation programme.

The reason for visiting the college was to get

acquainted with the multigrade training system. .
The Principal participants in the study at the
college were the Vice-Principal, ILecturers and

stuidentse.

The multigrade teacher training as a
component of the pre-service teacher training
-prosgrame has been nurtured at lalcom [foffat
because of the presence of staff that have had
great interest in it. The Principal and the
Vice=Principal for example had exposure to the

rmultigrade teaching system in Australia in 1970.
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The co-ordinator of multigrade teaching in the
college (Mr. Iungu) has been extremely. interested
in the success of this innovation in the teacher
training programme. Despite the enthusiasm on the
part of some college staff for the success of the
programme, a number of problems surround effective
implenentation of the system. These problems are

enumerated below,

Multigrade teacher preparation, exists és an _
appendage and not an integral part of the téacher
preparation programme. The introduction of the
programme into the college caused a lot of enxiety
on the part_of staff and the administration., The
concerns wére that members of staff ne#ér had any -

exposure to multigrade teaching.

Sime 1ts introduction, multigrade teaching has
continued to occupy a status of an extra curricula
activity. It has not regeived any special time on

the normal college time~table. Most students get
exposed to multigrade teaching in the last few days
before teaching practice commences. The absence of mul-
tigrade teaching on the college time-table means that
the theory of multigrade teaching is not taught at :
all,
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Because multigrade teaching has not been
formalized as part and parcel of the teacher
training programme; students at the college

do not take it seriously. Students see it

as a filler not as an important component of
their training., What aggravates the students’
negative attitude towards the progfamme is that
there are no examinations in multigrade

teaching. Additionally, multigrade teaching

is resented by students because it is considered

to be a preparétion to teach in the remotest

parts of the country a situation they all

would like to avoid at any cost.

There are fdur lecturers that are currently
involved in the_multigrade teaching programme
at the college. These lecturers are said to
be overstretched because they have full time:
teaching loads. The absence of renumerations
for the multigrade teaching co-ordinators
contributes to low enthusiasm on the part of

the lecturers involved. One way in which the

~ enthusiasm of the lecturers can be raised, it

is felt by'ﬁhe college administrator is
through renumerations, and formal training

30 that staff can get recognition and status.
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Although the workshops that normally take place
a few days before teaching practiée commences are

directed at implementing the practice, the out-

-come has been found tc be problematic. The

problem-of-effectingjmultigrade teaching in
teaching practice has been a result of lack of
resources, It is contented by staff at the
college that because of the scarcity of resources,
it is difficult for teachers to enhance the
concept of independent learning which is the

basis of multigrade teaching.

Despite these constraints, staff at the college
are positive towards multigrade teaching. The
system is considered to be advantageous in a
number of respects namely: It enhances
independent learning on the part of the pupils;
it encourages teachers to adopt pupil centred
approaches to teaching; it facilitates revision
of materials covered in earlier grades; it
enhances more pupil to pupil interaction; it

ig an important mechanism for realizing the
objective of universal basic education to every
childs In “gddedal, ' the college staff are
of the view that ways should be sought to

institutionalize the system in teacher education.
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KATOMBE PRIDM \RY SCHOOL

HISTORICAL BACKGROUND

Thig school is situated along the Mkushi-Ndola
roads It was established in 1965, From 1965 to 1984,
Kalombe was a feeder school to Msofu primary school
(now a basic school). The concept of feeder school
implies that it only went as far as Grade IV after
which those pupils that successfully passed the
eiementany school leaVing examination proceeded to
the nearest school with upper primary level of education.
The nearest upper primary school for studénts completing
Grade IV at Kalombe was Msofu primary. The distance
between the two schools is ninenteed(19) kilometers
meaning that those pupils that found places in Msofu
primary school had to be weekily boarders. Prior to the
introduction of the multigrade system, Kalombe only
served four(4) villages., The school serﬁes an area of

eleven Kilometres in radius.

The fewer numbers of villages served by the school
was caused by the migration of the inhabitants of the
area to ﬁsofu and Chief Nkole areas. Part of the reasons
accountable for the movement of people away from the area
was because of lack of educational facilities for children.
especially beyond Grade IV. The outward migrafion of
people from the area resulted in very low enrollments
at the school as evident from the situation in 1984

shown in Dable I belowe
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TABRTE T

PUPIL ENROLLMENT IN 1984

GRADE BOYS GIRLS TOTAL -
1 16 10 26
2 6 21 27
3 6 8 14
4 . 6 8 14
24 47 81

This poor enrollment was attributed to the fact
that parents and their children alike were not interested
in the school because if never provided opportunities for
.schooling beyond Grade IV, Parents were of the view that
Grade IV level of education was inadequate for their
children and that it was a waste of time sending them
to schoole In addition not all of them could afford -3
to send their children to Msofu primary. school for
weakily boarding. because they could not afford the
expenses of feeding and clothing them. Before the
introduction of multigrade teaching, the status of
Kalombé as a feeder school was 'a disincentive to the
educafibhalldevelopmént of the children in the ares.
Rather than viewing the school as an institution that
prdvided opportunities for social mobility, most

parents and their children considered it as a dead ende

THE INTRODUCTION OF THE MULTIGRADE SYSTEM

Like all other pilot schools, multigrade teaching
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was introduced at Kalombe in 1985. The most drastic -
change that has happened to Kalombe primary school has

been a rapid increase in pupil enrollments as indicated

in the following table,

TABLE 2

PUPIL, ENROLLMENTS SINCE 1985

YEARS
1985 . 1986 1987 1988
GRADE BOYS GIRLS BOYS GIRLS BOYS GIRLS BOYS GIRLS

1 11 7 18 6 21 20 14 21

2 13 9 9 10 TR 23 19

3 7 17 6 1 11 10 16 14

4 11 18 7 15 7 13 13 14

5 14 16 8 7 5 12 10 13

6 - - 15 15 7 10 4 10

2 - - - - 14 12 18 14
O 67 63 6Lk 29 80 98 ;}@E;’n
GRAND TOTAL 123 127 159 204

prm——

Between 1985 and 1988, the total pupil enrollment in
the school increased from 123 to 203, The percentage
increase is 6%, When compared to the 1984 figures the
percentage qf the 1988 enrollment over those of 1984 is
150e&he The enrollment of both girls and boys has been
on the increase. The percentage increase 1in the
enrollment of boys between 1985 and 1988 was 75k

while that of girls was 56.,7%. Such enrollments
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are indicators of real growth in pupil enrollments

since the multigrade system was introduced.

The highest increése in enrollments has
been at grades I and VII levels, In fact, 1988
seeris to be the year that the school has experienced
significant increases in enrollments in all the
grades., This has posed a problem over multigrade
teaching because apart from grades, V and VII most
gredes cannot be taught under the multigrade system
due to large numbers. The school is in all respects
on the verge of reverting back to a monograde school.

The “teachers and parents expressed the same view.

FACTORS ACCOUNTABLE FOR INCREASED PUPIL EFROLLMENTS

- .- -

The major factor responsible for increased
enrollments at Kalombe Primary School is the-
migreti-n of people back into the area. While
the school served only foxr villages pridr to 1985,
threee hundred families have moved into the area
since then. Parents eipréssed the view that the
provigion of upper.primary.level of education at
the schoél has been a major attraction for settling
in the area. Most of those that are settling in
the arca are retirees from the Copperbelt in.

particular. The newly introduced Chisanga
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settlenient scheme about ten kilometers from the
school has contributed greatly to the population
growtin in the area. Because of the increasing
nwasers of children at the settlement scheme,
par:znts from that arca expressed the need to
egtablich a multigrade schobl in the area in
ordexr to shorten the distance pupils have to

cover travelling to Kalombe.

vMat has helped the resettlement of people

in the area was the introduction of maize growing
in 1985, lost people have resorted to maize growing
for Loth consumption a~d as a cash crop. In
atdition, cattle raising is becoming an important
economic activity. The opportunity for full

prim:ry level schooling that has come through the
rmultizrade system is contributing to the economic
stability of the families in the Kalombe primary

aclicol catchment areas.

i PRACTICE OF MUTTIGRADE AT THE SCHOOL

There are three teachers that are currently
at ¥zlombe primary schocl, Both the Headteacher
and lds deputy are trained teachers. The third

teacher 1s untrained. The two trained teachers



had specialized training in multigrade teaching.
Their rmltigrade teacher training experiences'
lasted for two weeks respectively. These training
s2ssions were at Chalata Primary School in Mkushi

in December, 1984 for the Hecadteacher and at

Thornggwe tecondary School in Aupgust 1986 for the
deputy.  The teachers felt that two weeks were not
adequate, They expressed a need for more training
in mwlivigrade teaching through workshops or seminars
for_serving‘teachers and that the concept and
practice of multigrade teaching should be introduced
in the téacher education curricula-in primary

teachers' colleges.

The teachers have implemented the system of
milGigrade teaching vigorous. Since 1985 every
punil has had experiences of multigrade teaching.
The currcent Grade VII pupils were in Grade IV in
1665 and they were taught together under the
m:ltigirade system with the Grade III class throughout
the year.. In 1686, the pupils were in Grade V and
they wcre taught in the same class with the Grade VI
clazse In 1987, the group was in Grade VI and they
ware ander the multimrade systeﬁ with the grade V
clasz. In 1988, the pupils . were - taught as a

monorrade ¢lass in Grade VII. As stated earlier



(page 39)the large pupil enrollments Kalombe is
experiencing is rapidly making the school to

revert back tc a monograde school.

A£1) the methods of multigrade teaching have been
prazticed by the teachers. However, their experience
has bzen that common timetabling option and the
sunject staggering option are currently more useful
in their case because of the large numbers of puplls

that hove to be handled.

bLocause of the increased pupil enrollments at the
schsol teachers expressed'a number of problems that
they have experienced with multigrade tcaching.
Mirst because of the large numbers of pupils, the
educutional resources in the school can no longer
go round among the pupils. The shortage of resources
especially reading materials makes the concept of
indenendent self learning very difficult to implement.
Second, increased pupil enrollments has exerted
pressure on the sitting space in the classrooms.
Currently the available space on student desks in
cach ¢lass is not enough for two or more grades at
a timec. Third, teachers feel that the increase in
pupil enrollments require upgrading the school in
ordar that more . staffing can he recruitzads. A
continued classification of the school as a multigrasie
institution PpeITPeturtes emence workload for the

peachers where ordinerily there should be five of theil,



PUPTL, ACHILVEMENTS

There were no special instruments to measure
the pupils’academic achievements in this study.
However, teachers were generally of the view that
pupils taught under a multigrade system are better
prepared for self learning after they have left
schinol. The view waS“fhat’multigrade teaching
contributes greatly to mastery of basic skills by
individual pupils which have lasting impact on

literacy, Such views need to be validated empirically

however.

One measure of the pupil achievement which
the study adopted is the pupils' performance on the
Grade VIL examinations. The first Grade VII at. the
schocl was in 1987. There were Twenty four pupils
that qute the examination. Q(ut of that number,
three found places in Grade VIIT at Mkushi Secondary
Schiool, Chipembi Secondary Bchool and Kalongs
Becondary School respectively. The first Grade VII
class at the school had only one year of exposure
to multigrade .teaching. The class was a monograde
in 1985 and 1987. The only exposure to multigrade
teaching was in 1986 when the group was in Grade VI

and they were taught 4p the same class with the



Grade V class. The percentage of pupils that
found nlaces in Grade VIII was 12.5% of the
class, This is about the progression rate from
Grade VII to Grade VIII at the national levela
The points obtained by the students were 711, °

694 and 681,

3CHOOL ~ COMITUNITY RELATIONSHIPS

S
-

The community has responded posgitivelytso
the nultigrade system at Kalombe primary school.
The situation which prevailed prio to 1985 whereby
pupils from the area had no opportunities for
upper primary education was considered to have
been extremely unsatisfactory. The school and
the coammunity '~ have formed & very strong Parent
Teachers' Association (F.T.A.). Because of the
increcased pressure on the 1 x 2 classroom block,
the P.T.A. mobilized the parents to construct a
shelter for Grades I and II. In addition, the
P.7.A. managed to raise 600 Kwacha towards the
construction of the A. Ed 14 brick building house
for a third teacher at the school. The house is

now complete and occupied.

ilhe P.T.A. considerss the maintainance of the

school as its major objeictive. The assoclation is
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currently on a fund raising campaign to raise 10,000
Kwacha for classroom block construction. Parents have
been asked to contribufe K50 per family.towards the
projects The spirit of school maintainance the community
has embarked on is very evident from the surrounding of
the school, Kalombe primary school is probably one of
the neatest school - in the country. The school surroundings
and buildings are extremely clean and impressive to the
visitors., The P,T.A. however, énvisages a number of
problems in collecting money for the construction of the
classroom block because parents are in addition involved

in raising money towards the Msofu basic school projecta

While the parents have welcomed the multigrade
system at the -school, they expressed a number of problems
the school is facing. The P.T.A. is concerned that the
increased enrollments at the school contributes to more
work for the teachers, The increase in the workload of
teachers is of great concern to the parents because it
affects the quality of teaching and ultimately the quality
of learning will be affected. Parents noted that there
are already indications of poor reading aﬁilities on the
part of the children. Parents are notiging that their
children are not as proficient in reading either the local
language or English as they would expect-them to bes They
felt that one way in which the quality of education can be
maintained at the school is by increasing the number of

teachers, The community is aware of the implications of



raising the number of teachers from three to five
in terns of provision of teachers' houses and
additional classrooms. While they are determined *
to construct the necessary buildings through self

help the feeling is that the government should meet

them part of the way.

Generally, the impression given by the community
is that the multigrade teaching system has been

extromely successful at Kalombe primary school.

SUMMARY

Thg major findings ¢ this study at Kalombe
primary school is that the multigrade system has
been very successful. Success, in this case, is
measured in terms of the extent to which multi-
grace teaching has contributed to the stability
of the community resulting in increased enrolments
at the school. The school 1s now at the point
where it nceds upgrading to a normal upper primary
monograde schodl. The multigrade system has in
Cthis ropard contributed to the development of a
poéitive school-community relationship. The
community is able to view the school in positive

terms as an institution that holds opportunities
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for the education of its children. This view is
expressed in the positivée way in which the community

nurtures the school,.

KATETAULA PRIMARI.SCHOOL

POSITION

Katetaula primary school is in Luano Valley. It
is accessible by road. The school is about 45 kilo-
meters from Chingombe Mission a distance that takes
about five hoursg on foot. People in the Ketetaula -
area get their medical facilities from the Zambia
Flying Doctor Service Clinic at Chingombe Mission.
The school serves 27 villages containing about Y7
families, The £urthe§§”villgge from the school is
8 kilometers. Mqost ofmthe villagers in.thé area are
peasant farmers growing maize in very small gardens.
Therérdp which is grpwn three times a year is largely

for subsistence.
HISTORICAYT, BACKGROUND

Katetaula priﬁary school was established in 1955.
Until 1985 the school waé a feeder school to Chingombe
Mission. Pupils who used to pass the locally organired
Grade IV 1eaviné examinations qould erroll as weakily
boarders at Chingoﬁbe Misgion. However, most.pgpils
cpuld not proceed to Grade V because their parents did

not have enough food to feed them in the boarding school.



The greatest advantage of the multigrade system
according to.the parents is the opportunity it has
given to their children to proceed to Grade V, VI and
VII' '« [Host parents admitted that there was a

general apathy towards schooiiﬁg in the whole area prio
to 1985, Parents did not see the value of sending
their children to school when Grade IV was the terminal
point. The practice generally was to engage children
in early marriages or to keep them at home in order to
assist parents in the daily chores. The attitude of the
commmity towards the school and education in general

has improved since 1985,

épHOOL = COMMUNITY RELATIONSHIP

The community is satisfied with the multigrade
system at the school. The school has two classroom
blocks, a one by one permanent structure and a one
by two brick and grass thatched block. The latter
is constantly under repair by the parents. The
community would like to turn the one by two brigk
and grass thatched block into a permanent structure
but people are #ery poor and they cannot afford the
exXpensese. Howevér, the‘community is currently
building a teacher's house through self help. The
P.T.A. feels that the numbers of children attending

sechool has increased since the introduction of the



- 49 -

multigrade system, The numbers of children attending
school shown in Table 3 indicate a significant improve-
ment, ?he total pupil enrollment at the school has
increaséﬂ”from;49 in"ﬂ980.to 113 in 1988 representing
a 56.6% fisé: The increase in the pupil enrollments

is a result of the wllllngness of the parents to keep
their children in school, A major problem which the
P.T.A. ia aware of is the high attrition rate among

the girls as shown in the enrollment tables. The

cauge of high attrition rate among girls is early marriage
and the P.T. A is slowly encéﬁraglng parents to keep their
females chlldren at school. The task is not an easy one
because the major cause of early marriages among girls

is povertye.

It should however, be stated that the school
uriiforms donated to the .pupils by the Childrens'
- Ghristisn Fund (C.C.F.).has contributed to the stability

in pupil enrollment and attendance at the school.

IMULTIGRADE TEACHING AND THE PUPTLS ACADEMIC ACHIEVEMENT

There were eight pUPlls that wrote the Grade VII
examlngélons in 1987. Four puplls managed to find
places in Grade VIII.; Howefer,.twc out of four pupils
admitted to Grade VIIT have since come back because their
parents could not afford to pay the termly boarding fees
of K100. The condition was considered extremely unfortunatc

because the District Education Office should have assisted

the pupils to secure Covernment Bursaries.



TABLE
ENROLMENTS KATETAULA PRIMARY SCHOOL
1980 GRADE BOYS GIRLS  TOTAL
K 3 8 21
2 6 o0 6
) 3 8 4 12
LA 4 6 10
TOTALS 3 18 49
1981 GRADE  BOYS GIRLS TOTAL
1 N 1 30
2 8 3 11
3 6 8
. 7 4 11
TOTALS 35 25 60
1982 | GRADE  BOYS = GIRLS TOTAL
| 1 10 20 30
2 1 5 16
] 3 9 - 1
n 4 1 5
TOTALS 3y 28 62
1983 GRADE  BOYS GIRLS TOTAL-
1 10 15 25
2 5 7 12
3 Y 6 a7
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1984 GRADE BOYS GIRLS TOTAL
1 11 _ 20 31
2 9 7 16
3 6 7 13
4 9 5 14
TOTALS 35 39 74
1985 GRADE 'BOYS - GIRLS TOTAL
1 9 8 17
2 7 14 21
3 11 8 19
4 5 5 10
5 8 5 13
TOTALS 40 40 80
1986  GRADE BOYS GIRLS TOTAL
. REEEPTEN Sl 6 L 15 Y
2 6 3 9
3 10 ;w24
4 9 7 16
5 y 2 ' 6
_5 Vi 2 .9
TOTALS 42 43 85
1987 GRADE BOYS GIRLS TOTAL
1 M M S22
2 5 12 17
3 8 4 12
4 6 11 17
5 6 2 8
6 6 2 8
7 8 1 9
TOTALS 50 43 93
1988 GRADE BOYS GIRLS TOTAL
1 14 16 30
2 11 1 -
> n 1R
4 7 5 e
5 6 8 14
6 10 0 10
| D 6 1 7
TOTALS 60 53 115
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All grades at the schicol have since 1985 been
taught under the multigrade system. The current
multigrade teaching combintations are Grades I and IT,
Grades III and IV and Grade V, VI and VII. The combina-
tions are possible because the school has three teachers
two Bf whom are trained and the third is an untrained
teacher, from the enrollment figuresy it is likely that
the multigrade system will continue at this school for

" 'a considetable period.

TEACHERS' ATTITUDES TOWARDS MULTIGRADE TEACHING

Qut of the three teachers, only one the teacher in
charge had formal training in multigrade teaching (see
appendix -). The other teachers have been taught the
basic skills of multigrade teaching by the teacher in
charge. The problems faced by teachers are listed below.

1. Under the nultigrade system, oral language

lessons in English turn to be very difficult

to teach in the upper primary sections. The
problem applies to the lower grades too. In
Grade one for example, most of the work covered
-the few weeks of the. first term is oral work
and children in the other grade group have

- little time with the teacher.

2« The 30 minutes period in the lower primary
ciasses is not enough. Teachers need more
time to explain and give the necessary
_instructions in each grade group. This point

. was raised in all schools,.
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3s Lack of School facilities hinder effective
teaching., For example, apart from English
readers which are available to all grades,
there are noyoyher textbooks in the school.
The teachers have no handbooks. The chalk-
boards ave too small and cannot contain work

for three classes. Some classrooms have no

desks and pupils have to sit on the floor.

4, Teaching schedules are at tiﬁoo'disrupted
because of famine in the area. Ad&ifionally
teachers find little time to prepore adequately
because they spend most of thelr tlme on the
fields chasing baboons from thelr small
portions of maize.

The teachers at this school and not express any
special problems with multigrade teaching. They were
very conversant w1th the various methodologies appllcable
to multlgrade ‘teaching, Their main concern is the own

availability of resources necessary for effective

teaching and learning,

SUITIARY

Unlike Kalombe primary school, mulfigradé teaching
will continue for a much longer time at Katetaula. The
multigrade system has developed positive attitudes

towards the schools within the community. The population

within the area is slowly being otabilized. However,
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there are three major problems that will continue to
affect the operation of the school. These problems

are (1) non availability of educational resources,

(ii) +traditional customs and practices especially

“as they relate to early marriages on the part of girls
and (iii) general poverty within the local community
which hinders the comrunity's ability to generate
resources for the maintenance of the school and children

while they are in school,.

MWAPE PRTMARY SCHOOL

POSITION

Mwape primary school is near the boarder with
Lusaka rural distiicte It is about 27 kilometers
from Mbosha, the nearest primary school within Mkushi
District. The school is along the Iunsenfwa river and
it is less than a kilometer from the banks of the river.
The school is not easily accessible from Mkushi District.
To reach the school within Mkushi, one has to walk a
distance of 27 kilometers from Mbosha. However, it
is much easier to reach the 8chool from Lusaka rural
District. Prom Iunsefya on the Great East Road it
1s possible to drive all the way up to the Ferry on
the lunsefwa river, . = Mwape primary school is
about two kilometers frgm the ferry. The proximity
of the school to the riger causes it to get flooded

durlng the rain seasong
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HISTORICAL BACKGROUND

Mwape primary school was.established by the Jesuit
missionaries as a village schooi in 1945, A permanent
structure was built in 1968, From 1945 to 1963 Mwape
‘was a feeder school to Chingombe mission, a distance
of about 75 kilometers away. During that period, children
compléting'Grade-IV at the school were expected to go for
upper primary at the mission station. According to the
parents, most children never hoped to go for upper primary
because the distance was too long and most parents
could not afford to pay the 75 Ngwee annual boarding
fees, When Mbosha primary school was upgraded in 1964,

" Mwape became a feeder school to Mbosha, The distance
between the two schools was much shorter in comparative
terms. It was estimated that there were about 5 pupils
who used to find places in Grade V at Mbosha every year
between 1964 and 1984, Most of these that proceeded to
Grade V did not finish the first year because parents
could mot afford to feed them in the weakily boarding
school. Only children that used to stay with relatives
in Mbosha who could complete upper primary education.
Between 1970 and 1984, only 3 individuals who initially
started formal education at Mwape completed Grade XIIl.
From 5965 to 1984, Mwape primary school was served

by 20 villagés.A The number of villages serving'the
school has dropped to 10 and thlB has affected pupil

'enrollments gince 1985o



PUPIL_ENROLLMENTS

The introduction of the multigrade system in 41985
resulted in increased enrollments in general. However,
the Parent Teachers' Association (P.T;A.) have great
concerns over the pupil enrollments at the school, The
greatest problem facing Mwape is to get children to
carol for Grade I. Most of the children enrolled in
Grade I in 1988 are below 6 years of age. There are a
number of factors affecting pupil enrollment at Mwape.
The situation that prevailed at Mwape in 1985 and 1986
was that pupils came from Mkushi and Lusaka rural areas.
Parents in Lusaka rural have since 1987 prefered sending
theif children to Shakabeta primary school about 10
kilometers from !Mwape primary school. The major pull to
Shikabeta on the part of Lusaka rural villagers that are
within the vicinity of Mwépe is the Christianichiidrens'
fund assistance that was stérted af1fhis schooi in 1987.
Parents prefer to send their children to Shikabeta
irrespective of the long distance becauéé they are‘able
to gétlschool uniformg through C.C.F. Another major
problem affectihg the population within the Mwape catchment
area is the migratioﬁ of people to other areas within the
district. Parents acknowledged that farming has become
a major economic undertéking in the area and people are

congtantly in search of better farming lands., It is in
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TABLE 4

PUPIL IENROLLMENTS AT MWAPE PRIMARY SCHOOL

1983 ._ 1985 1986

LE I

1987 - 1988
GRADE  BOYS GIRLS BOYS BORLS BOYS GIRLS BOYS GIRLS BOYS GIFLS
1 5 3 18 12 25 20 8 8 8 9
2 4 4 4 9 6 7 12 13 12 A
3 4 6 3 5 1 5 9 15 9A 5
4 4 3 4 4 3 6 2 A 2 5
5 - - 3 Vi 4 4 3 6 3 3
6 - - - - 5 7 6 4 2 ?
7 - - - - - - 6 4 9 3
TOTAL: 17 16 . 32 35 44 49 46 51 45 43
GRAND TOTALS:33 6 93 97 88




this regard that there are ten villages in the area
at vhe moment with only 50 families serving the school
with children. The drifﬁ from tﬁg area is predicted
to continue and teachers are of the view that there

might not be any children to enrol in Grade I in 1990,

THE MULTIGRADE SYSTEM AND ITS ACHIEVEMENTS

There are two teachers at Mwape and ail grades

- have been taught under the multigiade systém since

1985, One teacher teaches Grades I and II.and Grades
ITI and IV as multigrade classes in the morning and
afternoons respectively. Another teacher handles Grades

Vy, VI and VIII as one multigrade.

Like in all other schools, the major pfoblem
hindering effective multigrade teaching at Mwape is
lack of resources. The school has éerious shortages of
educational resources of all types. The teacher, did
not even have a log book for visitors. This is a
major handcap to multigrade teaching. Another major
problem is workload. Like iiteta’where there are only
two teachers, Mwape teachers expressed concern over their
workload during. times when only one teacher has to
renain at the school, At times, when one teacher had
to take charge of all the grades, there isitoo much
work on the part of the teacher. gRequestsfwere made

i

for an additional teacher, even an untrained one.
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Teachers did not firi major problems with the
multigrade teaching if only resources were available.
The only problem they have is that they are unable to
organise periods for creative work or prictical skills
because they teach both in the mornings and afternoons.
The production unit is almost non existent in practice.

Dispite these problems, four out of 8 pupils that
wrote the Grade VII examinations in 1987 qualified for
Grade VIII. Two pupils qualified for boarding schools
one at Mumbwa secondary and another pupil at Mkushi
secondary school. The two pupils that qualified for
day secondary school did not proceed to Grade VIII

because they did not have relatives to keep witha

THE SCHOOL = COMMUNITY RELATIONSHIP

Among all the multigrade pilot schools in Luano
Valley Mwape has the least assistance from the commmity.
There is very little enthusiesm on the part of the
community to assist the school principally because
most parents do not have the means to do so. For example,
nothing has been dong‘byﬁthe community to rehabilitate,
the school buildings(classroom block and teachers'
houses) and pupils'latrines which are on the verge
of collapsing. The PyT.Abwhgg;QQ;PlanS set up to assist

the school in any other waye
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Nﬁape primary school, unlike Liteta and Katétaula,
has severe problems which are threatening its continued
existence as a viable educational institution. Its
" location is a health hazard to human lives in the rain
season because of floods. The continued migration of
people from the area will keep the school poorly enrolled
for a'long time to come. As far as Msape is concerned,
multigrade teaching is a phenomena that will not easily
be changed, There is a lot of effort that should be
made to build the image of the school. This could be
done through varied forms of assistance whose objective
should be to improve the quality of education at the
school, Efforts should be made to .assist the school

and the community at th¢ same Time.

LITETA PRIMARY SCHOOL

POSTTION -

* This school is situated in the heart of Luano
Valley about fifteen kilometers west of the confluence
of Milungushi and Iunsemfwa rivers. The school can
only be reached from Xabwe. Its position is guch
" that no vehicle can reach the schools 1o reach the
school, one has to drive from Kabwe to Mulungushi

where the vehicle is left at the table mountain of
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the Michinga escarpment. From the table mountain

ione has td descend dowﬁ the hills to the Valley itself.
The process of desceﬁding from the table mountain to
‘fﬁ;f§£11é§ éaﬁ take:up to six hours. From the foot

of the hill to Liteta primary school through Chimika
primary echool is a jburﬁey of about two days on food
Thig is the most difficult school to reach. The
journey on foot from the table mountain to the school

and back :an take up to six days.

HISTORICAY, BACKGROUND

Liteta primary school was established in 1944 as
a village school by the.Jesuit Fathers. Between 1944
and 1964, the school was managed by the Jesuit Fathers
who - were stationed at Chin'gombe Mission about 64 kilo-
meters away. From its establishment  until 1985 °
Liteta was an elementary school providing education
up to Grade IV, Up until 1964, all those that went
to Grade V had to travel to Chin'gombe Mission where
they stayed in the boarding for the whole term. The
missionaries played a major role in assisting the
children that wenf to Chingombe Mission for upper
prLmacy education. Since 1965 when the government
took over the running of the school, children from
f fhis school héd difficulties getting upper primary
level edﬁcétién; The condition was worgened by the

withdrawal of the missionaries' assistance to the



children from the school., The nearest school,

Chimika, whe upgraded in 1983

Liteta primary school = faced immemse problems
since 1965. Between 1973 and 1984, the school was
nanaged by untrained teachers because no trained
teachers were prepared to go to the school. From 1977
to 1984 only one untrained teacher was running the
school. The school was closed for‘two years from
1977 to 1978 because of very poor enrollments. In
these years, there were 7 children enrolled in all
grades. It was considered not cost effective to keep

running the school with such low enrollments.

There are a number of factors that account for
low student population in the catchment area of
Liteta primary school. First, a lot of people moved
out of this area in 1950, when Chief liteta was
dethroned by the colonial government. It has been
difficult to retain people in the area since 1950
because the subjects of Chief TLiteta never accepted
Chief Chembe under whose authority the area fell .
henceforth. ZIver since Chief Iiteta was dethroned,
the people of the area considered themselves
"stateless" and they moved out of the area in
large numbers, The second factor is environmental.
Mulungushi river where the school is situated is

-~

i
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heavily infested -with crccodiles and it is usually
flooded in the months of January and February. The
combination of floods and .crocodiles has worked to
discourage parents .from sending their children to

school, According to the teachers, the school is

usually closed in the months of January and

February because of absenteeism in all grades. Teachers
have suggested that the school should follow its own
calendar that should reflect the environmental
constraints. The first and third terms need to be
adjusted such-that term one -should start in the second
week of - February while the third term ends in the

last week of December. Parents consider the time wasted
in the first two months of term one as a major disadvantage
on.the education of their children, Mbstlof them prefered

sending their children t. the schools on the plateau.

Famine is another ‘factor that has contributed to
poor attendance at Liteéta. The major csuse of famine
are floods and monkiess which destroy whatever crops
are grown. There is usually not enough food to go
round the members of a family. Children are generally
discouraged from attending school because they have
nothing to eat while at schools Parents tend to withdraw
their children from school when they are unable to feed
them adequately. One way in which families cope with
the problem of famine is to deploy children around the

fields to chase away monkies. It should be emphasized
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that the task of chasing monkies starts from the

time of planting and lasts until harvesting time.

For most parents therefore, sending children to
school had great opportunity costs. It is in this
regard that children were either discouraged from
going to school or withdrawn from it altogether.

The situation was worse when parernts could not see any
opportunities for upper primary education for their
children.

THE PRACTLCE OF MULTIGRADE SYSTEM

Liteta primary school will be under the multigrade
teaching system for a long time to come. From the data
in table 5, the enrollments at the school has improved
slightly but not as rapidly as at Kalombe primary
school. Por example, tne total enrollments in each
grade in 1988 were: Grade 1 (12) Grade II (9) Grade III
(12), Grade IV (9), Grade V (16), Grade VI (?7) and Grade
VII (9). These are very low enrollments by any standard.
The only way the school can be run at the level of upper
primary education is through a cost effective system like
multigrade teaching, Indeed, multigrade teaching has
been practiced at the school since its introduction in
1985, With the cexception of Grade VII all grades are
taught under the multigrade system (see the 1988 school
timetable for details). The Grade VII class is taught
as a monograde because the end of year examinations at
this level compel teachers to give special attention to

this grade,
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GRADES 1 AND II MULTIGR.DE TIME TARLE 1948

— A8

| 2 > k 5 3
7330-14:00 | 1hs00-Th. 5 : REE ErTIET e
DEY GRADE 2.30-14,00 14 .00-14 .30 14,30 -15.00 | 15.00-15,15 | 15,15=1545 15.45-16,15 16,15-16,45
1 T English Mathematics |Icibemba Creative Activities P/E
Language B
SNSRI SR AP Rt N AAPUpUp Py —— I S N [ _——
TI Maths English Jcibemba P Crentive rctivities P/E
Language
I Maths English P/E 7 Reading Reading
______________ J__Language | __ ___________ = e cmc ;e e e e _§___ICibemba___
2 English T Creative -
11 Language Maths P/LE. _ B/W ictivities Icibenba
T English Maths R.E. English Reading Jcibemba
3 Language____{ __._________.\____.________. . _Lenguege | .
- ' EngIish i frnels.ch -
gl e .
II Maths Language R.E. Languaze H/W Jcibemba
pme : . <ot -
I Reading Peading English Mzths Reading R/E
L | 0 feccmmmmmmme e m e - -=Language --~- iyt ~=
. . English
1%
1T Maths Reading RLeading Languess H/Y R/E
P~ L aeeE N )
I Maths English Reading Icibznbe H/w Creative
Language | pctivities
5 |  qroTomoeTEmssssmqmemoommsTmsses | ittt et it It
I English Reading Maths Icibenba H/W Creative
Language sotivities
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CR'DE3 III & IV /ND ARADES V & VI MUOLTI-TRADE TIME TABLES |

-~

PR

A 2 | 3 b 5 6 jIE 21 3 4 S 7
- - I I P,
DAY | GRADEl 07.00| 07.30 |08.00 | §08.15 | 08.45 | 09.15] 17§ {07.00| 07.40 08.20 09.30 | 10,701 10.50 11,30
, 07.30| 08.00 [08.20 1 ]08.45 | 09.15 | 09.45 &1{07.40] 08.20 09.00 & 10410 | 10,50 11,30 12.90
N , ENG | SOCIAL| R.E. | |V [ENG | R.E. | 1CIBE- ENG WMATHS S/ SOCIAL
IIT } WATHS| READ § ING 4|7y, | sTUDTA| MBA | STUDIES | STUDIES
H/\Y ES
1 , S N
IV | ENG SOCIAL| MATHS| {H/V ICIBE~-|{R.E. VI [MATHS | R.E. | S/S SCIE ENG ICIBE~ MATHS
| LANG | STUDI- In MBA ' MBA
. ES
' RELI- -
I1I ENG H/W GIous | EDUC-| ICIBE- 5/5 ENG MATHS SCIE
LANG | ICI BEMBA|E RE.D | MATHS |P.E. v ATICN} MBA
> ING -
Iv MAHS | READ- H/Y |.1S/5 ENG P.E. VI (R.E. |R.I. | ICIBE- ENG MATHS { SCIE ENG
) ING LANG | _MBA
IIT | MiTHs| IcI- ENG | |ICREL | TIVE ENG MATHS| BEMBA 5CIE SCIE | CRAFTS CRAFTS
: - BEVMBA | LANG | [ACTI | VITIES]|READ i 1
T A 3 n —r hnl [
31 1v RHG READ- | MATHS|K|CREs |TIVE [s/s VI |MATHS MATHS SCIZ 5CIE CRAPTS CRAFTS
uailG | 1ye "I"|ACTI | VITIES , )
II1I MATHS | ENG - | BEMBA| {S/S C/A v |ENG MATHS| P.E. MATHS | S/8 R.E. MUSIC
b } ;
IV ;| ENG MfTHS- | READ-| IREAD=- | H/W S/s VI |BEMBA | BEMBA| P.E, ENG R.E. 5/8 MOSIC
' | .| ING ING \ -
IIT ENG * | MATHS. | R/E R/E READ~| MUS-| v |ENG MATHS| S/S P.3. CRAFTS| CRAFTS
L.IG: ING I1C
5 I iy - e e — - p—- - -
IV MATHS | ENG = | P.E. } [R.E. BEMBA| MUS-| |[VI[BEMB: |ENG S/S P.3. CRAFTS| CRAFTS
LANG IC -
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PUPILS ACADEMI¢ ACHIEVEMENTS

According to the teachérs, the pupils' academic
standard at the school was extremely low. The teachers
-that were sent to the school in 1985 could not find any
single pupil who could read and write the local language
_or English. Teachers had to develop these basic skills
even to pupils that were in Grade IV. The low academic
achievements of the pupilg is attributed to the fact that
twe school was generally ncglected for a period of twelve
years until 1985. It can be speculated that Liteta
ﬁfimary school has probably never been inspected since

it‘became a government school in 1965.

The results of_the‘fifst Grade VII class was
however, impressive. There were 6 children in Grade
VII in 1987. Four pupils wrote the examinations at
 the end of the year while two pupils refused to sit
for the examinations because no one could suppért them
financially even if they qualified for Grade VIII.

Out of the four that sat for the examination, two

qualifie “or Grade VIII, These were a boy and a girl.

Both teachers and parents feel that the educational
standard at the school has improved significantly since
1985. Pupils no longer have to repeét any grade as the
'case was prior to 1985, The improvements on the pupils’
-basic gkills has created a positive attitude towards

the school on the part of the community.
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SCHOOL - COMMUNITY RELATIONSHIP

There has been an improvement in awtitude
towards the school on the part of the community.
The population is e‘owly getting stable., For
examﬁle;Awhereas there were about 400 people in
the area in 1985 the population has increased to
€600 now. The parents do appreciate the opportuni-
ties which the multigrade system has brought into
thevarea especially with regard to upper primary
educétion; Instead of migrating? to the plateau
to look for upper primary education; a number of

them are séttling in the area.

The preblem that will be with the school for
& long time however is pupil absenteism. Pupils'
. attendance is extremely erratic because of the
problems of flooding and famine. The rain season
is a difficult period in the school. In addition
to the problem of crocodiles, pupils fear to walk
in tall grass in the rain season because of lions
and other wild animals., This is a genuine concern
because some children have to travel distances of

about 18 kilometers to the school everyday.

One way the problem of absenteism can be
solved is to establish weelkdily boarding at the
school. However, both the teachers and parents

feel that weekily boarding is a non starter because
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rarents do not have suffi#iént food to feed children in
weekily boardjng. ILiteta primary school is unique among
the multigrade schocls in Mkushi district. Educationally
the success of the school will largely depend on the
solutions which could be found to the school *s-problems.

THE PROBLEMS FACED BY THE SCHOOL

SCHOOL BUILDINGS: According to the Buildings Supretendant

at the District education office in Mkushi, the school
buildings at Liteta and Mwape have been condemned.

Between 1973 and 1685, the untrained teachers at the
school used to stay in =the willages, Consequently,

school buildings were destroyed by fire, wind and termites.
The classroom block and the teachers' houses still have no
doors since they were de-troyed by fire. The floors of
these buildings are riddled with pot holes. The window
panes are all broken., The walls are severely cracked
while the logs supporting the roofs are very weak after
having been eaten up by termites. The buildings need

urgent repair because they are a threat to human lives.

SCHOOL SUPPLIES: TLiteta lacks all the basic requisities

which contributes to effective teaching and learning.
Teachers have no teachers' handbocks, there are no
textbooks in subjects liké.Soéial.Studies, English
Language, Mathematics, and Bemba. Apart from the supply

of 75 exercise books received in the first term of 1987,
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the school has never received any school supplies
since 1985. The school does not have any storage
facilities for the storage of teaching materials and
. other available properties of the school. A school
that is very much in isolation needs certain basic
tools to help in minor repairsr ‘of school property.
However, there is no single tool at the school. -
Because of the total neglect given to the school in
the years preceeding multigrade, school eguipments

- like hoes, sickles, backets, axes, and rakes were lost.
The disappearance of these tools has created problems
of clearing the bush that grew around during the

period it was desertgd.

TEACHERS' WELFARE: Teachers face immense problems:at

this school. Liteta is an area where teachers have to
constantly pray for the continued good health of their
families., Falling ill at this place means walking a
distance of 17 kilometers to the Zambia Flying Doctors
Service's centre for medical attention. This is
definitely not a situation which any patient would

like to faces For the teachers, falling sick means

a lét of disrupfion to thé teéching schedules. On the
other hand, teachers undergo through major difficulties
to get their food supplies. Since the area is always
ﬁpder.éoﬁstant famine, tegchers cannot buy their food

from the local communities. Most of their food has to
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come¢ from Kabwee. The expenses that teachers have to
incur in transporting their food-stuff, make the final
costs prohibitive, Fcr example, it is estimated that
by the time a 25 kilograms of mealiemeal reaches liteta
primary school a’ teacher would have incured about K45
in transportation costs thereby raising the cost to KeC
frem K15. The situation is worse in the rain season
because travelling is extremely difficult and foodstuffs
like mealie meal are easily destroyed by water. Because
of these hardships, teachers have in fact suggested that
the periods that they should stay in such areas be

shortened.

TEACHING: Because of floods and other related problems,
teachers find themselves having to teach several groups
within the multigrade class. This is because special
attention has to be given to children that are forced

to misg several classes due to environmental problems
within the area. In this way, teachers tend to be over—

worked.

TEACHERS' ATTLTUDES TCWARDS THE MULTIGRADE SYSTEN

Inspite of the insurmountable problems that teachers
at Liteta face, they are very dedicated to their work.
What seems tp be a major problem on their part is a
féeling of neglect. According to them, senior officers

at the district and provincial levels are not sympathetic
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to the special needs and problems of such multigrade
sch001§ like Liteta. chh total neglect is reflected
in a number of areas according to the teachers. First,
schpolé like Liteta are never visited by inspectors

aﬁd othef éducatioﬁ officews Second, whereas buildings
at Liteta are on thé verge of collapsing, school maintamande .
work inthe Central Province tend to be concentrated in
schools that are acceséible to the education officers.
Third, education resources are not equitably distributed
because multigrade schools like Liteta do not receive

their share even of those materialé and equipments meant
for such schoolse. One example which teachers cited to
support their case iB the experience they have had with

the District Education Office. In 1985, 20 ciassroom desks
were sent to the school. However, only © desks have been
assembled because the bolts supplied by the District
Education Office were not the right size. Reguests

for the District office to supply the school with the

right bolts have ﬁot received any positive respouse.

The teachers have been constantly told by the district
office to buy the bolts using money from the production
units. The school has, since 1985 not been able to

realize any money from its production units.

Another example of neglect of multigrade schools
refered to by the teachers is the practice of sending
multiérade trainéd teachers to monograde schools and
vice versa. By multigrade trained teachers féférence

was made to those student teacher trainees who have
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had a few days exposure . to multigrade teaching
while at college. The teachers were of the view
that multigrade schools should be supplied with
teachers that are familiar with the method. TFailure
to this creates a lot of work om the part of the
multigrade trained teachers who are forced to provide

in-service training sessions to their colleagues.

Apart from the problems enumerated above,
Liteta teachers have no problems with the multigrade
téaching approach. They are very familiar with the
varipus teaching methods. Their only complaint is
that the school should be supplied with one more
teacher. In particular, they need a female teacher
who can teach ncedlework or homecraft. An additional
teacher will help ease the teaching load in cases
‘where one of the teachers falls ill or has to travel
elsewhere. The teachers' plea is for special conside~
ration in the allocation of resources like Manila paper,
chalkboards, textbooks, rulers, rubber, pencils,
~exercise books, tools and storage facilities 1like
cupboards. This is & genuine concern because multigrade

teaching require sufficient resources.

SUMMARY

The multigrade system at Liteta is greatly
appreciated by the community. The gesture of this

appreciation is in the following ways: (1) in 1987
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the community donated money to purchase the Grade VII
examination box; (ii) Parents have. come forward to
contribute their labour in building pit-latrines;

(iii) the community have taken it as their responsi-
bility to repair the blown-off roofing sheets to the
teachers' houses.. Thé'ﬁhief;ﬁonourablé'5Béﬁbé"‘has
embarked on a vigorous educational campaign among his
people. He constantly urges his people to work towards

- the development of the school in the following areas:

(i) that village headmen and P.T.A. members should

" work cooperatively to solve the problems of the school;
(ii) He constantly urges parents whose children have
left school to send them back; (iii) He discourages
parents from engaging their children in early marriages
and instead concentrate on school work; (iv) He urges his
subjects to work voluntarily towards, the school projects;
(v) He threatens parents of children that abscond from

school with punitive measures. (vi) The chief's

- ——— .

messengers are usually sent to distant villages to
enrol' children for the new year. This is one way of

helping teachers,

There is a positive image towards education within
the community served by Liteta primary. Farents are
confident that solutions will be ?ound to some of the
problems currently being faced by‘the school. Titeta

is indeed a very difficult area frem an environmental



standpoint the success of the multigrade system at the

school in stabilizing the community should be followed

by positive official responses from education authorities.

THE ADMINISTRATION OF THE MULTIGRADE SYSTEM

The management of the multigrade schools is at
different levels. The Swedish International Development
Agency (SIDA) is the sponsor of the multigrade project.
SIDA has since 1985 provided financial and material
resources to the project (see Table 6). The Provincial
education office is in charge of the distribution of
whatever resources are received to the district(s).

The actual management of resource allocation to schools

is done at the district levele.

TABLE 6

RESOURCE ALLOCATIONS TO MKUSHI DISTRICT THROUGH

SIDA SUPPORT

(A) FINANCIAL ALLOCATIONS

JEAR AMOUNT PURPOSE
1985 K8,000 For the 4 multigrade pilot
' schools only.
1986 K8, 200 For multigrade s¢hool inspection.
1987 K3,000 Multigrade workshop. One seminar

was organized at Malcom Moffat
Teacher Training College.

1988 K&, %00 For seminar:One was organized ia
January, 1988 at Malcom Moffat
Teacher Training College

1988 K8,000 Multigrade Pilot Schools
evaluation.
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TABLE 7

I

L i cm — L

I4EM

T omemea

. In the House

In school-
Reader 3

MKUSHI DISTRICT

What are they Doing

In the Market
On the Road

Exercise BRooks
Aercise Booka

Grade 3 Pupils
Reader 3
Exercise Books
aZxercise Books
Iy Stodybook
Reader Grade 1

Reader Grade A1
Reader Grade 2
Language Grade

Language Grade
Language Grade

. Reader Grade 3

Tanguage Grade
Language Grade
Language Grade-
Reader Grade 4

Ex., 8
Ex. 9

Maths texboodk:
Ex.8

Ex.9

Term 2 Teachers

P

- 3080

3040
1118
3080
2356

$ 1848
. 9200

9600

2755
3968

- 12808

' Handbooks

Term 3 "
Term 1 :@ " ---
2 Term 2 "

2 Term 3 "

3 Term I "
Term 3 "

4 Terg 1 "

4 Term 2"

4 Tem’ " e

Term 1 "

1138
2319

Language and Reading Grade 7 Term 166
Language and Reading " 7 Term 2 " 63
Language and Reading Grade 7 Term 3 "
Language Grade 1 Term 1 " 90

i Grade 1 Term 2 " 102

" Grade 1 Term 3 " 84
Reader Grade 1 Term I " 90
Bemba Grade 1 Term I " 100

66
76

-

" NUMBER

————



1987

n

11
"

"
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TABLE 7 Continued/.ece

ITEM -~

Reader Grade % Term 2:Teachers Handbook

Language Grade
Grade 7 Reader
Grade 5 Reader
Mulenga
Jelita

Grade 5 Pupils
Grade 3 "
Exercise Books
Exercise Books
Atlases
Language Grade

Exercise Béoks
Exercise books

£

% Term 1 "
7
)

Maths Textbook
n "

Ex.B

EXe9

%4 Term 1 Teachers

"

Handbhooks.

Ex. 8
Ex. 9

NUMBER
"B5.
60
3661
11,000
11,000
14,000
11,000
2,755
74,000
75,000
1525
60
6050
4200
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TABLE &

ALLOGATIQNS OF FDUCATIONAL RESOURCES TC MULTIGRADE PILOT SCHOOLS

QUANTITY ALLOCATED TO EACH SCHOOL

YEAR ITEM KALOMBE KATETAULA MIAPE LITETA
1986 1. Maths Book 5 20 20 .20 20
2« Exercise Books Ex. 9 400 800 BOO 800
3, My stody Book 40 , 20 20 20
4, Jelita | 40 20 20 20
5. In the House | 40 20 20 20
6, Malenga Lo 40 20 20 20
7. In School - .20 20 : 20 20
8. Exercise Books Ex.: 8 800 400 100 400
9. What are they Doing 20 20 20 20
10, ‘Reader 7 | T " .20 | 20 120 20
11, In the Market S T 20 © 20 20 ' 20
12.. Reader 5 20 20 ) 20 20
13, ‘On the Road 20 15 .15, 15
14, Reader 3 20 . 15 15 15
15, Maths Book 3 20 20 20 20
1988 1« Atlases 20 10 12 10
2. World Map 3 3 3 3

%Z. One Book of each of the Teachers Handbookeg listed above is recorded as
havir~ been' digtributed to the Schoocl.
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TABLE 9

FUNDIWNG FOR ZDUCATIONAYL, SUPPLIES IN MKUSHI FROM SIMA:

IEAR AMOUNT
1984 . k25,000
1985 k27,000
1986 K37,000
1987 K45,000
1988 » K75, 000

L TOTAL: K209,000

From the data in tables 6,7, 8,"hnit 9

above, SIDA has played a major role in
assisting Mkushi District with educational
resourceses The District is probably one of
the best stocked with educational resources
in the country. With regard to the myltigrade
pilot schools, the problem is that they are
not given any special consideration when resources
are distributed to schools. According to the
District iducation Officers, the SIDA donated
resources are distributed to all the 79 schools

in the District. In fact, the impression the
consultant got from discussions with the District
Education Office was that the multigrade schools
in the Valley are at a disadvantage because they
have to compete for resources with a number of
miltigrade schools that have been established

on the plateau. Thus far, the District Education
Office has established six multigrade primary
schools on the plateau and five more are scheduled
to be opened in 1989. All these multigrade schools
have to get shares from the resources funded by SIDA.
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Because of ease access to the District Office,
gchools on the plateau have advantages in procuring
resources from the District Office over those in

the Valley where transportation is difficult.

There are no special administrative problems
faced by the District Office over the multigrade
schobls. In the view 6f the Bducation Officers,
the multigréde system has solved a number of
educatiohal.problems in their District. The system
has helpéd to extend full primary education opportu-
nities to areas that would otherwise not have them.
The multigrade system is also‘considered as having
solved the problem of educational expenses in the
District. For example, ordinarily, a full primary.
school needs 5 teachers hence fiwe teachers houses.
Additionsally it - also needs about 5 classrooms.
Ingstead of‘providing these facilities only two
classrooms, and two (or three) teacher's houses
are needed under a multigrade system. The District
Education Office consider it to be very cost
effective. It is because of its cost effective
advantage that a rmumber of multigrade schools are
being established in the District. The officials
are pleased with the quality of instruction and
learning taking place in the multigrade schools.

& multigrade teaching model school has been establjshed
in Mkushi Boma for the teachers of multigrade schools

to learn frola.
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CONCLUSION

One conclusion that 3manates from this study is
that miltigrade teaching in Zambian schools is an
effective mode through which universal basic education
could be delivered to marginal communities in the
remotest parts of the country. In all the four schools
visited, muitigrade teaching has minimized the costs
of education to the family and the individual child.
The costs that have been brought to a minimum are both
direct and indirect. On the part of the individual child,
multigrade teaching has minimized the costs in time spent
on travelling to school especially for upper primary level
education for which some students used to travel morc than
thirty kilometers. Multigrade teaching has minimized the
distance between upper primary level education and the
child. By so doing,.it has eradicated the isolation betwaern
the family aund the schoo  child especially in cases where
the latter had to spend a week (or a term) in weekly
boarding. Weekly boarding had its own costs on the
individual child because of the burden of having to fend

for oncself while attending to educational responsibilities.

On the part of the parents (or families) multigrore
teaching has minimized the costs of feeding their children
while in weekly boarding schools. ‘leekly boarding was
costly beecouse families had to share the meagre harvests
between the school (fo feed the child) and the home (for
the rest of the family). Instead of having to split the

little that is harvested families are now able to retain
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all the food that is obt: ined in order-to feed everybody
in the home. On the other hand, the cost that was
incured through the loss of the iabouf of those

children that went for weekly boarding has now been
eliminated, All able . bodied members of the family are
now able to contribute their part to the family economic
activitieé;"Additionally; family ﬁnifé.is now being
maintained becauss all children in these areas are now

able to stay with their families.

These direct and indirect costs to the communities
served by the four multigrade pilot schools were real
both socially and economipally. such costs were in fact
significant and poﬁérful ;nough féidiscourage children
fron going to school altogether. Onrthe other hand, the
costs were major nbstacles that eliminafed most children
in those areas from completiﬁg full primary education.
The experiences in the multigrade pilot schools so far
indicate that the system has contributed significantly
%o the solution of these problems. Children are now able
to complete full primary education in the areas where
m:ltigrade hes been introduced. Efforts should, therefore,
be médé to institﬁtionalisé fhié"mode bf educational
delivery through identification of the necessary

elfeetive mechanisnsa.
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APPANDIX

TEACHERS FSRSONAL DATA

4) LITETA PRIMARY SCHOOL

- e o

T. TEACHER'S NAME: Mi. D.3. CHAVULA

POSITION: Teacher in Charge
AGE: 38 Years
SUALIFICATION: Grade XII plus Primary

Teachers Certificate

FPROFESSIONAL XPERIZNCE: Attended Multigrade

Seminars for three ycars: (1) it
Chalata in 1984. (2) At Malcom
Moffat Teacher Training College

in 1985 and (3) at Chongwe in 1936,

2. TZACHER'S NAMES MR, HASWELL KASUMBA

POSITION: Teacher
AGE: 26 Years

GUALIFICATIONS: Grade XII plus Primary
Teachers' Certificate.

PROFESSIONAL EXPERISNCE: Does not have

special multigrade training
experience. Has been taught the
concept and practice of Multi-
grade Teaching by the Teacher in
charge who has prior training.

B) KATETAULA PRIMARY SCHOOL
T. TEACHER'S NAME: FALLS KIDDS SIABASIMBI
FOSITION: Teacher in Charge
AGE: 36 Years
QUALIFICATIONS: Form III

PROFESSIONAL ZXPERIENCE: Trained for Primary
level teaching from 1972 to 1973.
Attended two multigrade teaching
seminars in Nevember 4985 and in
August 1986. Has 14 years teaching
expericence.
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"+ Cont'd KATETAULA PRIMARY SCHOOL

2. TEACHER'S NAME:  MR. EMMANUEL. MULIMBUA
POSITION: Trained Teacher
AGE: | 28 Years,

GQUALIFICATIONS: Grade XI1 plus Prim~ry
- - . .Teachers' Certificate.

PROFESSIONAL EXPERIENCE: He only has the

teaching experience following the
teacher training in 1986 to 1987.
Does not have special training in
Multigrade teaching but has beecn
taught by the Teacher in Charge.

3 TEACHER'S NAME:  MR. VICTOR NGOBEKA
POSITION: Teacher
AGE: 32 Years
QUALIFICATIONS: . Grade XII

PROFESSIONAL EXPERIENCE: He is an untroined
Teacher. He has been taught the
concept and practice of multigrode
teaching QJy the teacher in charge.

C)  KALOMBE PRIMiRY SCHOOL

e TEACHER'S NAME:  IMR. JOUBERT CHIPABILA

POSITION: - Peacher
AGE: . | 42 Yesras "

QUALIFICATIONS: Forn 11 .plus Primary
: ' Teacher's Certificatc.

PROFESSIONAL EXPERIENCE: Has 22 years teaching

experience. Attended the multigrade
Seminar at Chalata in 1984,
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KATOMBE PRIMARY SCHOOL

2e  TEACHER'S NAME: MR, PASICAL CHIBUYE KANWA
POSITION: Teacher
AGE: %6 Years.
QUALIFICATION: Grade X plus Primary Teacher's
- Certificate.

PROFESSIONAL EXPERIENCE: Has seven years teoching

experience and attended
multigrade seminar at Chongwe
in August 1986,

D) MWAPE PRIMARY SCHOOL

1 TEACHER'S NAME: MR, I1.S. KUNDA
POSITION:- .« Teacher in Charge
AGE: 3% Years
QUALIFICATIONS: Grade XII plus Primary

School Teacher's Certificate.

PROFESZIONAL EXPERIENCE: Has 12 years teaching
experience., Attended one
seminar on Miltigrade Teaching
in November, 1984 at Chalata.

2e TEACHER'S NAME? Mr. J.C. MJLYATA
POSITION: Teacher o
QUALIFICATIONS: Grade XII plus Primary Teacher's
Certificate,

PROFESSIONAL EXPERIENCE: Has 8 years post college
teachinge.

Comment: Mr. Mulyaté's personalvdata could not be
collected in detail because he was out of
the sghool.
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